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					Robin DeRosa

			

	
				2020
 When Cathie LeBlanc told me that she had secured the grant from the Davis Educational Foundation that would fund fifty of our faculty and staff to focus on Cluster Learning, I balked. I had just stepped into the CoLab position, and had the recurring nightmare that must plague everyone who works in professional development: you know, the one where I set out donuts and plan a workshop on some very cool pedagogical idea and I end up alone in a room with lots of donuts.
 [image: photo]
 I know both Cathie and I were amazed when we had more than seventy applications for the first season of the Cluster Pedagogy Learning Community (the “CPLC”), but it’s not because we were surprised that our colleagues would want to focus on teaching and learning. For me, at least, I was surprised because so many of us were tired. Buffeted by forces that sometimes felt so external to our daily work with students, many of us wondered how the changes happening at Plymouth State, and in higher education more broadly, could be navigated by faculty and staff who fundamentally care most deeply about something as particular as our own students and their learning. What has most inspired me about being part of the CPLC has been the way my colleagues have illuminated how this particular care for students and for learning can be made central in the work of reanimating a university and rethinking the value of higher education in our world. It is, as Christin Wixson noted, about seeing “the relationship between my work and the bigger picture.” And through the CPLC, we have, as Annette Holba puts it, “been asked to think outside of the box and do our work differently for the sake (or soul) of the university. What I think I am witnessing in this kind of community experience is actually an awakening of the individual and collective soul.”
 As we ended the first summer of learning together, CPLC participants were asked to reflect on what they were taking away from the experience so far, and how they hoped to carry those takeaways into their practice for the upcoming year. For me, I feel surer than ever that all the work we are trying to do here at PSU is only possible if we do it together, with a common commitment to the centrality of cultivating relationships and mutual trust. I feel so grateful to have a sense of hope about Plymouth’s future, and I know that hope is intimately tied to the experience of truly partnering with you all in the challenges and joys of this work.
 [image: photo]
 Some of the ideas that we have generated in the CPLC involve some significant departures from the gates that generally structure and confine our practices. As Kim Livingstone wrote in her reflection, “All members of the PSU community are not equally situated to safely take the risks of being change leaders.  I am hopeful that if enough people take the risk and share their truths, more people may feel empowered to be the radical pedagogues our students deserve.” This sense of risk being assumed by a community resonates for me in the way that it acknowledges power, asks us all to take responsibilities for the unequal terrain that governs our own participation in innovation, and insists that our care for each other guide our processes.
 Predictions about what the CPLC can or will generate are ironic. Abby Goode writes, “In some regards, it seems counter to the values of open education to begin the year with a forecast of what’s to come.” But as Abby also notes, it’s useful to look at the arc to imagine what might be possible. We know that educational realities are shifting the sands under out feet. Historian John Krueckeberg notes:
 In higher education I see that the future is not what was expected in the past.  Some campuses are closing.  Some campuses are merging.  Some on campuses are searching for something new.  And some, even on our campus, may be waiting to let the “latest fad” pass because in the past, sticking to traditional pedagogy ensured its continuation into the future.  It worked.  But the present and demographic future (let alone the economic futures faced by incoming students who might choose to forgo a state university education if there were less debt-amassing alternatives) seems starkly different compared to the future of only a few years ago.

 Many of us in the CPLC have focused on linking the challenges that students and instituions face today with a commitment to placing learning at the heart of models that respond to student and institutional need. But as Sarah Parsons cautions: “institutional and environmental changes…need to take place in order to make this kind of work our foundation and not a project.” Finding ways to operationalize the CPLC’s values and ideas will be a challenge for all of us, and a professional goal of my own as Director of the Open CoLab. I feel energized to do this work every day. Later today I am going to meet with Matty Leighton and Jane Weber to talk about the emerging staff learning community. Recently I have been planning the Ungrading workshop with Sue Sabella and Martha Burtis. Faculty in Biology and Health and Childhood Education have been in touch about shifting their learning materials to OER. Every day, I see another handful of ways that the CPLC is laying the foundation for an authentic community-based path to PSU’s future.
 I can’t tell you all how grateful I am to be your colleague, and how grateful I am for the optimism and critique and generosity and fierce respect for learning that you have brought to the CPLC. I will close with a quote from Kristin Stelmok, one of the people I so enjoy talking to about her work with students: “The CPLC is a safe harbor where we’ve been able to take stock, resupply, and recalibrate our navigational tools so that we can continue on our journey to transform the way students learn at PSU. I feel very hopeful about the direction we’re headed.”
 2022
 The introduction above was written at the end of our first season of the CPLC. Now we are finishing out our third and final season, and while everything I wrote above still rings true, it’s bittersweet to read my own words from the Before Times. None of us had any idea that the turmoil we were facing in higher education was about to be terrifyingly amplified, as Covid-19 spread from a curious headline to a global pandemic in a matter of weeks. Covid has inflected everything about the CPLC, from how we met to what we focused on to how we reimagined Cluster Learning in light of long-standing equity issues in education that Covid brought into focus. Whatever exhaustion we imagined in 2020, it was nothing compared to what we faced during Covid. And even now, we are not a post-Covid community; we are a community navigating the lingering effects of a public health and socioeconomic crisis that will surely endure for years to come.
 And though the ravages of Covid– on the mental and physical health of our students , faculty, and staff as well as on the budget of our public institution–are undeniable, I know that many of us counted ourselves lucky to have a community like the CPLC to tap for support. We were able to “pivot” not so much to remote learning (which of course we did!), but to a support model where we could trade tips, refine policy, and share experiences with the goal of dispersing the weight of the burden of navigating teaching in this new landscape across a broader set of shoulders. Participating in the CPLC during Covid reinforced my opinion that the most important way faculty can “develop” professionally is by engaging in community-oriented learning. The added bonus, besides the varied perspectives that participants bring to the table, is the sense that a university can, at its best, be a place not only where knowledge is transmitted and improved, but also where learners are nurtured, appreciated, and trusted to navigate their own learning. I am grateful to my colleagues who shared this difficult time with me, shared their best ideas with each other, and shared their seemingly limitless care with the students we are lucky enough to teach.
 
	

			
			


		
	
		
			
	
		

		Building Community

	

	
		  “I’m not sure I’m always aware of the level of anxiety and fear that I feel….. But this learning community, this group of people coming together to steward positive change gives me hope for the survival of the things I value.”
 Cathie LeBlanc, Hope in Community
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					Donald Birx

			

	
				Summer 2019
 I’ve been sitting here reading and rereading the last paragraph of Cathie’s “meta” take away and it really resonates with me and puts the summer’s experiences into context. When I started developing the ideas behind clusters, I was driven by the same concerns and anxieties that Cathie expressed. I saw a world our kids weren’t prepared for and I was desperate to find pathways that would give them the type of education that could sustain them, the country, and the world through the crises that were emerging. I wanted them to have lives of impact and not feel overwhelmed or under-challenged. I felt like we were that proverbial frog in the pot where the water temperature was increasing slowly…too slowly for us to notice and react…for our and our student’s sake. When I came to Plymouth, that fear was heightened by the realization that this great institution was in a struggle similar to those it had faced in its past…creating its very future and those of its students in a time when change was everywhere and each path presented incredible challenges.
 But there was also great hope in that PSU had always somehow managed to come out better than ever in the end – growing and diversifying to meet the challenges and opportunities of the times. This summer, together with all 70+ of you, I have seen why that has always happened. Everyone involved from the leadership, to the participants shared a common bond of creating an education that was up to the challenge our students will be facing in their future. We were giving them the tools to have real impact in their lives, to try things and fail, to work together to solve the unsolvable, to communicate, learn and grow throughout a lifetime. We shared ideas and experiences and I learned so much about mind maps, spider diagrams, and all the creative things you can do with Yo Yos. But, most importantly I learned from, shared, and brainstormed with, others about how to develop the engaging pedagogy that is launching the four tools of clusters. There was a sense of shared community, openness, and participation that was not only contagiously exciting, but illuminating and encouraging, and made me feel incredibly hopeful. So many offered to help and shared their creative expertise and resources (which I eagerly gobbled up) – so much so that I now feel at least somewhat equipped to tackle this. Actually, I’m still a little scared about teaching/sharing subject matter outside of what anyone would call my area of expertise, but I feel like I have a network of friends to share the experience with so that come next Monday I am not swimming alone, but sharing and learning together with my students and my colleagues. My heartfelt thanks goes to all of you!
 
	

			
			


		
	
		
			
	
		

		

					Jessie Chapman

			

	
				Summer 2019
 Yes! And…
 I revel all of the connections I have made in the CPLC to other beacons of light at Plymouth State University. Before the CPLC I never formally studied learning or pedagogy but was relieved to find that many of the model learning facets that were explored are inherent in the teaching and creating I engage in through the theatre program. The CPLC gave me words and resources to articulate ideas about learning I already knew in my practice to be effective. I learned a lot of the social science behind the ways that I am already teaching that have fostered an empowerment in my confidence as an instructor. The experience so far has been incredibly valuable to me and I am looking forward to witnessing the shift and growth I believe this thoughtful practice will illuminate in the PSU student community.
 Some Key takeaways:
 	Connecting with other faculty/staff/administrators who care deeply about students, learning  and the student experience
 	Expanded network outside my program & cluster—which will help me to be a part of the future vision of the University, particularly in regards to interdisciplinarity
 	A lot of new information, resources and approaches (to me) on education
 	A lot of discovering I am already doing the work the CPLC encourages—but I could be doing more to connect the learning happening in and outside of my classroom with the bigger picture of student learning at PSU
 
 This is how I hope my work with the CPLC will inform my upcoming year at the University:
 	I strive to be more intentional about the project based learning done in my courses, so that the students can identify they are engaging in project based learning and assess the growth of their skills
 	I also strive to be more intentional about identifying and articulating the ‘Habits of Mind’ that are used daily in the courses I teach
 	I hope to feel more included as a part of the faculty community (somewhere where I often feel I don’t belong as an adjunct)
 	I hope to remain curios and keep engaged on topics, trends and developments in the field of learning and pedagogy
 	I am currently ‘radicalizing’ my syllabi to make them living breathing documents that will necessitate student input
 
 Always -Jessie Chapman
 
	

			
			


		
	
		
			
	
		

		

					Stacey Curdie

			

	
				Summer 2019
 As always, the very first thing that comes to mind when asked to reflect on the experience of working with large numbers of colleagues from across units or institutions is the profound sense of joy in connecting with others. I’ve met and befriended colleagues I may never have otherwise spoken to. I’ve wondered and questioned and commiserated and worried along with others who had similar wonders, questions, complaints, and fears.
 It takes a great deal more bravery than one might imagine for people, particularly the many Type A personalities who become university instructors, to relinquish the control we feel we need to do our jobs well. Attempting to rethink how we approach what gives us our identity is challenging. Doing it in the company of others of similar mind is comforting, more effective, and yes, joyful!
 We are all here because we love what we do. It’s good to be reminded of that. I’m going to be a better teacher because of what I learned in the CPLC. As an online learning evangelist, I have long advocated many of the tenets of UDL, constructivist learning, student choice, and project based learning. But this summer, I’ve expanded my definition of open, gathered the courage to risk giving up control, and am excited to teach in an immersive PBL environment. I’m really looking forward to having frank conversations with students about the format of the course, the reasons behind it, and the Habits of Mind.
 Long ago and far away, I taught First Year Seminar – but I never did a very good job trying to teach critical thinking discretely. The Habits of Mind resonate much more with me as does activating awareness of the HoMs via PBL. I’m excited to give this a try!
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					Kayla Gaudette

			

	
				Summer 2019
 Dear CPLC,
 The only way I can think to synthesize my thoughts is to form a thank you letter. Not to be outside the box or a renegade but because I am sincerely grateful for what you gave a young professional desperately trying to find energy for restoration. I found that with you!
 You see CPLC you helped me find my people! I’m the first to preach that students need to find their tribe but somewhere along the way I forgot that as a human I too needed to find members to navigate the paths of this working world with. You provided a networking opportunity far more valuable than one housed anywhere else because the proximity of these resources will long outlast the content found in conversation.
 The commitment felt freeing, which rarely happens. Ever signed up for something and left with a to list larger than the one you went in with? Felt depleted when you left? Not with you CPLC! Sure I left workshops with things to do but these were my OWN to-do lists and they always contained things that got me really excited about the work I’m doing at PSU.
 I sat among brilliant individuals this summer with my Tackling a Wicked Problem hat on but I was also able to take elements from the sessions and apply them to my role as the Director of Operations in Health and Human Performance. My role encompasses 90% of the faculty chair role excluding full time personnel so on average my brain is sifting through 8-10 topic areas. One of which includes facility management in the Human Performance Center. The discussions on open pedagogy and labs got me thinking about the stage we set for faculty and students with our classrooms and offices. These structures, while malleable, set the tone for how the interactions will go. If PSU is to be known for their Cluster based pedagogy then how cool would it be to have the standard classroom set up be that of collaboration and those who want to have lecture based would have to move the desks? If PSU is to be known for creating students to thrive in the 21st century then how incredible would it be to constantly analyze our curriculum to make sure it’s aligning with market trends?
 CPLC you didn’t just hold my attention in person but online too! Weekday evenings I found myself substituting my favorite book or TV show to troll your Twitter feed and immerse myself in the plethora of online resources at my fingertips. One article would lead to a Ted Talk which lead me to a Podcast and then to an article and then holy crap it was 11:00pm and I needed to wake up for work the next day. I share this “follow the breadcrumb” process because it shows that I was, and am, fired up to self-regulate my own development. Since when did we sit back and just expect that we’d be handed a training manual, given the strategy or be developed?
 Do I continue to stay involved with you? HECK YES! If you’ll have me. This is turning into a love letter of sorts. I hope to someday LEAD a session at one of the summer workshops but mostly, I look forward to being surrounded by open minded individuals who are taking the time to have the tough conversations.
 Thank you for all you’ve done and yet to do.
 Your friend,
 Kayla
 [image: zine collage page of this chapter]
 
	

			
			


		
	
		
			
	
		

		

					Cathie LeBlanc

			

	
				Summer 2019
 [image: ]I took this photo on August 14, 2019, as I headed into the first day of University Days. I call it “Reflecting on PSU.” With more than 70 of my colleagues, I have spent a significant portion of my summer participating in the Cluster Pedagogy Learning Community (CPLC). Although the community will continue to work for the full academic year, our final assignment of the summer asks us to “discuss your key takeaways from the CPLC experience so far, and explore how you hope they will inform your work at Plymouth State over the upcoming academic year.” Here are my thoughts.
 My takeaways regarding cluster pedagogy (which we are starting to call cluster learning because pedagogy is a bit jargon-y and because we want to focus on the learning more than the teaching) are so many that I don’t think I can list them all. For example, one of the ideas that has emerged from the community is one-pagers, which I wrote about earlier this month. (Here’s the final version of my syllabus one-pager.) I am creating a set of one-pagers of my own to help students understand the syllabus, the idea of a one-pager, etc. I am also going to ask students to create their own one-pagers about topics related to climate change as well as about the Habits of Mind (HoM) and their individual practice and development of the HoM. I love this idea for a lot of reasons but particularly because it presents a great way to discuss purposeful communication. As we talk about one-pagers, I will relate them to the various ways that we can communicate the same information and get students to start thinking about why you would use a one-pager in one situation and a research paper in another situation. Another takeaway regarding cluster learning is the idea that in project-based learning, the project is the main meal rather than the dessert. In many classes, students learn some concepts and then apply those concepts to a project. The project in these cases is the dessert–it comes after the learning. In project-based learning, the students learn the concepts while they are engaging in the project. So to implement this in my class, I am going to have students work on the Digital Polarization Initiative as it relates to claims about climate change. The project involves investigating claims about climate change in order to learn about climate change. Students will publish the results of their investigations on a central web site called https://climatechange.plymouthcreate.net (if they choose to–it’s important to give them choice about how public to make their work). Although I have seeded the site with some claims that students can choose to investigate, they will be allowed to investigate any claim they want. As I said, I have a lot of these kinds of takeaways.
 But I have kind of a “meta” takeaway about this work. The thing that has been most valuable to me about the CPLC is the LC, the learning community. As I said in a post on our Moodle site, “What I was not able to fully express on Thursday is the level of anxiety and fear I feel for our institution, our students, myself as an individual, our country, our entire world. I’m not sure I’m always aware of the level of anxiety and fear that I feel. Those are scary emotions that can lead to despair and/or cynicism so I try not to give a whole lot of brain space to them. But this learning community, this group of people coming together to steward positive change gives me hope for the survival of the things I value. I am grateful for the hope and it helps me to keep working.” This is something I want my students to feel. I want them to see themselves as part of a community. Even more, I want them to see themselves as agents of change, as people capable of creating the world that embodies their values. Helping students develop this sense of agency is the reason that I have been engaged in this work since the beginning. Helping my students understand their ability to make a difference in the world is the way that I have chosen to make a difference in the world. Working closely with 70+ people on this effort is a rare privilege. And it’s difficult to express how profound the experience has been.
 I am entering the upcoming academic year optimistically.
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					Penny Huynen

			

	
				Summer 2019
 I am truly grateful for the opportunity to have been a part of the workshops held this summer.  I have come to the realization that I have been teaching the same way for a very long time without taking into account how the PSU student has changed in the last 17 years let alone the last five.  Being in the Studio Arts I have always practiced many of the concepts presented to us without even realizing.   Participating in the CPLC experience has given me the vocabulary to help link the ideas and skills learned in my classroom to the students learning to other aspects of their learning while helping to add to their “toolbox”.
 The real work I felt I did this summer was being part of TWP.  I have had to step so far out of my comfort zone I felt like throwing in the towel more than once.  (I now may have more empathy for students who are struggling).  I am not one to give up a fight, so I’m still in the ring and I feel in my TWP class I will be learning right alongside my students.  As a Teaching Lecturer there is often very little support and the sink or swim mentality is where you live. I now know there is a place and people that I can reach out to.  Who knew?
 I am excited to work to create or modify new general education courses that will fit the CP model and that will have the PSU student be a creative being for life.
 
	

			
			


		
	
		
			
	
		

		

					Chris Lee

			

	
				Summer 2019
 As I look back on the on the workshops that I participated in with the CPLC, I was most moved by the passion that all of the educators in the room had for their discipline and the students that they work with. One of the takeaways that I always try to leave any workshop or professional development is the sense that I have more resources than I entered with. This was totally the case with the CPLC. Making connections across the invisible boundaries that are formed between faculty and staff is priceless. It is that crossing that will enhance the way that I view my Tackling a Wicked Problem courses. I would like to help the students make meaningful connections with other faculty that may help influence their projects.
 If I were able to design how I would engage in the CPLC in the future, it would be with the TWP group alone. I left at the end of the day on August 15th wanting more individual time to learn how others structure their courses, however I had run out of time before my other responsibilities at PSU had taken over. We talked about reflective practice groups, as I have participated in the past. I like those, but I would plan for something even less formal.
 I am looking forward to working with the CPLC in the future, as I am sure that it will influence my work with the Tackling a Wicked Problem courses and within my role in the TRIO program.
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					Matty Leighton

			

	
				Summer 2019
 I applied to join the CPLC because I’ve spent most of my nearly four years at PSU trying to figure out how staff can play a meaningful role in the cluster model. I really thought the involvement would come from cluster projects, but despite lobbying the president, the cabinet, and the provost, and running a World Café at University Days three years ago, no workable solution had presented itself prior to my joining the CPLC.
 My main takeaway from the CPLC so far is understanding how cluster learning works and having an “aha” moment when I realized that staff could participate in cluster learning, too. The CoLab and the CPLC have really helped me understand the building blocks of cluster learning, including project-based learning, communal problem solving and knowledge sharing, and applying the four habits of mind.
 I recently completed a CAGS in higher ed/administrative leadership, and much of what I learned in that program validates what we are doing with cluster learning. In particular, Nancy Puglisi’s class on designing and leading healthy organizations opened my eyes to the value of large-scale communal change methodologies. Many of the techniques we studied in that class are closely related to cluster learning. When I took that course, I contacted Don Birx and told him we needed to “go deeper,” using some of the change methodologies to facilitate implementation and acceptance of the cluster model. Although there were a few attempts along those lines, they weren’t as inclusive as I think they needed to be.
 Now, finally, the Open CoLab is doing the sort of work I’ve been yearning for ever since I learned about clusters. Not only that, it’s opening up a new avenue for staff involvement. I’m working with three other staff members to guide a budding Staff Learning Community, which will tackle wicked problems in the PSU workspace. Robin and Cathie have supported us as we start to talk about what this community will be. We held a workshop at University Days and attracted about 25 attendees who completed the yo-yo exercise Cathie led at a recent CPLC session. I will be contacting the attendees shortly to begin regular meetings. Our intention is to do some ground work similar to what we’ve been doing in the CPLC, and then hopefully have small groups focus on issues identified by participants. Once the focused groups begin, the hope is that we will use resources created for Tackling a Wicked Problem and the experience will be similar to that of our first-year students.
 I’m so grateful to have the opportunity to help build a staff learning community. I think it’s pretty unusual for staff to be allowed to create and run a project like this, and I have high hopes that it will be a success. We have a lot of exceptionally talented, skilled, motivated, and well-educated staff at PSU and this is a chance for them to apply their abilities in a new and exciting way. I will continue to report back throughout the year.
 
	

			
			


		
	
		
			
	
		

		

					Pamela Anneser

			

	
				 Spring 2022
 Observing my teaching over the last couple of years, pandemic years, I have noticed that I have established several changes to my methods. These are positive additions that would not have been possible if I had not participated in the CPLC for two seasons.
 I learned better methods of communication through CPLP. These techniques were taught through group exercises and discussions that could be easily translated to my classrooms. Using tools like Padlet have positively affected discussions, giving students a less stressful way to participate. I have seen a broader sharing of opinions and comments which often grew into verbal discussions. Learning how to make full use of the tools in zoom at CPLP and thanks to Martha, has also made this technology less cumbersome and a more productive teaching instrument.
 Collaborative teaching is another area I have learned a lot through the CPLP. First, the open dialogue and shared experiences during the sessions was invaluable. It gave me a place to ask questions, be listened to, and receive encouragement. After my first season I co-taught a TWP section with an instructor who previously taught TWP. This was a great way to learn the nuances of teaching this course, I co-teaching like this also appealing and supportive. I have not co-taught another TWP class but this fall after my second season of CPLP I began co-teaching a cluster focused course with two marketing professors. Plymouth Marketing & Design Agency is hands-on course for students looking to pursue marketing and graphic design. The focus of this course is collaboration and good communication, between students, professors, and clients. The class was a successful experimental course this past year and is now a standard course that will co-taught by three professors and so far, include students from Business, Graphic Design, Interdisciplinary, Marketing and Travel & Tourism majors.
 I am grateful for what I have learned through CPLP and the experiences and opportunities that have come from this programming.
 

 
	

			
			


		
	
		
			
	
		

		

					Chris Lee

			

	
				 Spring 2022
 It was very difficult for me to connect with the CPLC this year. It was due to a couple of different factors. The first main factor is that I was unable, and there weren’t many opportunities offered to connect face to face in person. It was nice in years past to sit down and talk about what works and what doesn’t work in our TWP courses. The second factor that made it difficult for me to connect was navigating the needs of my students within the course and within my own program. I felt like I was constantly having to reevaluate methods and procedures that have worked for years prior to COVID.
 As for cluster learning, that has always been an uphill battle for me. I want to connect students to departments that enhance what they are researching, but it has been difficult to find professionals and fellow students that have the time to work with them on the other side. It would be nice if we had a list of people that upfront agree to be that connection for anyone who needs to connect with their department.
 Here is to a fresh start in the new year.
 
 
	

			
			


		
	
		
			
	
		

		

					Laurie Reed

			

	
				 Spring 2022
 As I begin sharing my thoughts on Kathleen Fitzpatrick’s keynote speech on Generous Thinking I will admit that my views are based on my being a teaching lecturer who only teaches one class during the Fall semesters; a class comprised of freshmen students.  Did I feel slightly marginalized when she noted that her book was mostly targeted towards full time faculty?  Yes, but I convinced myself that feeling slightly marginalized is not a bad thing as it offers opportunity to move forward, look inward and proceed onward.
 I agree with Kathleen that education, as a whole, has migrated towards placing more emphasis on economics and competition than learning. But I ask myself, is it really be true that our institution doesn’t care about us and that they don’t love us? Is it really true that they only think about making money? Is it really true that we, alone, can’t make this place more humane? If these are indeed truths to those of us who are employed here then it certainly is devastating to the students who fill our classrooms. What happened to the magic wand that could make all of the negative realities of life go away in a poof? As Kathleen noted, there is no easy path to take us from here to a better place but that implies that a path does indeed exist.
 Generous thinking rests on some of my core beliefs and values. Trust, safety, respect, open communication, listening and working toward a collective good. These are values that I bring into my classroom; however, I must be honest in saying that at times, it is difficult. I remind myself that students may not be there. They may not be ready to trust or be trusted. They may not be ready to feel safe enough to communicate honestly or directly. They may not have a desire to connect on personal levels in the classroom environment. Some students just aren’t there and I remind myself that what feels like a failure on my part may be a failure that stems from the larger society in which we live. Do any of us really feel safe?
 I am hopeful still. What gives me hope is that educators are thinking about and writing about how to make positive changes in education. They are questioning and moving away from standardized testing and performance exams. They are moving forward in different and exciting directions.  As Kathleen noted, the task for change is too monumental for one person. Here at Plymouth State I firmly believe that CPLC is moving us in the right direction. I say this because CPLC is a concerted effort that focuses on “social” instead of “individual”.  It is an agency that is built on learning from each other, listening to one another, working towards one collective goal that is built on doing good and creating a new model.   It is community, it is us.
 

 
	

			
			


		
	
		
			
	
		

		

					Elizabeth Tillar

			

	
				Summer 2022
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		Student Agency in Education

	

	
		 “It is my hope that my students will see that their perception may be very different from their fellow students. It is my hope that these differences will offer students the opportunity to appreciate other perceptions and to engage successfully and respectfully through these differences.”
 Laurie Reed, A Dream in Motion
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					Laurie Reed

			

	
				Summer 2019
 First I would like to extend a huge thank you to Robin and Cathie for their time and planning!
 Participating in CPLC has been a positive experience for me. I was excited and amazed to see how many PSU faculty, staff and teaching lecturers were participating. Excited because I feel that PSU is putting in motion what used to be a dream. That dream is to build and provide a group of members to work together on issues related to teaching and learning Project-based learning is in sync with cluster pedagogy in many ways. What first caught my eye was the word “interdisciplinary”.
 Working individually as well as in groups provided us with an opportunity to be in the student seat. From participating I realized that my anxiety, worry, lack of knowledge, newness, etc. are exactly what many of my TWP students will feel. Connections in a safe environment are paramount to success. The CPLC workshops provided that. There were many ways to share- voice, on the CPLC Moodle page, with colleagues at the table or in the room, etc. Providing feedback anonymously was also offered and this too, will be important to provide in my TWP classroom.
 The activities were engaging. I enjoyed the mapping exercise and plan on using that in my class. It will provide students with the opportunity to see what they know about the wicked problem. Starting with what you know is positive and open ended. I also enjoyed Cathie’s yo-yo activity which allowed me to practice on my own, then with another, and then finally to create a trick. This was project-based learning. It built self-confidence and creativity.
 The OER will be my guide throughout the course. It is my hope that my students will attain a balanced understanding of the 4 Habits of Mind before the end of the course. It is my hope that my students will see that their perception may be very different than their fellow students. It is my hope that these differences will offer students the opportunity to appreciate other perceptions and to engage successfully and respectfully through these differences. It is my hope that my students will learn how to overcome personal and group barriers.
 The reading materials offered on the CPLC Moodle page were interesting. I especially found value in John Larmer’s “Elephant in the Room” submission. I followed some of his advice when assigning grades for each major assessment or project as well as placing greater weight on individual participation than group. He also recommended allowing students to co-create rubrics for individual and group work. This I will offer. Most importantly, he places much emphasis on paying attention to the process, not the final project.
 Cathy Davidson’s interview (on the CPLC Moodle page) was also informative. Providing students with tools for learning instead of just passing exams was an important take-away. Another take-away is placing emphasis on providing lots of feedback with quick check-ins. I will begin my course with this statement to my students: “I trust you to be in control of your own learning”. How powerful!
 Knowing and utilizing the CoLab provides me with a great opportunity to continue my path of learning as well as engaging with fellow CPLC colleagues.
 Thank you so much!
 
	

			
			


		
	
		
			
	
		

		

					Gillian Benedetti

			

	
				Summer 2019
 When I first saw my name on the CPLC list, I was thrilled to know that I will work with a dedicated team that is set out to be innovative in a number of ways. I should experience an incredible time with this learning community. As a teacher and a life-long learner, I was ready to open my teacher toolbox and add to other teaching practices I have amassed – or so I thought. I was ready to be a spongy student – just not in the same way I assumed. What I did not anticipate was how the experience denatured some of my existing perspectives and helped me evolve in ways I did not originally imagine.
 I had to redefine the meaning of support and student agency when it comes to student learning. The idea of supporting students to learn goes without saying, right? Maybe not so much for me- at least not before I had this epiphany. For a long time, I thought one of the more optimal ways of supporting students was a delicate combination of my tactfully meeting students where they are and providing them with plenty of scaffolds to foster their growth. In other words, I paved learning paths when and/or where needed. With that said, a number of CPLC/TWP chats pushed that what I thought would be idyllic-looking and idyllic-sounding supports out of balance for me. Homeostasis as I knew it was no more. A new definition and perspective is crucial in reaching a new equilibrium again. Perhaps I should allow students to practice, and ultimately master, self-regulated learning by pulling back my scaffolds and handing over student agency in exchange. This idea of withdrawing supports is not making them readily available without first encouraging and promoting student self-directed learning. It is quite okay to be equipped with scaffolds and be ready to employ them when necessary, however, I need to allow students the opportunity to own and find their ways of learning as opposed to paving paths for them from the very beginning. The idea of student agency is real- I should nurture this development and not impede its progress.
 I had to widen and deepen my comfort zone and tap into my courage to risk and fail (and try again). I avoided taking risks at times due to a fear of potential failure so I create comfort zones for myself as it relates to course building. Part of this comfort zone included knowing most of who, what, when, where, why, and how things happen as well as having plan A’s and plan B’s for my course content. Since planning the TWP course involved a higher than usual level of uncertainties (a.k.a. potential risks/failures), I had to step outside my box and not be pressed against the outside of the said box. Ha! The reality is that my comfort zone should exist far beyond my own perceived limitations. While I strived for a culture of error in my students’ learning environments, I should design for such culture within my own. It is okay to try and perhaps fail! Admittedly, I was unable to completely step away from the outskirts of the box but I did carve out opportunities that forced me to try. My first attempt of widening my comfort zone involved building intentional blank spots for student-driven agenda’s on the course calendar. Another step in deepening this comfort zone included an introspective study of “me.” Where might I find a safe space/time to risk and potential fail, and try again? The idea sounded seamless in concept and I will find out the results in its execution as fall 2019 unfolds.
 My role as a teacher continues to be a student first. Perhaps I can be a “good” student, which results in being an effective teacher. While the semester has not yet started, I added varied teaching perspectives and underwent a mini evolution. I hope that I will continue to grow and lead by example. The ultimate hope would be to impart the idea of positive outcomes for student agency and the courage to risk. My students will be my teachers and I am not sure if they are aware. Stay tuned. Thank you CPLC and TWP for your support! Happy Fall 2019!
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					Jessica Chretien

			

	
				Summer 2019
 This summer I spent a lot of time working in the Open Learning and Teaching Collaborative, as well as participating in the Cluster Pedagogy Learning Community with 70+ members of faculty and staff, plus me, the only student.
 Being involved with the CoLab and the CPLC has given me so many things, but what has felt most valuable about the CPLC is the way it allows me to ask questions about/ test the limits of/ challenge the traditional roles and hierarchies of/ between teachers and students and to explore what kind of genuine partnerships and possibilities might open up when we do that work with one another.
 A big part of exploring this has been getting to be in a community with faculty and staff and talking about learning and teaching. I’ve loved getting to interact in groups with faculty and staff as we talked about what we value in education, what we know about and how we might implement non-traditional teaching and assessment methods, such as ungrading. I loved hearing everyone’s experiences with these methods, their questions, critiques, doubts, and fears; as well as adding my own. It felt important to be a part of these conversations as a student and to have the chance to be listened to and s e e n, by faculty and staff. I sometimes wonder about how we expect to have so many conversations about empowering students without ever having students in the room for these conversations, and this was such an important opportunity to begin approaching that issue.
 I found so many faculty and staff that were interested in student perspectives, and had so many chances to talk one on one or in smaller groups with faculty who wanted to chat/ get feedback on some new approach they were thinking of doing in their course. Not only did this make the sense of genuine partnership more apparent, but I was so excited to hear about the things that faculty were working on, new things they were trying, the risks they were willing to take w i t h their students in order to really enact the values they believed in–values of agency, self-regulated learning, emergence, access, inclusion, etc.
 Having been involved in Open Pedagogy communities and getting the chance to learn more about radical kinds of pedagogy on Twitter (and in person) with people from other institutions for sometime, the chance to engage in these kinds of conversations with the actual teachers at PSU was so exciting for me. I’ve long felt a deep sense of passion and community with these distant people, but within the CPLC, I found myself deeply inspired by all of the people who were so directly around me. I felt so grateful for how willing so many of the members of the CPLC were to step outside their comfort zones and learn something new, to ask questions of themselves, and to ask the “whys” of their teaching practice and of our educational orientation institutionally. I loved getting to know some of the other members more personally, to get to understand more deeply their fields, their classes, the work they were already doing and the work they wanted to do.
 
 While I did participate in the CPLC sessions like every other member, I also did a lot of work with Robin (and Cathie) to help plan these several hours-long sessions. Through this experience I got the chance to be taken seriously as a partner in the long-term work of the CoLab and the CPLC–to participate in shaping what we were trying to do with the learning community and how we might work towards that.
 This gave so much e x p e r i e n c e in general, having never taken any teaching courses; it made me think a lot more about how the limits of time and space and group cohesion affect learning, especially since we could only meet once a month and much of the work we did was online or in small external discussions. I got to think about student “engagement” and student “agency,” both as a person trying to facilitate (and help plan activities/ assignments that facilitate) that learning and engagement inside the CPLC, AND as a participant trying to learn/ engage with the material and the community. This dual experience was so beneficial and helped flush out my understanding and perspective of the experiences of learning and teaching in a way that only being a student role never gave me. I loved getting to read all the discussion board posts in Moodle, the tweets, and the blog posts that members of the CPLC made, as well as making my own.
 While so much of this account is grounded in the practice and experience I got from working closely with Robin and Cathie, the most important part of this experience has been/ continues to be the feeling I get from being taken seriously, being “seen”–seen as knowledgeable and competent and trustworthy; being asked for my thoughts, my experience, my input; and being given spaces and chances to have genuine influence on the deep and long term values and purpose of the CoLab within this institution, among these faculty, staff, and the students they interact with. This means a stupidly incredible amount to me, so much so that I get overwhelmed with gratitude when I think of it. I feel hopeful and inspired by the CoLab’s commitment to involving students and making spaces for them, or letting them make spaces for themselves. I look forward to my last year at PSU, where I hope to continue working with faculty and staff through the CoLab, as well as inside my own classes, and personally, chatting with all the new connections I’ve made so far and will continue to make.
 [image: zine collage page of this chapter]
 
	

			
			


		
	
		
			
	
		

		

					Brandon Haas

			

	
				Spring 2019
 Heading out of a difficult last year, the CPLC is what is energizing me for the coming year. Going into the May session, I was not sure exactly what I was most interested in. All of the facets of Cluster Pedagogy provide such great opportunities that I often find myself overloaded with ideas to the point of spinning in circles. I think that I’ve found myself thinking the most about Open and coupling it with PBL. I want to create assignments that are meaningful and authentic. It is also providing me a space to think about how such assignments could also serve as a means of civic engagement. I’m interested in bringing YA Lit into some of my courses as an accessible way for students to make connections to current social and political issues and having students consider ways to use their own learning to bring these conversations to their community through different mediums.
 Another area that I’ve been thinking about lately is accessibility and inclusivity in class and out of class. Until Matt Cheney’s discussion on syllabi, I had not really stopped to consider the reality that this is the entry point to our courses for most of our students. What messages does it send? In having that discussion, I was turned to Pat Cantor’s post in the Wicked Track and her syllabus that is so thoughtful in its construction. In looking at this and thinking across the CPLC, I also realized that some of Hannah’s points have resonated. It is important to make all aspects of our class accessible. One of the ideas that I’m thinking about for the Spring is to create an interactive syllabus using Domain of One’s Own. I have to do some research and thinking about what this may look like, but I think that it could be a good option for students.
 Until recently, I had only been thinking about this work related to our undergraduates. What about graduate students and courses? How will/does Cluster Pedagogy provide benefits and challenges for this audience since graduates are in a different place and often have different needs than undergrads. I imagine that the benefits are similar, so I guess I’m wondering more about challenges.
 As a whole, I am excited to continue these conversations and to see all of the amazing ideas and work that will be coming out of the CPLC. More importantly, I’m looking forward to hearing from our students.
 
	

			
			


		
	
		
			
	
		

		

					John Lappie

			

	
				Summer 2019
 #1: Open Pedagogy
 Two ideas that have particularly moved or interested me over the course of the CPLC were open-education and interdisciplinarity. To start with open pedagogy, prior to CPLC I thought of openness chiefly in terms of using open-access texts. This is certainly part of open pedagogy, and an important one; I strongly believe that nobody with the ability to succeed in college should find themselves priced out of success. And even when students can afford the texts, we should still be respectful of their wallets. In the past I have assigned open-access texts, and even when I wasn’t able to assign an open-access text, I still tried to keep with the spirt of open education, either by dispensing with a textbook altogether, or by choosing as cheap of an (adequate) textbook as I could find.
 However, open pedagogy goes beyond this; it also encompasses allowing students to contribute to the knowledge commons themselves, and having greater agency in the classroom. For instance, by giving the students the opportunity to help craft course policies, set schedules, and curate course material. Perhaps because decades of rooting for the New York Jets has left me cynical, I was skeptical of these ideas prior to the CPLC. However, conversations with other CPLC members who have tried these techniques have convinced me that, when properly facilitated, the students can do quite a job at this.
 One idea that I am considering implementing is giving students’ greater agency over what topics are discussed during the course. This Fall I am teaching Parties and Elections, and if you looked at my syllabus and those of other political scientists who teach that course, you would notice some commonalities to be sure. However, you would also see sharp differences. I might spend three days covering local elections, while another instructor might cover the topic in half-a-day. I might spend a full day discussing the intricacies of polling, which instructor might decide students don’t need to know. It isn’t that one of us is doing a bad job; you can have a perfectly good course that spends half-a-day on local elections, or three days on local elections. Instructors deal with tight course-schedules, and make decisions about what topics get covered, and in what depth. Typically, this is based on what the instructor is enthusiastic about. However, the students may find the experience more fulfilling if the course covers the topics they are enthusiastic about. In my Tackling a Wicked Problem course I’ve only filled in part of the semester on the syllabus, and will work with students to fill in the remainder. I am considering experimenting with this approach in my substantive courses in the future.
 The world is inter-disciplinary, and for this reason we should pursue interdisciplinarity in our classes. I do my best, both in the TWP course and in my substantive courses, to address this in class. One thing that struck me over the course of the CPLC is how project-based learning can promote interdisciplinarity. Our students, particularly in our general education courses, come in with different skills, knowledge, and disciplinary perspectives. The most successful projects are those that fruitfully utilize the diverse skills and perspectives of its members. Projects that utilize a single perspective are unlikely to be successful, regardless of the hard work or ability of its members. Projects then, particularly ones addressing wicked problems, are well-suited to getting our students to practice interdisciplinarity. While this approach is not appropriate for all of my courses, it is one that could work well in many of my courses.
 
	

			
			


		
	
		
			
	
		

		

					Melissa Ulery

			

	
				Summer 2019
 Throughout the CPLC experience, we have been encouraged and challenged to think creatively, thoughtfully, and mindfully about a student’s academic endeavor. The habits of mind (purposeful communication, problem solving, self-regulated learning and integrated perspectives) provide a valuable framework to engage our students during the learning process. During my reflective practice, I have concentrated on the importance of self-awareness, seeking perspective, staying connected, collaboration, taking ownership and engaging in the learning experience and metacognitive awareness. I have focused on these key areas of self-regulated learning and integrated perspective, as they play an essential role in the level of a student’s engagement from day one.
 Whether this is a student’s first post-secondary experience or they are transferring from another institution, their level of engagement does have an impact on their overall success. It is our responsibility as faculty and staff to help guide these students, and to empower them to be active participants in their journey. However, for a student to feel comfortable engaging, they must first overcome any obstacles holding them back. While there are many barriers that have influence, my initial focus has been on those tied directly to integrated perspective and self-regulated learning.
 Creating opportunities for student engagement and development is what has me the most excited about the journey we are all on with CPLC. It is through listening to the students, inspiring them to take control of their experience, providing tools of engagement; student will gain what is necessary to participate. I look forward to expanding on these thoughts through my own self-reflection and engagement with CPLC.
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					Peter Parker

			

	
				Summer 2019
 In reflecting on my involvement in the CPLC experience this past year, there are many aspects of the core pedagogies that I have employed and adapted in my teaching. In particular, I follow a constructivist approach in the classroom, as I find learning tends to occur best when students are actively involved in a process of meaning construction rather than passively receiving information. From this perspective, I try to design classes that are challenging, require active involvement, have clear goals, and build upon what students already know. In teaching the Tackling a Wicked Problem seminar, making the section topic (i.e., propaganda) personally relevant to each student can be a challenge, as it requires a great deal of exploration and one-on-one discussion in the initial stages of the course. I have found, however, that guiding students in identifying their own specific interest within this topic allows them to become more personally engaged with the material and they perceive the subject matter to be directly relevant to their lives. This has resulted in a richer experience for students and instructor alike.
 Another aspect of the CPLC that has informed my work are the contributions of colleagues in how they are restructuring the classroom, curriculum, and assessment system to reflect a more problem-based approach. In Cathy Davidson’s The New Education: How to Revolutionize the University To Prepare Students for a World in Flux, for instance, she considers how testing learning can allow students to take charge of what they know, how they collaborate with others, and how they respond to feedback. For me, this point raises important questions with respect to evaluating students’ learning. If we embrace the goal of developing students’ capacity to be engaged and to take on problems with no easy solutions (i.e., Tackling a Wicked Problem), then assessments should reflect these learning outcomes in meaningful and relevant ways. As a result, I have had to develop criterion-referenced approaches to grading students’ work. These assessments have been beneficial in several regards. First, they set a meaningful standard based on what students can do. Second, they motivate students to measure their progress in relation to meaningful criteria. Lastly, they align to skill sets that teach students how to question, challenge, and find solutions. In some cases, students may have to rewrite an assignment several times before it reaches a level where both the student and I are satisfied. In such cases, it is the process, rather than the product, where the real learning takes place.
 The CPLC experience has encouraged me to continue to look for ways to enhance the quality of learning in my classroom and to better serve the needs of my students. I take pleasure in sharing in the excitement of students’ learning.
 
	

			
			


		
	
		
			
	
		

		Project-Based Learning

	

	
		“…even if I can’t sustain big team-projects in every course, PBL is an ethos that can be applied to every part of my teaching… PBL places the emphasis on PROCESS in ways that we have always professed to value, but often devalued in actual practice…”
 Scott Coykendall, A Current State of Evolution
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					Anil Waghe

			

	
				Summer 2019
 I found the interdisciplinarity project-based cluster pedagogical approach most interesting. My former industrial jobs taught me that tough problems can be easily solved with collaborative multidisciplinary approach. Experts from dissimilar areas have to work together in all occupations.
 I have been actively involved with CPLC for past three months. CPLC facilitated to apply interdisciplinary idea in my teaching pedagogy by providing information and tools. Learning community created by CPLC brought experts from all fields together to exchange pre-tested successful ideas.
 Instead of limiting new projects replying only on my own expertise, I reached other field experts to create interesting and challenging projects for my students. These projects can help students to relate their project to their field of study. If students are exposed to raw edge of learning but instead of being afraid of failure, they explored new uncharted fields from their discipline.
 Students relate this project as their own so they try to figure out answer for WHAT is the issue? HOW are they going to deal with it? and WHY is it important for them and others to work on it? This process of engagement really adds value to their education.
 I think the most useful aspect of Cluster Pedagogy for me to interact with my students is project-based learning. Once students get involved in an interesting project, they pick up all the theoretical concept rapidly. All of us have seen this with our kids and students. None of these kids are reading game manuals and training themselves to learn complex video games. However, they grasp complex processes and ideas just while playing a video game. Once we get out students involved in a project, they understand the value and application of concepts from all disciplines.
 	I am planning to update my syllabus and make is less cruel for students.
 	My lab final exam will be substituted by lab projects.
 	Student projects will be more interdisciplinary
 	New projects will be designed to address community issues.
 
 
	

			
			


		
	
		
			
	
		

		

					June Hammond Rowan

			

	
				Summer 2019
 What ideas have moved or interested you? What aspects of Cluster Pedagogy seem useful to you as you think about your interactions with students? 
 Engaging in the CPLC this summer has helped me better understand “Cluster Pedagogy”. For my own reference, I am inserting this image so I have this information easily available:
 [image: diagram of connections between CPLC values and approaches]
  
 All three aspects of Cluster Pedagogy are useful for students! PBL clearly benefits students and can also benefit the community when done well. There are opportunities for interdisciplinary engagement within projects that also help students learn different perspectives. I want to work on more and bigger projects in my classes. I am incorporating a project into my fall term graduate Land Conservation Techniques class and I want to really work on the group dynamics and team aspects. For my undergraduate class, I am going to try some smaller, shorter in class group work exercises to build my PBL skills.
 The readings and 8/15/19 CPLC session on Open Education really helped me to understand what OE is and the benefits for our students. I did not realize that I use some OE approaches, such as not having a textbook and loading my class reading list with journal articles and real life reports and documents. The “Domain of One’s Own” session was really helpful and I want to find ways to incorporate that type of tool into a class in the future.
 During the “Domain of One’s Own” it occurred to me that the Student Showcase could incorporate this type of platform for sharing student work (instead of so many posters…) Perhaps areas of the Showcase could have computers and projectors set up for students to present their “Domain” as a way to showcase their work. Maybe this was done last year and I missed it and I will mention this to the showcase organizers.
 How might your expertise, field, or work be enhanced by new or developing concepts that you are engaging with in the CPLC? 
 As I have said this summer, I believe that it is possible to have a meaningful project with a group of one. For graduate students engaging in research projects, I think we should recognize and celebrate this work. To do this, we need to more broadly share the work of our students and frame individual student research as “inquiry-based learning” to tie it to Cluster Pedagogy. This could be a good approach for including graduate programs and students into Cluster work. I hope to work more with our website and marketing staff on this.
 What is your plan for continuing to engage with the CPLC? 
 I have spent a lot of time this summer thinking about project-based work and more recently Open Education. I see many benefits of PBL and OE, but for me I also worry about implementing a large, semester long, community-based project into my classes and sharing everything online. What if something goes wrong? This is a big barrier for me and I need to read more, dive into the resources we have been given, and talk more with others to gain more confidence in implementing PBL and OE. I realize that talking more with others is an important part of learning communities and I want to attend CoLab discussions this year.
 
	

			
			


		
	
		
			
	
		

		

					Scott Coykendall

			

	
				Summer 2019
 This is a great time to reflect on my takeaways from the CPLC because, as I grapple with the syllabi for my fall courses and wade back into the Curriculum Committee, I imagine that I need to articulate to students and colleagues why my approach must change. I’m sure others will be more eloquent than me when it comes to describing this transformation, but I’ll take a shot at describing two ways I’m shifting my practice in both teaching and governance:
 	I understand better that Project Based Learning describes not just a type of assignment or even a way of organizing a course. By those simple metrics, I’ve been engaging in PBL as long as I’ve been teaching. But I’ve always been careful to limit students’ exposure to PBL to certain courses or even to portions of those courses. I wasn’t wrong to do so. As brought up in several instances in CPLC discussion boards and in our breakout sessions, PBL is a demanding experience for students and instructors alike. Students not only seek out information and skills, they participate in deciding which knowledge and skills the project calls for, then discover how to apply those knowledge and skills to the problem.Describing all of this to some friends, I compared it to a big box of Legos. I could provide my students the Lego Deathstar-With-Real-Laser-Cannon. They could follow the step-by-step tutorial and—if they were careful and persistent–possibly end up with something neat that could burn the neighbors’ house down. I think they would learn more from that experience than just how to stack and arrange blocks, but there’s no doubt that the tutorial would make many or most of the decisions for them. …Or I could pour out twelve million Legos on the floor, set my students the goal of building a galactic-scale weapon, and help them begin the long process of deciding how to organize our plan, what knowledge we would need to gather, what skills we would need to acquire or enlist. Maybe we wouldn’t get to vaporize Alderaan by finals week, but we would likely be better at breaking down problems, drawing up objectives, and designing a plan to meet them.We would also be exhausted. Worthwhile as they were, all of those decisions take time and energy and a willingness to make mistakes (and thus expend more time and energy). Even on a smaller scale than the Deathstar-With-Real-Laser-Cannon, too many such experiences could overwhelm students and faculty alike. As I’ve always known, this vision and scale of PBL is not sustainable across every class.But this summer I came to the conclusion that even if I can’t sustain big team-projects in every course, PBL is an ethos that can be applied to every part of my teaching. In many of the discussions, we agreed that PBL places the emphasis on PROCESS in ways that we have always professed to value, but often devalued in actual practice (especially through grading). I’m not sure I’m ready or able to let go of grading, but I’m thinking about ways that I can help students make their process more visible. Eventually, I think almost all of the work I ask students to engage in will reflect this ethos, but here is one concrete change: I’m approaching the inquiry paper assignment in my Studies course as a project rather than a paper. My students will be using DoOO to demonstrate their initial understanding of the concept, to respond to readings (both assigned readings and those they find and share), explore and explain contrary views, and finally to present their findings. Much as I liked to believe I was valuing process over product in my previous version of this assignment (and it was a valuable assignment), I’m excited to take a project-approach that I think will provide a better opportunity to demonstrate how their understanding of the topic has evolved. Will the final product still have to use APA and be formatted to the standards of the discipline? Of course…audiences always count and this is the Empire.
 	I’ve been thinking about the ways in which University policy abrades against “cluster pedagogy”. If I’m honest, I didn’t really ask to join the CPLC because I wanted to transform my teaching (much as it needed transformation). As Chair of the Curriculum Committee, I applied because I imagined a wave (or at least a ripple) of new curriculum that might emerge as people began to reconsider the ways we engineer learning to fit the course-containers we use in higher ed. While I don’t think anyone believes it’s the job of the CC to develop those course-containers, I think most would agree that we need to be more expansive in our thinking about what those course-containers must look like, how they interact with other courses, how consistent they must be from semester to semester, and so on. Likewise, other policy-making committees may need to reconsider even policies once thought to be foundational—grading comes to mind—against a new set of values and objectives that is emerging from our thinking about cluster-learning.For this, though, I can’t point to a concrete action planned for the Fall. Through the filter of the CPLC, these policies may seem to police the faculty in ways that stifle innovation. But—whether or not they actually hit their aim—most of our policies are intended to provide clarity to faculty and staff, to balance the interests of stakeholders, to demonstrate integrity to our accreditors, and above all to support students and student-learning. To the extent that “flexibility” can diminish accountability…or fairness…or transparency…or clarity…we need to be thoughtful about what trade-offs and whose perspectives we are considering.I said in a post last week that our policies were the product of evolution. It would have been less lovely but more accurate to say that that our policies are an expression of our current state of evolution. We must continue to adapt and, to the extent that I am part of the conversation, I will try to keep our institutional thinking in motion.
 
 
	

			
			


		
	
		
			
	
		

		

					Adam Keul

			

	
				Summer 2019
 I appreciate the attempts to make sections of the course parallel in some sense with a common assignment and several common elements. I also was pleased to see the problem-focused theme as the previous iteration of FYS was somewhat scattered with regard to topics. I did not favor the change in course title since (both times I have participated) we have been encouraged repeatedly NOT to spend as much course time on the problem in favor of covering all of the other general topics such as information literacy, habits of mind etc. It seemed like the push was to put the problem on the back burner; why make it sound like the problem is the primary focus? I always appreciate how a group such as this facilitates sharing teaching strategies- this was my most important takeaway. In particular, I think spending lightly structured meeting time discussing how to teach the course helps those who are new to teaching the course and especially those staff who are new to teaching altogether. I met some nervous yet driven colleagues in the summer meetings! Finally, I liked the free books (duh, I am an academic!) and got a lot out of the text I chose by Goldrick-Rab. I would love to institute some scaled-down version of their study to more thoroughly understand the financial profiles/challenges our PSU students face.
 
	

			
			


		
	
		
			
	
		

		

					Nathan Theriault

			

	
				Summer 2019
 So far during my time with the CPLC I have seen a great deal of new ideas and proposals regarding innovative ways we can improve our teaching habits and the collaborative nature of higher education. Project based learning immediately stuck out to me as something that is extremely viable not only to the general college populations, but to my own students, and my own teaching as well. Project based learning sounds like a very straightforward concept, and it is in some regards. Students are usually tasked with taking on a real world problem or critical question and developing multiple ways to understand and answer it. Instead of having a course end in a standard final exam, I can see a project as a much more valid way to not only assess a student’s progress and capabilities, but also as a way to promote real world skill development that will actually benefit their direct future. How does a final exam benefit students?
 I am currently trying to find a way to create a long term project for my students to work on periodically throughout the semester. My current idea is to have them create a sort-of anthology, but instead of existing as a book/e-book, it would consist of a map drawn by a group of students, and  in each section of the map students could name/create a land and attach a piece of original writing to it. This concept was in part inspired by the anthology work of Robin DeRosa and later by Abby Goode for Early American Literature. Some of my goals for this project would be to have students not only write extensively but also to create artwork, songs, histories and other relevant information for the individual peoples/places that they create. These unique stories and detailings would then be available to future classes/students to add and expand upon.
 Another aspect of the CPLC that I hope to incorporate this year is using more OER sources in class. I have not assigned a specific textbook, but I do want to provide resources for my students that provide important and viable information that they may need during this class that will also translate to skills in the future. I think that using OER not only takes the power from the standardized textbook corporations, but also transfers who creates knowledge to the public instead of large conglomerates. Since my composition course is themed I realize there may not be much OER available to me and my students, but hopefully we can compile some of our own resources in the future to benefit others.
 The CPLC has helped me to look beyond what I might immediately think of when I hear the word “education.” What this means for me is that I will not just look at what everyone else is doing around me, but will instead try to tackle problems from different perspectives and with different tools. I am still so new to teaching that my pedagogies are still in development, but the CPLC has helped to reinforce that I do not have to be a copy of anyone else’s teaching styles or practices, and that I can do things differently when my students and I set out on our adventure.
 
	

			
			


		
	
		
			
	
		

		

					Amy Villamagna

			

	
				Summer 2019
 Looking back
 To start, let me just say that I have truly enjoyed the opportunity to engage with faculty and staff outside my program and discipline. I am happy that I decided to pursue the CPLC. The experience was different than expected in many good ways and I believe that the ultimate goal of this summer has been achieved – we have developed a community and in doing, started to shift the pedagogical culture of PSU. I initially expected to emerge from this summer with a clear plan (i.e. syllabus draft) for a co-taught INCAP that would integrate my research into a PBL course.  But, as we close up the summer, I am excited to say that I am walking away with less of that in exchange for new ideas, practices, and tools to run with. Engagement in CPLC reignited my dedication to learner-centered teaching and has motivated me to continue on my own personal pedagogical pathway. I believe the community we have developed is one rooted in effective pedagogy and that these pedagogical practices will be at the heart of our cluster approach.
 The ideas that have resonated with me most this summer have largely been related to project-based learning and openness. Interdisciplinarity is who I am and who I have been since 18-year old Amy V decided to switch majors from biology (pre-vet) to environmental studies. But, I will say that watching others see the glory of interdisciplinarity definitely reaffirmed who I am as a learner and teacher. Emphasizing interdisciplinarity in our pedagogy is an amazing and much-needed shift in higher ed culture. I consider myself a stronger and more creative thinker and problem solver because of my interdisciplinary education, but would be lying if I didn’t say that I have always felt others considered it a weakness. Someone once told me I was like a train with too many cars attached to it because I didn’t spend my entire career narrowly focused within my discipline. I laughed then and I laugh now thinking about how narrow thinking like that gets us all in trouble in the academy and most certainly beyond.
 Looking ahead
 While project-based learning wasn’t new to me – I have been both student and teacher in PBL courses- this summer gave me the confidence to jump in (and maybe go under) here at PSU. I will be teaching Watershed Systems, a required graduate course in Environmental Science and Policy, using the PBL approach. I can’t tell you how many bike rides, car rides, and dog walks I have spent thinking about this new prep. I have gone back and forth about a million times about whether this PBL would work with an outside partner, whether the students would experience group work and client-based PBL fatigue, whether we would have a book, whether students would work in groups, what sequence our readings would follow, what I want them to get from the course, etc. I have notebook pages filled with alternative plans and coming into university days I was plagued with indecision and mounting anxiety. Then it happened… sitting in a CPLC session during University Days, my vision for the course solidified and I transitioned power from me to the students. I’ve given me and my students space to plan and prioritize the content and skills together, to be deliberate in our choices and mold our 15-week path together. Don’t get me wrong, I’ve scaffolded the course. I’ve selected the vehicle for this journey and, to a certain extent, the destination, but what we load in and where we stop along the way is fair game. In this same course, I’ve decided to pursue a project website as an authentic product that, I hope, will empower the students while providing some fantastic, and multi-tiered, professional development experience. I am cautiously optimistic and look forward to our first meeting next week.
 Opening up
 Textbooks are expensive. They can also be lame. But, they provide students with an easy source of information. They make the content accessible and they don’t require being on an electronic device that can be a Pandora’s box of distractions.  I started last academic year wanting to find a more up-to-date textbook that was cheaper for my students. When I was choosing a book for my first semester Environmental Science & Policy course this fall, I hunted and hunted with no luck and kept the same textbook as years past. I looked into OER, but looking back I wish I came to the CoLab first because, as C. Wixson said at UD, it can be incredibly hard to find what you want when you don’t know how or where to look.
 Last spring I started to develop course assignments in my upper level courses with products that could be used in my introductory courses. I described this as a clear intention of the projects to my upper-level ESP students and they thought it was pretty cool because it meant their work would contribute to another’s learning, but I now realize I could have done more and could have embraced these upper-level projects as the co-creation of an OER. Over the summer my perspective on OER has shifted dramatically. After UD in particular (thanks to Christin W) I feel like I could make the shift and have the support to do so. My baby step toward this is project website to be developed in the graduate course mentioned above. I hope that the project website will become part of an OER for my introductory course and hopefully other courses in ESP. That being said, I’ve decided to challenge the students in the PBL course to think about how they learn, to engage in systems thinking, and to co-create a website that would be accessible to different learning styles. The students creating this soon to be OER (fingers crossed) will get to decide what information they share and how they share it. I am psyched!
 While I have adopted a textbook for the intro course this fall, I have opened up the course to include more self-regulated learning. I’ve built in a semester-long, two-part assignment for students to share environmental news and resources (news articles, documentaries, podcasts, etc.) with each other using a non-Moodle tool…O365 Teams and then (during weeks 10-14) to dive into (i.e., research) a theme or combination of themes that interests them. This decision to use Teams in lieu of Moodle was made after much contemplation and discussion with more experienced folks. This is one of two Fall 2019 “experiments” and given that, I am ready to adapt. But with any luck, the combination of this tool and the openness of the assignment will be received with enthusiasm and engagement.
 Continuing along the CPLC pathway
 I really enjoyed the last two CPLC sessions of the summer and very much want to see them continue throughout the semester (formally) or at the very least at the end of the semester or during January Jamboree. I want to learn from others that also took risks this semester. I was thinking that perhaps we could reconvene after the Student showcase in December since that is when the TWP (along with other) students will be presenting. I think it would be awesome time for reflection, sharing, and celebration of community. I would also lobby for more sessions in January Jamboree AND University Days 2020 that share teaching practices and connect faculty with the support and resources we need to feel empowered to be the best versions of ourselves as teachers, researchers, and colleagues.
 The end… for now…
 [image: zine collage page of this chapter]
 
	

			
			


		
	
		
			
	
		

		

					Aparna Waghe

			

	
				Summer 2019
 Over the past three months, CPLC has provided a great professional development opportunity to learn about various pedagogies, and more importantly it has provided a forum to engage in continuing conversations with colleagues across multiple disciplines. I have truly enjoyed listening and sharing thoughts about ways to engage and support our students in their learning. This has provided me opportunity to reflect on my teaching, how students are learning and how best I can create learning opportunities for them. I have also learned about new teaching tools which I could adapt into my courses. I have been implementing project-based learning in my courses and have been researching ideas to engage students in inquiry based learning. In this regard, I found the PBL workshop materials made available to us highly valuable. As I read through these materials, I recognized ways I could expand my teaching methods to meet the criteria for gold standard PBL. I plan to continue with PBL in my courses this semester and look forward to creating enhanced experience for students.
 
	

			
			


		
	
		
			
	
		

		

					Eun-Ho Yeo

			

	
				 Summer 2019
 The CPLC propelled me into thinking how to help students become agents in my class. The summer training provided me with abundant resources.
 My most significant takeaway from CPLC during the summer was the idea of Project Based Learning (PBL). I think PBL could change my class fundamentally. Although I didn’t have the chance to participate the 4-day workshop in June, the PBL materials on Moodle were so helpful that I could start building a PBL-based assignment for my Communication Theory class that I teach every semester.
 While I was reading the PBL materials, I could relate them to my Communication Theory class. Traditionally Communication Theory class has been a course that provides the students basic understanding of various communication theories. Because there are a lot of theories in communication field, the class often ended up with surveying lots of theories. As a result, students often felt this class did not provide any “active learning” opportunity in which they could relate their knowledge to solve any actual problems in their real lives.
 I’m planning to implement a PBL based assignment in my Communication class during 2019 Fall. The assignment will start at the mid-point of the semester and continue to the end of the semester.  I plan to complete the detailed guidelines of the project during the first half of the fall semester.
 Briefly, this new assignment will involve the following stages:
 1. Generating Communication Problem (Figuring out one communication issue they will try to improve)
 2. Researching (Finding appropriate theoretical framework and making a theoretically sound plan for improvement)
 3.  Implementing the plan and observe
 4. Report and Reflection
 In addition to the imminent goal of developing a new assignment, I plan to actively participate in building the learning community in and out of PSU. Being in CPLC and sharing ideas about our teaching, both our successes and errors, assured me that I’m not alone in this rapidly-changing PSU. I thank everyone in this community!
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					Sean Robinson

			

	
				 Spring 2022
 Around this time last year, the call went out for folks who might be interested in teaching Tackling a Wicked Problem. I remembered my own days at Plymouth, when a similar class was called something different, but the idea was similar: that through an area of close study, students might be able to be introduced to the college and academic community, and be supported in doing so. It also synced up with my ongoing interest in engaging local communities to solve local problems. Win-win.
 A few interesting things happened as the course began. The first is that it was going to be an online-hybrid model, with a meeting once a week and online asynchronous learning. This was a modality that I had not engaged in before, and coming out of the disparate experiences of online learning through the pandemic, students had a lot of feelings about learning in a digital space. The second was a conversation while the course was in the planning stages related to the idea of being a “guide on the side” rather than the ”sage on the stage”, which shaped the class moving forward. If the goal for the course was to engage students with their communities, and we were meeting in a virtual space, it would be necessary to bring the community to that virtual space.
 What followed was only possible by the openness of the community. Guest speakers from across the University and the greater Plymouth area volunteered their time to come and speak to the class. This included folks from PSU’s CoLab to discuss integrating into the campus community and choosing an academic program, the Rumney Climber’s Association to talk about how small groups of people can rally to change the world, and the Prouty who raises millions of dollars every year to benefit research related to cancer.
 There were trials; online learning can be a challenge in the opening semester of a college career. Bringing in guest speakers sometimes led to last-minute cancellations. The initial goal for students to interact with outside agencies as part of their final project was complicated by ensuring that each student completed the necessary training to do so, and when they didn’t, offering up new opportunities.
 In the end, each student group planned an activity for the community that would support them. Perhaps most memorable was a Fall 2021 guerrilla campaign where students in the group put positive messaging sticky notes all over campus. The images and feedback from the project and the reflections from the students were particularly powerful: thinking about their community and the ability they had to impact it in positive ways was a manifestation of what had been hoped for in the planning stages in the class.
 I appreciate the opportunity to be part of the learning communities at Plymouth, to consider best practice, and be afforded the great privilege to work with our students during their time here. Being able to see them grow and develop and bring new ideas to the table to tackle wicked problems that we face every day is truly an honor.
 

 
	

			
			


		
	
		
			
	
		

		

					Michael Davidson

			

	
				Spring 2022
 Originally posted on learningcommunity.plymouthcreate.net on April 1, 2022
 The Cluster Pedagogy Learning Community began during a simpler, less harried time. Oh there were crises, mind you, but nothing prepared us for what was to come: a pandemic, campus closures, an unemployment spike, racial reckoning, remote-learning-at-gunpoint, and an insurrection: tragedies with which you, dear reader, are all too familiar.
 [image: title slide of author's presentation on project-based learning, showing an antique map of the world and the title "Here Be Dragons"]The opening of my Prezi session on sustained Project-Based Learning, 2022. In spite of incessant turmoil at home and around the world, our learning community engineered many successes. We articulated values and clung to them like the drifting planks of a splintered shipwreck: openness, accessibility, equity, humanity.
 I was a neophyte when the CPLC launched, and I’m perhaps one of its greatest beneficiaries. The knowledge, experience, and empathy of the other CPLC members challenged and inspired me. I owe every successful exercise and positive evaluation to them. Well, almost every: I did create and collect ideas from my own personal learning circles.
 One of the first professional development experiences was a two-day program on Project-Based Learning. The presenters from the Buck institute taught me invaluable skills for teaching TWP. In those same sessions, wizened psychology faculty gave me excellent insights for constituting student groups.
 Most vital of all, though, Josh Eyler’s book How Humans Learn was a seminal source of expertise. The book, one of several provided to us early in the CPLC, was accessible, clear, and evidence-packed. Through it, I gained access to exceptional scholars and their ideas:
 	Alison Gopnik on the scientist as child
 	Susan Engel’s hungry mind and the educated mind
 	Rothstein and Santana’s Question Formulation Technique
 	Dan Willingham on the power of storytelling
 	Natural pedagogy and the social classroom
 	Eric Mazur’s peer instruction
 	Classroom authenticity
 
 Reflecting on this partial list is a humbling reminder of how far I’ve come as an instructor.
 The momentum I gained from the CPLC led me to create several Jan Jam and University Days presentations. Hoping to pay it forward in some modest way, I led presentations on:
 	Question Formulation Technique
 	Habits of Mind
 	The Righteous Mind
 	Prior Knowledge
 	Project-Based Learning
 
 I feel proud of what I’ve accomplished, and what we’ve done together as a community. The challenges were daunting and the psychological toll formidable, but we persevered, I hope, to the long-lasting success of our students.
 
	

			
			


		
	
		
			
	
		

		Interdisciplinarity & Collaboration

	

	
		 “…we can benefit from slowing down, consistently asking students to examine their own disciplinary assumptions (as well as our own), enhancing their conception of disciplinarity in courses within the major, and infusing a meta-critical awareness of disciplinary boundaries throughout the undergraduate career (not just in particular courses or programs).”
 Abby Goode, Slowing Down, Making Space
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					Michael Blasco

			

	
				Summer 2019
 One thing that seemed very clear to me during all of the sessions and all of the readings over the course of the summer is that the faculty side of the institution, and most institutions, is not working together with the residential side of the institution. Every conversation and every reading was specific to how we as educators can support our students as holistic human beings but was only focused on one specific aspect of the student’s life. I work in Residential Life and have a bit of a different perspective and so it allows for me to understand that what a student learns in the classroom and what they learn outside of it both have their value.
 What I want to make sure I focus on this coming semester is trying to blend the two worlds of Faculty and Residential in order to support the entire student. One of their first tasks outside of the classroom will be to attend a Community Experience in their residential community. Students will be able to experience the Habit Of Minds through different lenses both in the classroom and out of it. I want to make sure that I am able to bring both experiences and growth opportunities together for my students so that they can have a better understanding how a knowledge of the Habits Of Mind can affect them in all aspects of their life.
 
	

			
			


		
	
		
			
	
		

		

					Brian Eisenhauer

			

	
				Summer 2019
 The CPLC experience has reinforced the importance of being student centered in one’s approach to teaching by offering a more holistic perspective on pedagogy. By incorporating the benefits of open education, a classroom community can be created that fosters interdisciplinary learning in which all participants, including the instructor, develop and engage in a participatory project-based learning experience. This approach embodies many of the ideals of cluster pedagogy, and offers a concrete way for faculty to develop interactions with students that support the educational goals of PSU. Including open access readings from professional and academic fields, encouraging students to collaborate to develop the syllabus and select topics and readings, and working with partners internal and external to PSU in my upcoming FYS and other courses in 2019-20 will be tangible applications of some of what the CPLC has discussed that I will engage in with students this year. Continuing to incorporate these goals into my courses through the use of open pedagogy, project based learning, and the benefits of the enhanced CPLC and FYS will improve the experience of students with whom I work at PSU. I look forward to the challenge.
 
	

			
			


		
	
		
			
	
		

		

					Liza Hurley

			

	
				Summer 2019
 My first experience with the Habits of Mind came last year when I joined Plymouth State University. As A Community Director within one of the residence halls, I quickly learned about the HoM as we were launching out First Year Residential Experience, with these habits as the focus. Over the next year I learned a great deal about purposeful communication, problem solving, self-regulated learning, and integrative perspective. I had countless conversations with student staff as we worked to have them integrate these habits into the work they were doing with community building. This summer, as a department we re-envisioned our community development model, placing the HoM at the core. In Residence Life, many schools are moving to a curricular model when it comes to programming and community building, as it is best practice. The most challenging part of this process is usually identifying the learning outcomes. The advantage we have as we look toward that model, is that the habits of mind are those learning outcomes.
 I have enjoyed my time in the CPLC trainings as I have had the chance to talk to colleagues from across campus.  During these conversations though, it became clear that we needed to do more to bridge the world between academics and student affairs. This is not a new problem in Higher Education, however, having general educations courses focus on the Habits of Mind, could be the key to building that bridge. While we have begun to use them in Residence Life, I could easily see them expand to other areas of campus especially Orientation and Student Life. What if when a student started at Plymouth we talked about the Habits of Mind?
 As I think about my work with the CPLC this next year at Plymouth State, I want to continue to connect the work I am doing inside and outside of the classroom. I believe Plymouth can utilize these habits of mind in a lot of unique ways, and I hope to continue to find them.
 
	

			
			


		
	
		
			
	
		

		

					Brigid O'Donnell

			

	
				Summer 2019
 Over the past three months, I have come to a richer understanding of the core tenets of cluster pedagogy/learning. Through independent reading and community-based conversation, I have a stronger sense of the conceptual underpinnings of these critical ideas and in turn, I have generated a set of forward looking strategies intended to weave threads of interdisciplinarity, project based learning, and open education into my teaching practice. My reading has included How Humans Learn (Eyler) & Generous Thinking (Fitzpatrick) and bits and pieces/select chapters of An Urgency of Teachers (Morris & Stommel), Interdisciplinary Approaches to Pedagogy and Place-Based Education (ed. By Shannon & Galle) and Creating Wicked Students (Hanstedt).
 While there are challenges to adopting these pedagogies into my teaching, these approaches offer the ripe promise of a rewarding and transformative experience for my students and myself.
 Below I articulate some ideas that are percolating for me with respect to my own personal teaching practice, linked to tangible goals for the next year of work in the CPLC.
 Interdisciplinarity
 Abby Goode’s framing of slow interdisciplinarity struck a chord with me, and has led me to question where, when, and even if our students are explicitly exposed to the epistemologies of the disciplines, particularly what these approaches have in common and where the differences arise. In the past, I have asked my students to think about this by asking them how their major/disciplinary background interfaces with topics we are covering in our course. This is a challenging question for them, and thus is suited for more exploration.
 An emergent concept in my teaching practice (related to slow interdisciplinary) is the idea of structural guideposts in learning, or the framing of inquiry at the outset of an investigation (or course). Early in the semester, I frame out the scales or hierarchy of biological organization for my students to help to orient them to the scope of the course they are enrolled in (I find myself doing this in every class I teach these days.). My thinking here is that this provides a coherent structure for what we will learn as the semester progresses. It serves as a touchstone or guiding post for us, such that at any point in our work we can stop and get our bearings as to where we are working on this hierarchical map. I’m starting to think about how I might incorporate a similar, early semester exercise in disciplinary foundations (a disciplinary map, so to speak) that will allow students to grapple with and eventually articulate the research methods, approach, assumptions, mindset, biases, and values/ethics of the field of biology. This would be an instrumental step to working towards interdisciplinary investigations that are predicated upon firm footing in disciplinarity. In the past, I have casually engaged discussions of disciplinary bias (for example) in conversation with my classes, but to strategically dedicate time and space to create a disciplinary map seems like it would bear fruit for my students to better understand their own discipline and others. This would help us to identify the particularities of their disciplinary background and to cultivate respect for other disciplinary backgrounds, a necessary precondition for any work in the interdisciplinary realm.
 In action for the upcoming year: These ideas are critical to inform the development of two new learning opportunities for students: Ecological Gen-Ed (Thematic Pathways; linked GenEd courses, to be piloted Fall 2020), and From Genetics to GIS: Beebe River Brook Trout (new INCAP, to be piloted Summer 2020/2021?). In both experiences, students are required to grapple with different disciplinary approaches as a precursor to the creation of some new “thing” that arises at the nexus point(s) of their intersection.
 	In the case of the gen-ed linked courses (existing SIDI and SSDI courses), Abby Goode (English), Jonathan Couser (History, Philosophy, & Social Studies Ed), and I will have our students explore how to think ecologically/envision wild spaces and beings (we are unsure of our titling at this point) using different lenses (scientific, literary/cultural, historical, etc.) and will have all students meet collectively for ~1hr per week in an incubator that fosters cross-disciplinary and interdisciplinary conversations. While we envision these courses to push towards students development of the Integrated Perspective Habit of Mind, there will be elements of PBL and OpenEd in this endeavor as well. This academic year will be a critical one for the three of us to meet and mold how we might capture these goals for the fall 2020 offering.
 	For the development of the new INCAP, Amy Villamagna and I envision a course that draws students interested in wild brook trout from across campus. We have in hand large and diverse data sets collected since 2016 for students to take deep dives into exploring and integrating different types of data in novel ways. We also see opportunities for students interested in the unique and important history of the Beebe River forest in the 20th century, for graphic design/marketing of goods related to the preservation of our state’s wild brook trout populations, for the creation of artistic works inspired by the work, and for the creation of public outreach platforms (WordPress site, Instagram, etc.) to broaden the audience and impact of this collaborative work. We plan to offer this course for credit each summer session and would welcome juniors/seniors in any majors. This new course offering will also incorporate elements of PBL and Open Ed, and this academic year will be used to frame out a plan for this new course.
 
 Project-Based Learning
 I attended the WPI Institute for PBL this past June with several PSU colleagues and my key takeaways related to the impactful nature of this type of learning for students and new approaches for bringing PBL into biology courses, and doing so with best practices in mind.
 In action for the upcoming year: I plan to apply several key ideas in PBL to improve the process of writing a research proposal in my fall WRCO course (Ecology and Development). In particular, I want to allow for more student choice in the project focus, to structure in more opportunities for my students to reflect on their writing process as it happens, and to invite Christin Wixson to lead a working session that illuminates powerful strategies for locating pertinent resources. I envision what I learn/enact this semester to spill over into my other upper level biology courses, so I see this semester’s work in this realm as pivotal.
 I also plan to canvas biology faculty to compile an inventory of all courses that employ PBL to highlight successes and discover new opportunities for PBL in our curriculum. There are many opportunities to improve and grow our PBL-based curriculum in biology, and towards that goal, I’d like to first take stock of where we stand.
 Open Education
 Of the three elements of cluster pedagogy/learning, my personal learning curve is the steepest in this realm, but I intend to take first steps in the coming year to envision new ways of having my students act as creators of knowledge in my courses. I am curious to learn more, but also hesitant/cautious to adopt strategies without fully understanding how these approaches can benefit my students in a given course. I am fully sold on the utility of Open Ed approaches, but am mindful to proceed with intentionality and purpose.
 In action for the upcoming year: Within biology, I will begin the conversation of how we might meet our bio majors’ financial struggles by adopting open-access materials for our courses and by making resources for our required curriculum more readily accessible/available in Lamson on reserve (particularly by highlighting the critical nature of change for our students in this realm).
 I am also adopting the use of Hyopthes.is this academic year to cultivate collaborative working spaces.
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 I really appreciated the opportunity I had to spend time strictly thinking about pedagogy. Thinking about pedagogy is a critical part of my professional responsibilities, not only as full-time faculty, but as a teacher educator. However, I haven’t taken enough time to consider how practices I teach about could more fully impact the work I do in higher education. As I participated in readings for the CPLC, I spent a lot of time processing them through various lenses that I have picked up while working in education. This resulted in 2 blog posts (here and here) in which I tried to tie together the goals of the CPLC and issues of pedagogy that have long been part of my epistemology.
 In addition to that theoretical work, I spent time considering ideas brought up by the CPLC and individuals they follow on Twitter, in search of some immediate changes I could make to my current courses. I have been reworking all of my course projects to better incorporate different aspects of gold-standard PBL. I have also converted one course to being completely “ungraded”. I also rewrote the syllabus from that course with an eye toward making the syllabus more humane.
 Though I had already made a commitment to open education prior to my work in CPLC, participating has opened up possibilities and projects for improving the interdisciplinarity and impact in the community of my courses. I am working with other faculty in my program to make more purposeful connections across courses (particularly across content areas) that would encourage student work to span individual courses and to move with students across semesters. I would also expect that work to directly impact local schools. As we move forward with this work, I expect that the Co-Lab and CPLC participants will continue to be an amazing resource for me.
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 Slow Interdisciplinarity, Reprised
 In some regards, it seems counter to the values of open education to begin the year with a forecast of what’s to come. If students truly shape how I approach my teaching, how rigid and detailed can my plans possibly be before I meet them? Yet even in the most unplanned, learner-driven, project-based courses (such as Integrated Capstones), I still find myself imagining the arch of the class, and how we will get to where we are doing. I imagine flexible assignments, structured fish-bowl discussions, and my now-infamous primer assignment.[*] In other words, despite my best efforts, my inner planner is in full force. This time, it is much more informed by current scholarship of teaching and learning, thanks to my participation in the Cluster Pedagogy Learning Community (CPLC).
 This summer, I was most influenced by the work of Cathy Davidson, Josh Eyler, Kathleen Fitzpatrick, and Paul Handstedt, who all, in their own ways, emphasize more integrated, open, and collaborative forms of learning. Particularly during my first read of Davidson’s The New Education (2017), I began to develop a concept that I call “slow interdisciplinarity”: a method of teaching and learning that calls us to be mindful, respectful, and inquisitive of each other’s disciplinary perspectives—to value ways of knowing that might challenge our own. Many of our readings—and indeed, much of the forward-thinking scholarship on teaching and learning—emphasize the vital role of innovative, integrated curricula in transforming higher education for the twenty-first century. I couldn’t agree more, and my sense is that Plymouth State’s community is invested in creating and sustaining interdisciplinary learning experiences for our students. However, as a member of the INCO Task Force, an INCAP Teaching Fellow, and an ambassador to WPI’s Institute for Project-Based Learning this past summer, I’ve learned that effective interdisciplinary pedagogy is much easier said than done. As I wrote in a previous piece this summer: “Sometimes I think that, in our zeal to provide more innovative learning experiences, we get on the interdisciplinary train without inviting students on board. And we need to remember that, if we are going to implement interdisciplinary forms of learning, we should welcome students into these forms of learning as well. Sometimes this requires slowing down, making space for conversations about disciplinary divides and methods, and recognizing how those divides can affect the classroom.”
 Having taught English courses with multiple majors, I am no stranger to the ways in which disciplinary divides can alienate non-English majors and unintentionally devalue diverse forms of knowing. So, when I taught an Integrated Capstone (INCAP) course last spring, I began by asking students in the course to articulate their own disciplinary assumptions, methods, and objects of study. I did this for a number of reasons: (a) so that students could come to value the respective majors and knowledge domains representative in the class (rather than perpetuate “major cliques” and disciplinary divides), (b) so that students could begin to think about how different disciplinary perspectives might intersect on their own projects related to food (the course’s topic), and (c) so that students could recognize the boundaries and limitations of their own perspectives. I am so glad that we did this, because it set the tone that, in this class, we were going to bring our disparate disciplinary perspectives together and that these various perspectives were what made the course both challenging and meaningful. As we work towards various forms of integrated learning at Plymouth State more broadly, I think that we can benefit from slowing down, consistently asking students to examine their own disciplinary assumptions (as well as our own), enhancing their conception of disciplinarity in courses within the major, and infusing a meta-critical awareness of disciplinary boundaries throughout the undergraduate career (not just in particular courses or programs). I have been unconsciously developing this theory about interdisciplinary teaching and learning for a few years now, but the CPLC allowed me the time and space to explore the current scholarly conversation surrounding these issues. This year, I hope to more clearly share this theory through either (A) an on-campus workshop or (B) a scholarly article or (C) both. I also know that “slow interdisciplinarity” will inform my work, both implicitly and explicitly, as I engage in discussions about the future of the INCAP, thematic pathways in General Education, and the broader institutional efforts outlined by my faculty team at the WPI Institute for Project-Based Learning.
 Inspired by CPLC readings and discussions, I am also taking steps to develop my own deconstructive teaching practice, which asks students to question the assumptions and boundaries of particular knowledge systems and disciplines as they learn about them. My “Rethinking Early American Literature” course exemplifies this practice; as students learn the major movements and texts governing the idea of “American Literature,” they also challenge that very idea, reframing literature around concepts such as climate, transnationalism, and digital technology. In many respects, this course constitutes an “un-survey” of sorts—a survey from the inside-out, a survey that undoes itself. This course includes some “open” elements, insofar as students teach particular classes throughout the semester, and the textbook—now a nationally recognized phenomenon—is student-published, ongoing, and freely accessible.[†] This semester, for the first time, student-led, in-class activities and textbook contributions will be “un-graded” (see Jesse Stommel’s work on this). Instead of emailing students a grade based on a rubric, I will engage students in a feedback dialogue about their experience with leading the class and developing materials for the textbook. This doesn’t mean that the assignment loses its rigor. On the contrary, the textbook contribution isn’t complete until it’s publicly presentable. The ungraded nature of this assignment might actually push students out of their comfort zone. In fact, my hope is that students will feel more empowered to take risks and experience the weird unpredictability of leading a class without the anxiety of losing points. In addition to trying ungrading, I am also teaching a new, challenging text, entitled The Black Vampyre (1819) (that’s right!) that I myself have not read yet. The digital edition of this newly recovered text was just released last week as part of the Just Teach One Project, and I am both nervous and excited to explore this text with my students for the first time. To be clear, I am inviting my students to explore this text with me, rather than for me.
 As part of the institutional effort to teach and assess the Habits of Mind, particularly in General Education courses, I have redesigned the final project in Wilderness Literature. The Personal Wilderness Portfolio asks students to connect their conception of wilderness to their own personal, intellectual, and professional paths. It can include creative writing, photography, art, other student writing, and interviews, among other pieces, and its aim is to enable students to connect deeply and personally with the concepts from the course. I piloted this assignment last year, received positive student feedback, and submitted it to the Gen Ed Assessment Outcomes Task Force. This year, I would like to include an element that, in the spirit of “slow interdisciplinarity,” enables students to step outside of our English classroom to experience wilderness from another disciplinary perspective. To that end, I am asking them to either (a) visit a class that deals with topics related to the environment/outdoors/wilderness or (b) attend a lecture or other event related to these topics that is not literary. I will ask the students to examine the different approach to the wilderness that they experienced as part of their final portfolio. I’m not sure how this will go, or what we will learn, but I think it’s important that students step outside the literary world at least once, in order to cultivate their “integrated perspective.”
 [*] For each class that I teach, I begin with the students’ ideas on the course questions. For instance, in the first week of Wilderness Literature, students write a “primer” on the subject matter, answering the question “What is Wilderness?” They do they same for American Literature. In Critical Theory, they respond to: “What is the value and purpose of Literary Studies?” And so on. This “primer” assignment allows us to consider the knowledge and assumptions that we bring to the course, and we can refer back to students’ preliminary definitions throughout the semester. In many ways, the primer provides students with a collective and personalized compass with which to navigate their learning.
 
 [†] This textbook began with Robin DeRosa’s Early American Literature course, and students have been reshaping and contributing to it ever since. It is not my textbook, but rather the PSU community’s textbook.
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 This past summer was exceptional because of my experience in the CPLC. I walked into the CPLC with some exercises in the open-lab and cluster-based teaching in my economics classes. The meetings, presentations, discussions and workshops at CPLC were eye-opening. I left the last meeting of CPLC with feel that I learned a great amount of tools, framework, and insight into the cluster pedagogy.
 My key takeaway from the CPLC activities is that I should actively seek collaboration opportunities with colleagues across the campus and there is Co-Lab in the Lamson Library which provides support and assistance to the collaborative efforts.
 In the upcoming academic years, my teaching and research in economics, and my administrative services as the director of graduate programs, could lead to opportunities in collaborations: it could be some way in co-teaching a interdisciplinary class with colleagues in another academic unit; it could be some student event that involves students from different majors; it could be a cluster project in which students carrying various background work as a team to serve the needs of an external partner, etc.
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 I enjoyed the creative syllabus session. Well, it was more of a brief talk with Cathie but worth it. I have not had the time to be creative with my syllabus yet. I am going to have my students re-create our syllabus within the first week of class to their specifications. Probably using crayons, or colored markers, pencils.
 I love the NO GRADING aspect of TWP. I feel this will create a more open learning and teaching environment for the first-year students. It will be a challenge for sure.
 The aspects of Cluster Pedagogy that seems useful to me are “The Habits of Mind,” “Interdisciplinary Studies,” and “The Learning Community.”
 The three mentioned about are the ones that I felt spoke to me in some way. My goal for “The Learning Community” is to engage more face to face with colleagues throughout the fall semester. Either in the CoLab or our offices or out for coffee. I want to meet every other week if possible. I feel this is an essential aspect moving forward, so I do not lose what I gained over the summer months.
 My field is an interdisciplinary one that includes dance, criminal justice, and sociology. My hope is the dance side will bring out some creativity in my teaching. The criminal justice side will help with my topic of Mass Incarceration. And my sociology background will allow me to work with different types of students and faculty.
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 Can it be possible that my first post-CPLC outcome is that I crave an app?
 I participated in all three years of the CPLC, attending (I am pretty sure) all required sessions since August 2019 and plenty of non-required workshops as well. Last year, I took part in the Design Forward Pilot group that started in the summer. I eagerly attended Jan Jam this year, ably led for our AU by Kristin Stelmok and Abby Goode, and contributed to the slide deck.
 As I prepared to write this reflection, I clicked slowly, twice, through the 53-slide presentation we built collectively about cluster pedagogy in our AUs and among staff.
 In its wonky way, it’s a thrilling document. AU after AU, faculty cluster pedagogy activities are bursting like popcorn all over PSU and beyond. It’s like a virtual bulletin board.
 I agree with the Nursing faculty: we need a “virtual share place” to find out what everyone is doing in time to make even more connections. This slide deck amounts to such a space, but it’s a snapshot. Not for the first time, I wish there were a centrally located faculty/staff lounge, dedicated times when people could cross paths, and a good old-fashioned bulletin board. In terms of digital communications, we do have achievement documents like those in the Provost’s Report and spotlight articles, but those news items mostly consist of work already completed.
 I’d say we could use classified ads for new collaborations, like Craigslist or some internal social media. But Human Services faculty said it well: “I don’t know what I don’t know.” My best recent collaborations have come almost without looking for them: a project with Nicole Jaskiewicz last year and an extension of it with Suzanne Gaulocher this year. Nicole and I had assigned the same book, The Immortal Life of Henrietta Lacks, her for Biochemistry I and me for Health and Illness in American History. Steve Rheaume of the bookstore noticed the matching order and Alice Pearman elevated it by reserving the book at Lamson for both classes. This year, since Nicole had left, I happened to be in a meeting with Suzanne Gaulocher and mentioned that I wanted a new collaboration. Perfect timing, because Suzanne hadn’t finalized her syllabus for her senior seminar in Public Health, and even better luck, our classes met at the same time. We’ve had great help from Martha Burtis, Ted Wisniewski, and Erika Rydberg-Hall, as well as a few CoLab Student Affiliates. We’ve continued the Pressbook I started with Nicole last year, a Reader’s Guide to Immortal Life, and some of our students also collaborated on historical maps using ArcGIS, which Suzanne’s students already knew how to use.
 I’ve really enjoyed those two collaborations have been wonderful. My upper-level history course has no prerequisites; students in my course have been sophomores through seniors from more than a dozen majors. Students in Nicole’s course were mostly sophomores and came from a few science-oriented majors, and in Suzanne’s they were seniors in Public Health. The range of skills, backgrounds, and interests among students has been fruitful, and the students I’ve heard from so far have also found the public-facing nature of the project really exciting. But I more or less stumbled on these collaboration opportunities—that’s not a collaboration system.
 The app I’m craving wouldn’t necessarily forge new partnerships either. Instead, it would illustrate the partnerships that are already happening and show how well networked we already are. That in turn could suggest other ways to make the network denser. Social scientists in several disciplines use social network analysis to visualize connections among people, ideas, resources, institutions, and more. Here’s an example:
 [image: social network analysis diagram]Social network analysis example. From “Demystifying Social Network Analysis in Development: Five Key Design Considerations” I thought it would be revealing to use an app to plug in at least some of our collaborations as shown on the slide deck. I went looking for an app I could play around with. Not many minutes later, I realized I didn’t understand 90% of the words used in descriptions of these apps. I’ve used one candidate, R, a little, but it would take a while for me even to figure out whether it’s the right platform for this particular data. Game over.
 I’m confessing this roadblock, though—how meta is this—to see if anyone in the PSU network might be able to create such a visualized analysis of our cluster pedagogy practices. (And if this has already happened and I missed it, that at least shows that we still need fuller communication spaces.)
 It was discouraging in the slide deck to see how many colleagues mentioned being too understaffed, overworked, and under-resourced to maximize their possible engagements with cluster pedagogy. The years of the CPLC have coincided with some truly dark times for PSU and higher ed, not to mention the whole world. It’s not clear when we might have more resources to follow through on what we can envision.
 But the CPLC itself has been a beacon. I’ve really enjoyed the activities and meetings, and I’m grateful to know more about national developments in higher education pedagogy. I also feel as though the deeply humane values of the CPLC have saturated my teaching and my conversations with colleagues. As a program coordinator, I’ve been involved in hiring and supervising four new faculty members, and the CPLC work has provided steady guidance. I now sometimes hear comments from people that make me think, “You haven’t participated in the CPLC, I take it?” For all of our recent challenges, I feel very lucky to work with these committed colleagues and to have taken part in the CPLC.
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 Originally posted on Desert of My Real Life on April 14, 2022
 
 [image: Marketing photo for Hannah Gadsby's TV special "Nanette"]Marketing photo for Hannah Gadsby’s TV special “Nanette” 
 I recently rewatched Hannah Gadsby‘s two Netflix specials, Nanette and Douglas. I’ve linked here to the trailers for each of these specials but the trailers don’t hint at the brilliance of Gadsby’s work. If you haven’t seen them, these specials are worth your time. Full disclosure: I think Hannah Gadsby is a comic genius. Here’s why: she is such a master of her discipline that she is able to explain her discipline’s tools, methodologies, and ways of engaging with the world to her audience, subvert those tools, methodologies, and ways of engaging with the world but still achieve her disciplinary goals. Brilliant!
 Nanette is ground-breaking. Some have called it “post-comedy.” Daniel Feinberg of The Hollywood Reporter calls it “a detailed summation of joke construction that could be a textbook on its own.” Gadsby talks about why laughter is good. Laughter releases tension and holding tension in the human body is not a good thing. And because lauging is infectious, you release more tension when you laugh with other people than you would if you laugh alone. A joke is just two things, needs two things to work: a setup and a punch-line. “It is essentially a question with a surprise answer,” she says. As a comic, her job is to “artificially inseminate” the question, the setup, with tension. And the suprise answer, the punchline, releases the tension by making the audience laugh. She is so good at it, she says, because that tension relief has been a survival tactic for her whole life. I won’t go on to spoil what she talks about for the rest of the special. It just needs to be experienced. It is profound.
 As ground-breaking and profound as Nanette is, I think Douglas is an even better illustration of Gadsby’s mastery of her discipline. She talks about the criticisms she heard about Nanette. Those who didn’t like it said it wasn’t funny, that it was a lecture rather than a comedy show, that Gadsby herself isn’t funny. In Douglas, Gadsby leans into those criticisms to prove that she knows exactly what she’s doing. She starts the show with a synopsis of everything she’s going to do in the show and exactly how the audience is going to react. She even says she’s going to give a lecture in the middle of the show. She then does exactly what she said she was going to do and despite having been given the synopsis, the audience reacts just as she said they would. And her lecture is hilarious. This comedian understands comedy and how to make people laugh, even when she’s subverting the conventions of comedy.
 In the Cluster Pedagogy Learning Community (CPLC), we talk a lot about how to engage our students in interdisciplinary work. Our colleague Abby Goode, in her article Slow Interdisciplinarity, writes that interdisciplinarity “entails a metacognitive awareness of one’s own discipline, and an ability to explain that discipline to others.” That is, in order to engage in interdisciplinary work, our students need to be able to explain their disciplines. We need to help our students understand our disciplines so well that they can articulate the tools, methodologies, and ways of engaging with the world utilized by the discipline, much like Gadsby does with comedy.
 We have just created a new Game Design major at PSU and so I’ve been thinking about this question for this new (to us) discipline. I don’t have a full answer yet but here are some initial thoughts. Game design takes some of its tools and methodologies from computer science and some from art (as well as other disciplines but I’ll stick with these two to start). I haven’t even completely thought through these questions with respect to computer science and art.
 One of the major tools that computer scientists use that is important to game designers is abstraction. This is the idea that we want to hide (or sometimes remove) details that we deem unnecessary so that we can focus and build on whatever system we currently have. For example, as I type this blog post, I don’t need to understand how the blog software works. Those details are hidden from me. If I am the author of the blog software, I don’t need to understand how the operating system (Windows for the machine I’m working on) works. Those details are hidden from me. If I am the author of the operating system, I don’t need to know how the electronics of the hardware works. Those details are hidden from me. These levels of abstraction are useful because they allow more and more complex logic to be developed.
 Computer scientists are system thinkers. We think about the world in terms of systems, made up of parts that interact with each other to create the working system. We are good at breaking those systems down into their parts to understand how they work individually and then putting them back together to understand how they interact to create the working system. When the system doesn’t work as we want it to, we pull it apart to try to figure out where the problem is. (Sometimes we are so well-trained to do this that we try to apply the method to our interpersonal relationships and the problems we find there. I can tell you from experience that it doesn’t work very well but that’s a story for another time.)
 When we put these two ideas together, abstraction and systems thinking, we are able to build models of the world. For example, in game design, we might build an in-game world that models the weather patterns of the real world. This model won’t match the real world exactly because including all of the details (even if we knew them all) would be too computational-intensive to work fast enough on our computers to give a good game experience. So we leave some details out. Which we leave out depends on what we think is most important in weather systems. No model is perfect. As an aside, I see this as similar to using metaphor. The objects we’re comparing in a metaphor have some things in common and other things that are different. But we hope that the commonalities help illuminate what we’re talking about. I think of software systems as implementations of metaphors for the real world. We run into trouble when we come to think of the software systems as completely accurate representations of the real world. But I digress.
 So I will want game design students to understand that their games are models of the real world, that they are making statements about the details of the world they think are important and which are not important. So we will talk about abstraction and systems thinking.
 Creative processes are also important tools for game design. Students need to understand how to generate ideas, work on implementing those ideas, get feedback on the ideas, and generate ideas about how to revise their work in response to the feedback. (This is called the iterative game design process.) We will talk about where ideas come from and how to capture them. We will talk about divergent and convergent thinking, brainstorming, critiquing, prototyping, and play-testing. We will talk about how these processes are non-linear and that many of the stages may need to be revisited over and over.
 I have not yet completely articulated for myself the tools, methodologies, epistemologies, and ways of engaging with the world that comprise the game design discipline. My research suggests that maybe nobody else has done this yet either. But Hannah Gadsby gives me hope that it can be done and that the effort is worthwhile.
 The featured image is the official poster for Nanette, taken from https://en.wikipedia.org/wiki/Hannah_Gadsby:_Nanette
 
  
 
	

			
			


		
	
		
			
	
		

		Open and Accessibile Education

	

	
		 “Accessibility to me means that no student should be denied access to education based on factors beyond their control, be it physical disability, learning disability, or limited financial resources, among other factors.”
 John Lappie, Accessibility, Empathy, and Exhaustion
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 Introduction
 This summer and coming academic year I am very lucky to be a part of the Cluster Pedagogy Learning Community (CPLC) at Plymouth State University. This is a large (70+!) group of faculty and staff at my small-ish university coming together to learn, think, discuss, and enact different ideas about learning and teaching. Or as someone more eloquent than me explained, the CPLC is “ a dynamic and emergent initiative designed to support current pedagogy-related university projects, align campus efforts to innovate around curriculum and instruction, and refocus institutional efforts on teaching and learning.”
 (Why “cluster” in the title of this group? This links to an initiative to reorganize my university administratively and academically into interdisciplinary clusters, which began in Fall 2015. This also happened to be my first year at PSU, so in practice I have no experience teaching fulltime at a university that is not undergoing massive change. I am sure there is something to be written about how that has shaped my views of teaching and higher ed!)
 In practice, there are 3 tracks of the CPLC: one for faculty who are just generally interested in rethinking teaching and learning, one for faculty working with first-semester students to tackle Wicked Problems in a project-based learning format, and one for faculty focused on open education in all its guises. I am part of the third group, and because of that got to participate in the USNH Academic Technology Institute in May 2019. In practice, there is actually a lot of overlap between these three groups, and over the summer we met all together to share and learn from each other.
 This post is my attempt to think through how I came to be involved in the CPLC, what I have learned so far from my experiences, and what I hope to do in the coming academic year.
 Stumbling and Fumbling – where I am coming from
 I got a PhD in Anthropology primarily so that I could be a college professor. I had TA-ed as an undergraduate student, leading discussion sections for a large lecture course, and loved the experience.
 But although you need a PhD to teach college students, the dirty secret is that most PhD programs don’t actually formally train you how to do that. Sure, you might TA for someone and learn on the job, but the main focus of my program – and most anthropology programs in the US – was training me to be a researcher. (Since I love doing qualitative research, this was not entirely bad, though led to a mismatch between the focus of my graduate training and the reality of my career goals.)
 During my PhD, I took courses in research design, methods, and analysis … but no courses in course design, teaching methods, student assessment. Furthermore, teaching was openly viewed as a distraction from graduate coursework and dissertation completion. When I won fellowships that relieved me from TA duties, this was applauded and never seen as a detriment to my training as a future college professor.
 Cut to Fall 2015. I was a new hire at Plymouth State University, teaching two courses that I had never taught before. I was so excited, nervous, overwhelmed, grateful. A lot of how I designed my courses and approached my students in my first year or so was focused on negative behavior: cheating, plagiarism, truancy, tardiness, laziness. I adopted policies in my syllabus from other professors that I had taken classes from myself or who were my new colleagues, all without much thought.
 Of course late work gets points deducted. Of course participation grades are based on how much and how well students speak up. Of course some students will cheat if you let them get away with it. Of course you assess student learning with research papers and exams.
 Looking back at the syllabi from my first classes at PSU, there is a lot “expect the best, prepare for the worst” in them. I loved and thought highly of my students, but so much of my policies showed that I was preparing for some of them to disappoint me and punish them for it. I’d like to think that my demeanor in the classroom mitigated some of this finger-waving language, but I don’t really know.
 The pluriverse of Open Education – key takeaways so far
 “The most significant problem with education today is the problem of significance itself. Students – our most important critics – are struggling to find meaning and significance in their education.”
  Mike Wesch, Anti-Teaching: Confronting the Crisis of Significance, in Education Canada Vol. 48 No. 2. 2008

 The emphasis of open pedagogy can’t be on how we copyright, license, and share content. That can be one tiny piece, but it’s a mostly metaphorical one, and an offshoot of the deeper and more necessary social justice work: seeing students as full humans, as agents, not customers.
  Jesse Stommel, Textbooks, OER, and the Need for Open Pedagogy, in An Urgency of Teachers. 2018

  When the CPLC was announced in Spring 2019, I immediately wanted to get involved. I had already been tinkering with my course designs and syllabi to make my courses more meaningful for students. And I was searching for a way to make PSU’s Cluster initiative meaningful for me.
 When I joined the Open Education track at the CPLC, I was familiar with some of the tools of open education. I had adopted various OER (Open Educational Resources) such as The Art of Being Human and Perspectives, two free online open-access textbooks for introductory anthropology. I had also experimented with more hands-on engaging assignments: my students tried conducting ethnographic research projects with an audience outside the classroom, or writing website articles instead of traditional research papers. The side of Open Education that I was less familiar with was the values and philosophy underlying these tools, rooted in social justice, equity, and accessibility.
 What the CPLC has provided me with so far is a way to connect how I teach with what content-knowledge or skills I am teaching.
 When preparing this post, I went back and read my teaching statement from my application materials to PSU. (eek!) Here’s some of what I said:
 My goal in instruction is to demonstrate how the knowledge, skills, and attitudes that students gain in my classes have significant intellectual and practical value for solving challenges facing our world and our daily lives.
 My teaching statement from spring 2015

 I think I still agree with that for the most part. I want students in my classes to think that their time with me is meaningful, whether or not they are an anthropology major.
 And yet. If the arcane policies I have adopted about late assignments or attendance make students feel unwelcome or fail to recognize that they have lives outside of school, how meaningful can my class be to them? If laptop and cellphone bans make students with disabilities who have an accommodation around that ban feel outed to their classmates, how meaningful can my class be to them? If my assignments prioritize only one way of demonstrating knowledge and are never seen by anyone except me, how meaningful can my class be to them?
 The CPLC thus far has allowed me to connect to others on my campus and a wider movement of higher education folks trying to make college/university more accessible, equitable, and meaningful to students.
 Visions of the Future – plans for the 2019-2020 academic year
 Thinking ahead, I am excited to put into action some of the ideas I have been exposed to as part of my involvement with the CPLC into my classes this coming academic year.
 My “official” Open Education project for the CPLC will not take place until the spring 2020 semester, when I have my students in AN3120 Anthropology of Migration create web-based content to educate New Hampshire residents about the resettled refugees living in our towns and neighborhoods.
 In the meantime, I am incorporating some new things into my fall 2019 courses that align with the values of Open Education: allowing for more student choice and voice, providing more opportunities for feedback and revision and less hard and fast graded assignments, and rethinking the whole concept (and grade calculation!) of participation in my courses.
 I am also excited about the last “C” of the CPLC: the community. (This is something that my colleague Cathie LeBlanc also wrote about recently.) Being a professor can be a lonely job, and most of the time I do spend with colleagues is in meetings that have little relation to the actual day-to-day of my job: teaching and helping students. The opportunity to attend workshops and other events with my fellow CPLC-ers is really invigorating. (A discussion just on ungrading? Swoooon!)
 [image: ]“Nature Cat” from PBS Kids Now that I have a twitter account (with the encouragement of the CPLC), community can also mean something much bigger. I can have conversations about open education and pedagogy with hundreds of people online. And I am able to connect with other anthropologists who care deeply about these issues, which is especially helpful since I am the only cultural anthropologist on my campus.
 In short, I am really looking forward to this academic year, and the CPLC is a big part of why.
 
	

			
			


		
	
		
			
	
		

		

					Mary Cornish

			

	
				Summer 2019
 It is inspiring to be part of the CPLC.  I feel energized and intellectually engaged by participating in this collaborative learning experience with so many dedicated colleagues. I have benefitted from every reading and resource I have accessed, as well as numerous, meaningful conversations with others.  Collectively, these opportunities are encouraging me to think more deeply about how to better support and promote learning. They have also led me to critically examine what I teach, how I teach, and why.
 A wide range of themes explored in the CPLC have interested me.  One, however, is especially intriguing: open pedagogy as social justice.  Before the CPCL, I had a very narrow understanding of “open education.” I thought it was mostly about accessing free educational resources and teaching with technology. Honestly, it was not something that I have been particularly motivated to do.  I am technophobic. However, seeing open pedagogy as a means for promoting social justice was a huge “aha” moment for me.
 I feel strongly about promoting equity and social justice.  It is important to me, to my field of early childhood education, and in the courses I teach.  Social justice is a compelling reason for me to want to use open pedagogy.  It is also a strong motivator to push me to acquire new skills and technological tools that I need in order to do be able to teach in this way.  I have a lot to learn.  I am committing to professional growth in this area. For me this is going to be a very steep learning curve, pushing me way outside of my comfort zone. Thankfully, the CoLab and colleagues who are already engaging in this work are there to offer resources and support.
 I don’t know, yet, the specific skills, tools, practices, and strategies I will acquire and adopt this year. I still need to figure that out.  However, I do know that my learning experience will make me a better educator.  I will not only be developing my capacity to use open pedagogy, I’ll also be engaged in challenging, meaningful, collaborative learning about teaching.  This is exactly what I want my students, future teachers, to do and experience. I plan draw upon my own learning journey to model risk-taking and make “learning how to learn” visible to students.  I believe that my learning experience will also help me to be a more empathetic educator.
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					Kate Elvey

			

	
				Summer 2019
 [image: diagram on the white board of the why and how of CPLC]The tenth draft First, I struggled being creative. I realized as I was doing this how ridiculous that felt considering I ask my students to do it ALL the time, and here I am complaining and agonizing about it. Then I was inspired by Amanda’s drawing online and I let that take me where it would. Second, this was like my tenth draft (I swear) and this is the best I could do. WHAT HAPPENED TO ALL MY CREATIVITY!? I USED TO BE YOUNG AND GOOD WITH THINKING OUTSIDE THE BOX. Moving on…
 I found inspiration in multiple places/ people.
 I asked questions I had not.
 But my BIGGEST question is “how do we create self-motivated learners”. This is the Habit of Mind I am (personally) most “stuck” on. Between CPLC, Gen Ed, Norming, HoM, etc. I have struggled to understand MOTIVATION. This led me on an outside (CPLC) journey, to try to understand  motivation deeper. I came across a few resources and I am hoping to continue my journey on understanding this process. I believe open pedagogy is the way to go for this motivation and creating life-long learners, but making sure it is suitable for everyone or fits their needs is something I will struggle with (and I am sure they will too).
 Also, Matt Cheney saying “open doesn’t have to mean totally open, just look for openings” totally blew my mind. His discussion with our small group about what holds us back (whether it’s content, aligned syllabi, or accreditation) doesn’t mean you have to be totally out there, just look for where and when you can be. MIND BLOWN!
 Thanks for some inspirational sessions and ALL of the hard work.
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					Kim Livingstone

			

	
				 Spring 2022
 Author’s trigger warning: mention of child sexual abuse, abortion
 Never doubt that a small group of thoughtful committed citizens can change the world: Indeed it is the only thing that ever has. –Margaret Mead
 
 For this reflection I’d like to revisit a quote that I shared 3 years ago when asked about what participation in the CPLC meant to me.  I have spent a lot of time reflecting about the past few years and my participation in academia.  A lot has changed; I am different now and this quote lands a little differently.
 Recently I have been in situations where I have been called upon to examine my own participation in oppressive systems. Most recently, I have examined this relationship within in my work with the Youth Success Project (YSP).  The YSP is a group of youth and young adults with lived experience in homelessness at the forefront of solving homelessness among young people in New Hampshire. The mission of the YSP is to create an equitable platform for youth voice in decision making spaces through collective power and advocacy work led by those who have been most marginalized.  In 2021, the YSP chose PSU as their new fiscal sponsor and I am their first (and often only) point of contact with PSU.
 Through work with YSP and consistent reflection, I have become keenly aware of the privilege I hold and the oppression I condone through my participation in the oppressive systems I operate within.  One of my colleagues in this work likened it to getting on a plane.  She said that you had to “get on the plane to be able to fly it.”  In other words, you had to work within the oppressive system to be able to change it.  As a lifelong Social Worker, I have believed this and worked most of my career trying to create change in this way.  However, I am beginning to see this choice differently.  I feel the harm in this choice.
 Now that I see things differently, I see applicable examples everywhere.  The most recent is in the recent Supreme Court draft decision about Roe V. Wade.
 Over 20 years ago, I was in a training to become a crisis intervention worker on a 24-hour hotline for survivors of sexual assault and abuse. I heard a statistic that has stuck with me since.  Half of pregnant adolescents have a prior history of childhood sexual abuse (Knoll, Shank & Putnam, 2009). Many girls who survive sexual abuse are the same people who experience teen pregnancy. The International Center on Research on Women (nd) reports that only 1-3% of perpetrators of sexual violence, including rape and child sexual abuse are convicted of any crime.  And, while difficult to get an accurate estimate, an estimated 90% of perpetrators are men.
 Survivors of childhood sexual abuse are oppressed by the systems that are supposed to help them. Out of 115 justices who have served on the Supreme Court, only five have been women.  With the forthcoming decision to overturn Roe V. Wade, many women will no longer have access to life-saving and altering healthcare, and particularly women with histories of trauma, women of color, and/or women from low income background.  Lack of access to healthcare is oppression and will have been a decision made at the hands of men in power.
 Those who are affected by social problems are also those who have been oppressed by the system meant to help them. To return to the work I do with the Youth Success Project, they are working hard to elevate youth voice in decision making spaces.  They are working to change the homeless services system so that it is less oppressive to those who experience homelessness, and their work focuses on the harm inflicted by this system of “care” upon young people.  Within this system, youth and young adults are often cast aside because of their age, membership with the LGBTQ community, or their “lack of experience.” They often face challenges like histories of trauma, a challenge that are linked in very complicated ways to substance use and survival sex among other outcomes of trauma, another example of how oppression becomes individuals’ problems.  Many people have experienced trauma at the hands of those in power, and have fallen victim to other outcomes, rooted in unworthiness, anger, and/or hopelessness. These outcome are often then blamed on individual deficiencies, rather than its connection to the trauma and oppression many have endured.
 When we participate in oppressive systems meant to assist people with problems we have lived, we become both the oppressor and the oppressed.
 The harm we inflict matters, even if it is inflicted while trying to change the system.
 We know this, because we have also endured it.
 

 
	

			
			


		
	
		
			
	
		

		

					Eric Hoffman

			

	
				Summer 2019
 As always, I have spread myself too thin, so I don’t think I’ve given the CPLC homework assignments and reading the attention they deserve over the summer. I suppose that might indicate that I’m not “all in” with making sure our students have 21st century learning experience. However, I don’t think that this is true.
 A clear benefit for me of participating in the CPLC experience was the opportunity to collaborate with and learn from other engaged faculty on campus who are passionate about student learning. Through the years, I have always found that face to face discussions with the chance to share ideas in both large and small group setting to be the best way for me to learn new material. As I look back on what we did during the three sessions this summer, in our first session (orientation) I learned a lot about the new educational language (definitions) surrounding pedagogies that are emerging on campus and had meaningful discussions about interdisciplinarity.  Unfortunately, my commitment to my grant funded summer Research Experience for Undergraduate (REU) meant that I missed our session in June.  Just last week in our third session, I once again learned quite a bit about OER and helping students build their online professional networks.  As I look back on all of this, I can safely say that if I had not joined the CPLC then I probably wouldn’t have had the time to engage with this material at all. In that sense, my participation in the CPLC had a distinct, if smaller than hoped, impact on me that I will carry forward through my teaching and research in the coming years.
 I’ve learned that I have come about ½ way to developing courses that use OER materials. I don’t require textbooks any more in my upper-level courses and I often use links to online free resources in my Moodle sections for students to read/reference. Over the next year, I intend to explore this further and also look at the idea of having students contribute their work to the courses in an OER way.  I also intend to participate more with this community by paying attention to the opportunities in the Co-Lab and really working to see how the meteorology degree program can be more engaged with the cluster ideas (outside of the use of research projects in our curriculum). The meteorology program is looking at a significant curriculum revision to ease our low-enrolled upper-elective course and one consequence is that I may have the opportunity to teach a section of Tackling a Wicked Problem in the near future.  In which case, this will guarantee that I spend more time in those small group discussions that I have found valuable.
 [image: zine collage page of the chapter]
 
	

			
			


		
	
		
			
	
		

		

					Katharine Harrington

			

	
				Summer 2019
 When I first joined the CPLC, I was looking for some inspiration and guidance for my teaching as our university navigates its way to a cluster-learning model. Although we have been working in clusters, and I have participated in several cluster projects with my students, it had often felt somewhat forced and rushed, and as if I was making it up as I went along. While the making-it-up-as-we-go part will still likely be true for me and for many of my PSU colleagues for some time, being part of a community of educators through the CPLC has allowed us all a space to come together, to take a step back and analyze, discuss and focus our pedagogy in a way that will benefit our students. Beginning with the USNH ATI Institute that I attended in May, followed by the various CPLC sessions this summer, this has been a truly energizing and transformative experience for me so far.
 Prior to joining this learning community, my own teaching already reflected a desire to do work with my students in a way that is outward-facing and of use and interest to the greater public. I look forward to continuing this type of work including my proposed website project that I will be working on this year. A more unexpected takeaway for me however was in learning more about the underlying principles of Open including empathy and trust in our students. I have always seen myself as an educator who cares about my students, not just in their academic success, but also about them as a whole person, not just a student in my class. However, my exposure to Open has caused me to reexamine my syllabi, my assignments and how I structure my courses. It has made me want to seek ways to empower my students, to ask them what they want to learn and what their passions are. It has encouraged me to open up my syllabi and my courses to make room for student contributions and choice. In addition, I have really been struck by the concept of “ungrading” and “cruelty-free syllabi” and plan to implement some of these ideas in my fall courses. It now occurs to me how much our words and our tone, as instructors, really matter in establishing a community of learners in our classrooms.
 Thanks to the new mindset that I have gained from participating in the CPLC, I have spent significant time this summer rethinking my courses, my approach and my assignments. Among the changes I have decided to implement for the fall semester are the following:
 	I have reframed the course policies on all my syllabi that contained a punitive sounding message in favor of a more trusting and supportive message.
 	Instead of assigning a specific homework assignment each week in my 1000-level course, I will be asking students to demonstrate self-regulated learning. They will be given a menu of possible practice tasks to do on their own to reinforce our classroom learning. They will then write a weekly journal entry that describes what work they did on their own and what was most useful to their learning.
 	In addition to language learning, I have added an independent project to my 1000-level course. This project will be very open-ended and flexible. Students will be encouraged to explore an aspect of French Language and Culture studies that interests them. This could include a research project on a cultural topic, linking the study of French to their major discipline, serving as our class DJ and bringing in a new French song to class each Friday, interviewing a family member about their French heritage or creating an ancillary material to go along with our OER textbook. I aim to make this assignment very open so that students can feel ownership over this portion of the course and hopefully engage in work that is meaningful to them.
 	In my 2000-level course, we will do a community translation project as I have done in the past. This time, however, I will encourage students to contribute their own ideas, use their prior knowledge and contacts to identify a potential community partner and translation project rather than me coming with a ready-made project.
 	In my 3000-level film course, I will be instituting Twitter for the first time. In the past, I had students write reactions to each film on a Moodle forum and asked them to respond to several other students’ reactions. This time, students will post reactions, questions, etc. to Twitter using a designated class hashtag. I will encourage them to search for existing hashtags for each film and to mention directors, actors and actresses in hopes of bringing in an outside audience to our class discussions.
 	I will have my FR 3020 students organize and implement a community event of their choice related to French cinema in honor of International Education Week.
 
 I am really looking forward to starting the fall 2019 semester with fresh ideas and an open approach to my teaching. I am so grateful for the opportunity to be a part of CPLC.
  
  
 
	

			
			


		
	
		
			
	
		

		

					Julie Fagan

			

	
				Summer 2019
 Following the most recent CPLC session, I continue to think about ways to incorporate learning, in the meta sense, into nursing education. In other words, how to encourage nursing students to move away from a narrow focus on content and exams toward learning for the sake of being a well-informed and skilled nurse who can solve clinical puzzles in a compassionate and patient-centered manner. I believe that much of the responsibility for promoting this mindset rests with me, as most students have little experience with such a learning process. I also believe that students will learn better, and earn higher grades on exams, with this deeper and broader focus because they will know how to learn and think.
 So, my thoughts as I head into fall semester, with a new cohort of nursing students, are aimed toward promoting more student exploration and discovery within the realms of physiology, pathology, and clinical reasoning. A beginning point will be to focus discussions on real and potential outcomes and the various pathways for achieving them: the what-ifs and hows. I do this already in clinical settings, but I want to bring more of this thinking process into the classroom. I also plan to address more explicitly the Habits of Mind that students encounter in TWP, as the HoM are closely tied to the kind of learning and thinking that I want to encourage. I also plan to attend the Ungrading Workshop in September.
 As a department, Nursing faculty are slowly adding more OERs for students as a means of decreasing the cost of their books and making available useful resources. I will encourage students to share some of their own tools as OER: clinical brains (tools for organizing care during a clinical shift), study tools, or materials they create for peer education assignments. In this way, students can own a bit more of their own learning.
 I welcome feedback and look forward to postings from other CPLC participants.
 
	

			
			


		
	
		
			
	
		

		

					Becky Noel

			

	
				Summer 2019
 The long University Days session on August 15, 2019, called Open Education & Focusing on a Year in Practice, delivered a long-overdue “Aha!” moment. It was overdue because I’ve taken the slower path to involvement in the CPLC so far since I was technically on sabbatical through the summer. I confess I haven’t been reading the materials; I did open all the tabs before our July 30 meeting but I got sidetracked before I managed to read them. While I attended and enjoyed the meetings on June 4 and July 30, things weren’t entirely clicking. During the University Days CPLC meeting, I attended Robin’s break-out workshop called “Connected and Connectivist Learning.” All of the workshops sounded incredibly helpful and it was painful not to be able to go to all of them. But I’m very glad I went to this one. This line in Robin’s slide show, slide 12 to be exact, was when I heard an almost audible click in my brain:
             Learning is considered a “knowledge creation process . . . not only knowledge consumption.”[1]
 I’m sure this is a very basic, well-known point within the open learning approach. I’m sure I’ve seen and heard this point made before, and I’ve probably even said it. But I was ready for it this time. Teachable moments happen at all stages of learning, right? I’ve been groping toward this for a while—again, without doing the reading and ATI attendance and other learning that would have smacked me with it much sooner. Suddenly I saw how this could tie together everything I want to do in my classes and with my program’s major and minor. The slide show by Faculty Champions had already popped with ideas that exemplified this approach to learning. The concept of Personal Learning Networks is also very helpful. Considering students as connected knowledge creators immediately touches several areas of strong focus for me as I return from my sabbatical.
 In HI 3145 Antebellum America 1815-1860, I want students to think about how the antebellum period is presented in public-facing media such as museums, films, and digital history projects. I also want them to do some presenting, i.e. knowledge creation. I’m working on a new public-facing project for the course, or more likely, a set of projects that they can select, propose, and shape. (This course would be ideal for a student-generated OA textbook, but I think that will have to wait.) ·      I teach HI 2223 Methods, Theories, and Careers in History, a course aimed at sophomores and required for the History and Social Studies Education majors. It’s important for SSE majors because not all of them will end up teaching, or they may teach for a while and then do something else. The career component harmonizes especially well with the concept of a Personal Learning Network. Students are developing PLNs for history content and skill development, but they are also building PLNs for career exploration and networking. If these are two PLNs, they overlap but not completely. I’d like students to think about this and then continue to build a future-oriented PLN after the course is done.
 As the incoming History Coordinator, I’m fired up to work on cohort development for new History majors (first-years, transfers, and internal transfers) and for all of the students in the major. That’s something History has long wanted to do and we have watched how English does it with envy. Framing the students, faculty, clubs (History Club but also others), honor society, and other resources in and around the major as nodes in a PLN can help us enrich each student’s bond with the History major and enhance our community.
 I’ve also been working toward increasing our connections with PSU History alumni, for students in HI 2223 and for all of our majors. History majors need to approach career development differently from students in fields like Accounting where the major is (or is presumed to be) the job. We tell our students about the diverse career paths of our alumni, but the idea of a PLN is a good way to explain how alumni can help them in their important and lifelong career exploration task. They should also see career exploration as another project of knowledge creation based on their interests and disposition. Even the simple and long-known device of an informational interview now looks to me like PLN-augmenting knowledge creation. ·      While on sabbatical, I thought a lot about career development for students in the humanities generally and for students across the arts and sciences. Everything I’ve just said about how I can use these insights for history majors applies to students in a number of other less-concretely-vocational (?) majors on campus. Leslie Blakney and I led a session on this at University Days that had lively participation, and I plan to follow up. I’m very grateful to Robin, Jess, Martha, Cathie, and all who participated in funding and creating the CPLC, including of course President Birx. I’m looking forward to the rest of the CPLC year and other activities at the CoLab. I’m also excited to look at all of the materials on Moodle and put this new vision into action.
 [1] Yes, I know this quote is too short to need to inset. I’m doing it anyway to express how distinctly it stood out for me.
 
 
 
	

			
			


		
	
		
			
	
		

		

					Francis Williams

			

	
				Summer 2019
 The primary idea that has garnered my attention from my interactions with CPLC are two-fold. One strikes at the heart of how we currently do education. Some of my interest stems from the book by Cathy Davidson that has resonated with much of my own thinking over the past few years. Some of which I have attempted to implement in a couple of my classes previously. The other piece has to do with “ungrading”, and the discussion I was part of during one of our CPLC sessions.
 Delving into the first, CD struck a chord when she discussed the teaching at a community college as compared to four-year institutions. Creating opportunities for students to contribute by injecting what they already know, while challenging them to expand their capacities. This is something I’ve been doing for a few semesters now and what I noticed immediately was the difficulty many students have with being challenged, well at least CJ students.  Many of them pushed back, by complaining on student evals that I was putting to much on them. It appears they wanted to be “taught” rather than participate in the learning process. Certainly not all of them but more than I had expected, and it really concerned me. In later semesters I made some adjustments, trying to parse out the pieces that students felt were effective while either changing or eliminating others. I’ve seen some improvement in the number of students who pushed back but have always felt some of it was deeper than the challenge itself. I fear many of our students have never been pushed before. It seems especially acute if they are asked to present their work to their peers. I find this rather interesting and wonder how much the effect of social media has on this seeming inability to accept challenges, especially those that require face-to-face communication with others
 This leads to my second point, my interest in ungrading and how it might be used in concert with some of the challenges I present to students. There was a very engaged conversation during our session that focused on how we as teachers give feedback. It is not unusual for me to give a lot of feedback on various assignments especially early in the semester. Frankly, sometimes it is very frustrating as I take a lot of time to provide what I think is constructive feedback that is associated in many cases with scaffolding of assignments – the process of one assignment building on the next, yet too many times it appears as if students never read this feedback as the same errors and issues crop up on future assignments. So, I sometimes wonder why I should bother. I thought some of the ideas generated during the discussion on how feedback might be better served with focusing on process rather than content; thinking about how feedback might affect whether a student reads or pays attention to that feedback; having students write back to me regarding their feedback; and/or using self-assessments. Certainly, some of these can be labor intensive but could be used for one or two assignments.
 In thinking about cluster pedagogy my thoughts turn to how best to introduce these concepts into certain classes. The way I see it is that some things may work well in one class while not very well in others. For example, I did a cluster project in the fall of 2018 that involved bringing an award-winning play – The Defamation Experience, onto campus. I was able to secure funding through cluster connect and the play performed by professional actors was viewed by over 200 students, faculty and staff. Originally, I had assigned my Race, Class, Crime and Justice class to be the facilitators and organizers of the play that was supposed to be followed up by a roundtable where students and invited guests would discuss the climate of awareness and acceptance of diversity on campus taking into account the dramatics of the performance. Unfortunately, the roundtable was snowed out and we couldn’t reschedule because it bumped up against finals week. This occurrence impacted the ability of the students to follow through with their assessment of what happened and prevented us from participating in the showcase of excellence. The students in RCCJ did a fine job for the most part, however, my attempts to engage another class in participating was not so successful as the concepts were not as readily accepted in that class. While some of the students did show up for the performance there was a lack of effort to become involved in the other two phases, notwithstanding the fact that the final two phases didn’t happen. My point is that I think we must be aware of how receptive students will or will not be to certain projects. Their excitement might not be as keen as our own.
 Finally, I would like to point out that I have high hopes for continued engagement with CPLC. In thinking about this semester and how my expertise in the field can support this type of engagement, I have a couple of ideas. Let’s just say my knowledge of the impact of crime on various communities will factor into how potential projects might shake out. I’ve already spoken with one faculty member from another department about a potential project. We have agreed to meet later and discuss possibilities. I think my expertise coupled with her expertise might lead to something of interest for students that would prove to be a good cluster project. I have high hopes of taking advantage of the Co-lab. More to come.
 Below is an outline of some of my other thoughts:
 Accommodating students from a grade-based system. Balancing both of these worlds to blend the two.
 	Self-assessments pitched from students. 	Grading inhibits learning
 	Less likely to take risks
 
 
 	Beware of rubrics – rather than a single point rubric what is the evidence you are choosing? Competencyworks.org 	Gen ed habits of mind
 	Eliminate use of specific terms
 	Have students generate ideas
 	Design a way to their reflections
 	We tend to design assessments for what is important to us as opposed to what might be important to students
 	Maybe starting small with one or two assignments – using a sliver as opposed to the entire concept
 	Process is one thing that educators might use to grade or assess 	Think about how feedback might affect whether a student reads or pays attention to that feedback
 	Have students write you a letter back concerning your feedback 	Don’t grade until after they’ve digested the feedback and there’s been a discussion 	Evidence, assessment, and learning outcomes
 
 
 	Let’s you know that they have read the feedback
 	Long feedback is probably not read – no feedback before grade
 	Facilitates dialogue
 	Instructor can take 5 or 10 minutes at end of class 	Find out from students what were/are the most important thing students have taken away from the class today
 
 
 
 
 
 
 
 
 
  
 
	

			
			


		
	
		
			
	
		

		

					Rebecca Roberts

			

	
				Fall 2019
 I’m Becca. I’m a senior at PSU and a recent addition to the CoLab. As an IDS student open pedagogy isn’t new to me however, the depths of it, are. In reading posts from faculty members who attended the CPLC sessions this summer, one thing that really stuck out to me is humanness. Education is more about interactions in the classroom, or at least, it should be. We are not only humans, but we are adults. As a student who’s always put education before all else, I ended up transferring to PSU because I felt that at my old school my priorities were not being valued. It was hard for me to find passion in education when I felt like my needs aren’t being met and I wasn’t being heard, especially for the self-advocating student that I’ve always been.
 A common theme I read was faculty recognizing that it’s their job (and time!) to put some of the reigns back in student’s hands to create a resurgence in the relevance of education. In The Gestalt of Teaching, Sarah Parsons writes how in education we need to, “ask questions, be overwhelmed by the experience of learning; stammer; misspeak; miss the mark — do all of these things and keep going — rephrase thoughts, process out loud, reconsider earlier statements…” She describes an environment where students aren’t pressured to stay within the lines – where they know they can push the limits and not have to worry about doing poorly on an assignment because they didn’t follow the outline accordingly. A shift in the right direction might be allowing students to actually create outlines for assignments themselves. This way, all learning will seem justified to both students and professors, working to bridge current gaps that exist in the student-faculty member relationship. Learning can be exponential but not necessarily with traditional approaches that teach students if they are wrong, they fail.
 To me, open learning is about students finally feeling like they are on the same playing field as faculty members. For years, we have thought that we are below our professors. While it’s true they have more extensive schooling than we do, the faculty-student relationship should be one based on mutual respect moving forward. We shouldn’t feel we are below them, we should feel our professors are people whom we can look up to and try to model, like our mentors. We, as students, should feel comfortable inquiring about the real-world experiences they have had and use them to shape our degree-related experiences moving forward. This allows an unfamiliar (in a traditional approach) trust where students are heard and faculty members listen simply because a conversation on what education is, is happening. The goal is to make students feel curious and help them acknowledge that it is their responsibility to learn and to know.
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 The Open Learning & Teaching Collaborative (Open CoLab) manifests the catalyst and spark for a collective transformative innovation in campus-wide pedagogy. The Open CoLab has ignited a grass roots foreground of faculty thought-leaders into a coalition of change makers, a unified front with a voice. The collective represents a dynamic focus on student centered initiatives for empowerment and success. Inherent to the movement of Cluster Pedagogy is an embrace of the antidotes to the persistent stasis of governing dynamics[1], replaced by three fundamentals: Accessibility, Learner-Driven and inherently Connectivist. i.e. Building Community.
 The Open Colab informs and empowers a Cluster Pedagogy Learning Community through alignment, development, collaboration, support and cohesion. A united front.
 The dimensions of Cluster Pedagogy activate and inform the Four Tools of Integrated Clusters:
 Cluster Pedagogy [2]:
 Interdisciplinarity and integration
 Project-based work that extends beyond the wall of the classroom
 Sharing with an external audience
 (DeRosa 2019)
 Empowers and unifies, the Four Tools [3]:
 1. First-Year Seminar
 2. Open Laboratories
 3. Gen Ed Direction Courses (if themed and possibly with certificates)
 4. Integrated Capstone Experience (Junior or Senior Year)
 (Birx 2017)
 [image: diagram conceptualizing the four tools of clusters]A Conceptualization of the Four Tools of Clusters The proposed Apex Community Impact Open Lab realizes this cross-pollination and synthesis by activating persistent course-based Open labs at scale. Open labs become the crossroads where on-campus applied experiential learners meet engaged external partners on-site and collaborate in finding solutions to challenging, persistent and ‘wicked’ problems.
 The initiative represents the fusion of Open laboratories and ‘Real World Projects’.
  Open Laboratories
 Through the use of open labs, you will collaborate with other students from a variety of majors on projects with partners from local businesses and organizations.
 Real-World Projects
 Plymouth State students work with faculty and community partners on projects that span multiple disciplines and develop a student’s understanding of and experience with dynamic teams. Explore example projects:
 	Business and Community Development in the North Country of New Hampshire
 
  
 
 [1] Governing dynamics as defined by the: (Noun) Nash equilibrium – (game theory) a stable state of a system that involves several interacting participants in which no participant can gain by a change of strategy as long as all the other participants remain unchanged.
 
 [2] https://speakerdeck.com/actualham/what-is-cluster-pedagogy?slide=12
 
 [3] https://campus.plymouth.edu/president/the-four-tools-of-clusters/
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 Last week, my university held its annual professional development event–historically a long, two days of administrator addresses and faculty-focused workshops. This was my sixth or seventh time attending and to my delight, the teeth-gritting energy that has accompanied this event (due to a few years of uncertainty about our institutional health) was replaced with something more calm and even a sweet hint of optimism. I speak for my community when I say we needed this, and I commend the organizers for leading us back to our shared purpose: supporting students.
 I am hopeful that a small part of this atmosphere of renewal is the result of the work that seventy faculty and staff members accomplished in the Cluster Pedagogy Learning Community (CPLC) this summer. Our group represents diverse disciplines, experiences, and philosophies and together we created a space to learn, play, and explore, with the shared goal of improving our students’ experience. We spent dozens of hours together, both in person and in asynchronous online spaces, sharing ideas and work-shopping plans to improve our teaching, while focusing on open education, interdisciplinarity, and project-based learning.
 When asked to reflect on our experience, I returned to my purpose for joining this community–promoting accessibility and inclusive design. I shared my “key takeaway” from the CPLC during University Days and while not the most articulate statement I’ve ever made, I simply said “I am not the only person who cares about accessibility.” This simple acknowledgement has fundamentally changed my role on campus as an advocate for students with disabilities. My office is staffed by two individuals and together we provide accommodations for 550 students. The work is both rewarding and exhausting. With the increase in demand for services and no plans to increase staffing, we need a team of faculty who understands inclusive design and accessibility and makes pedagogical choices that reflect that understanding. Thanks to the CPLC, we now have that.
 I spoke at length with our community about how Open Education is important for students with disabilities not only because of the accessibility of OER but also because of the intersectionality of income inequality and disability. I leave you with this anecdote from new student move-in day, which I shared on Twitter with my PLN.
 [image: screenshot of tweet by the author about helping a first-year student use OER]
 Today we welcomed a thousand new students, and I have never in my ten years at Plymouth felt more prepared to serve them.
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  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://pressbooks.usnh.edu/cluster-learning-at-plymouth-state/?p=163#oembed-1 
 
 [image: zine collage page of the chapter]
 
	

			
			


		
	
		
			
	
		

		

					Megan Heidenreich

			

	
				 Spring 2022
 That the Cluster Pedagogy Learning Community (CPLC) began with the book Generous Thinking by Kathleen Fitzpatrick and ended with it are fitting bookends to this experience. You have all been most generous with your expertise in teaching, learning, and working at the University. From shared assignments and syllabi to support groups for those “what do I do!? My student said, “I’m choosing to fail this class.” moments. As a beginner, you taught me what pedagogy is, showed me new ways to teach without always using a rubric, and encouraged me to try new things. I looked back through my notes and course files from over the past three years as I began this reflection. I see a continual theme of community and shared vision and values for PSU. The values identified in the article “The Values that Guide Us:” are present in all years. These values of accessibility, community, empathy, equity, inclusion and respect are core pieces to the success of PSU.
 While generosity is not listed in the shared values document, it is exemplified throughout as faculty describe how to execute these values in the classroom. From giving time for the community to build, flexibility in modality/attendance, to shared empathy, the building of equity and respect. These are already costly values, requiring much of our time, presence, and mental and emotional energy. After going through department cuts, reduced staffing, and a pandemic, we are rather depleted. The past three years have been full of hard things!
 I particularly appreciated Kathleen Fitzpatrick’s suggestions during her talk for working together better instead of just doing more with less. Doing more with less is just toxic. So how do we acquire the resources to care? This CPLC Community has been a well to draw from when I am depleted. The small group meetings and MS Teams have been a space to share and care for one another. It is easy to retreat into isolation, but one can’t carry the load of living out these values alone. You’ll burn out. Preventing burnout is one area where I see the CPLC being a model for the rest of campus. Is there a way to share this community model with others on campus? As this draws to a close, How do we draw more faculty and staff into our community or form smaller communities that can support each other well?
 The other area I see our values play out as we move forward at PSU is accessibility, equity, and inclusion. I see these are three threads of the same rope, empathy. One of the strengths of the CPLC was a community full of empathy that enabled us to be vulnerable with each other. One struggle I have heard from students is sometimes faculty do not understand their accessibility needs or learning struggles. We need to build empathy to get to the place where we can be fully accessible, equitable, and inclusive. When I look for how others are doing this work, I find two that stand out. Understood.org has a series of videos that share life through your child’s eyes. Children share their own stories of what life is like learning differently. (https://www.understood.org/en/articles/through-your-childs-eyes) The Foundation for Fighting Blindness has coordinated “Dining in the Dark” events so family members can experience a night out like their blind relative. We could really use a program to build empathy for mental health and the challenges mental health brings to learning. This is complex and brings us back to the community. How do we structure a classroom so we can better support students to overcome these struggles? How do we take more time to purposefully train everyone to be people-centered and work on relationship building? How do we build relationships when we are already tapped out busy with 100 fewer faculty on campus? How do we do this and not burn out? I see the Universal Design for Learning (UDL) and Ungrading to be great steps within the classroom to create an accessible, equitable learning environment and help with the above goals.
 Students do not necessarily enter the school with these values already in place. I think almost all of us want to live with these values, but not everyone has had good experiences with them. Some have been so hurt by previous communities it is terrifying to try to join another. Students may have preconceived ideas about different communities that make them hesitant to join in. Respect can look different to different people, and misunderstandings can happen. Equity is challenging as you need to know where people are starting from to know how big of a box they need to see over the fence. Designing a course for all learners is no easy task, and when we give students team-based project learning, they are also encountering these challenges. How do we design an action plan, so everyone is doing a “fair share”? What does a “fair share” look like if we are starting with different abilities, different areas of expertise? When we include conversations about these values in our classes, it can only help students work better together. It builds understanding and empathy between students.
 Thank you for your generosity over the past three years. It has been a great pleasure working with all of the participants. I hope to continue to work together even without the formal programming of the CPLC. I look forward to learning more about how to implement the methods and pedagogy of both UDL and Ungrading in the classroom. I’d love to see more variety in how work is turned in for assignments– videos, poetry, etc. I need to work on clearly explaining what I’m trying to do with that and why so students understand the freedom within the assignment. I’d be thrilled to master Ungrading as I see so much potential there for students to get out of the obsession with points and onto the real work of learning.  The workshop last week on UDL was so helpful as I continue to improve on my course. I look forward to learning more in the upcoming workshop on May 16.
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 This year has been one of a lot of change and adaptation for me. In addition to the COVID changes in the past two years, I have been struggling with my identity as “Teaching Lecturer”, “New Staff Member” and a member of the PSU community as a whole. I love being involved with Cluster Learning projects. I think it is something special about Plymouth.
 Being a part of the CPLC has been challenging for me. Trying to learn a healthy work/life balance, while being a TL and a full-time staff member has been a journey. I won’t lie, I haven’t been as attentive to the CPLC as I would have liked to have been. That being said, I am so grateful for the opportunity to be a part of such a dynamic and passionate team of people that are dedicated to student success in all parts of their lives.
 The values that guide my life at Plymouth continue to be centered around all of the students I interact with. I’ll do a small comparison to my first semester here in Fall 2019, although I do want to focus on my here and now and my future with Cluster Learning. When I started teaching here, I was fresh out of graduate school. I had never taught a full class semester by myself. My graduate school handled undergrad anthropology classes very differently. They were mostly large classes and I didn’t have a lot of contact with the students in my position. I am so thankful that faculty members who taught me now trusted me to handle two undergrad classes that Fall. I had kept to the same format of classes that I was familiar with. That format was full textbook, 3 exams and 2 term papers. During that semester, I realized that I needed to change that format for myself. Thankfully, I found the Colab and was introduced to teaching values that I resonated with. For the Spring 2020 semester, I tossed out my textbooks but still kept the exams. Then the pandemic hit and then really tossed everything out and prioritized my student’s and my own physical and mental health. I was also a part of the ACE program that summer in order to continue to change my teaching methods to further support the values I wanted to integrate into classes. All of this to say, before I found the Colab and specifically Cluster learning, I was not teaching in the ways that matched the values I wanted to hold. Now, I can happily say that I teach with the values that the CPLC support.
 The next anecdote is not to pat myself on my back, but I relate it here because I think it speaks to how integrating Cluster Learning, especially values of inclusion and equity. After getting rid of strict deadlines, exams and streamlining the readings I assign I had several students come to me to talk about accommodations they worked out with Campus Accessibility Services. I was so glad they reached out to me to talk about their accommodations and most of their accommodations were based around extended exams times and being able to use laptops for note-taking. The students realized that because I designed my class around accommodations like this so everyone has the same access to my class. I don’t know if I would have been able to do that without the introduction and support of the CPLC.
 Being able to introduce the values discussed in CPLC to students has so much worth. Showing that I respect student’s time, prioritizing my own mental health and communicating that to my classes, explaining why I don’t assign textbooks, etc. has been the most rewarding part of this. Communicating these values has really connected me with students.
 I think Plymouth is going in the right directions to integrate Cluster Learning into many other academic spaces at PSU and beyond. I think with these three seasons of participants have created a network of people who understand the importance and implementation of Cluster Learning and Pedagogy. I can’t imagine my Plymouth experience without this group of people and a place to share pedagogy. As a new professor (although, now being 6 semesters in, I’m not sure how much that fits anymore) this program was crucial in carrying my pedagogy to a healthier place for both my students and I.
 
 
	

			
			


		
	
		
			
	
		

		Taking Risks

	

	
		 “Giving students agency and voice in their education and explicitly focusing on their liberation is liberating to me and how I approach my work.”
 Annette Holba, Healing, Engaging, and Taking Risks
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 After participating in the CPLC experience this summer, I have a few reflections to share. These reflections include descriptions of experiences, my understanding and synthesis of these experiences, and my considerations about how these experiences will inform my work over the upcoming semester and possibly the entire academic year.
 Experiences
 Through the interactions at the CPLC gatherings and the separate Wicked Track gatherings, I have witnessed more people involved in discussions and collaborative activities than I have witnessed over the last fourteen years. I do not mean to say that this kind of work hasn’t been done in the last fourteen years, rather, I have never witnessed it happening in such a collaborative and public way. I know for myself, I have had these reflections on my own (individually) or within small groups (with two or three people) to talk about approaches in the classroom and developing/sharing assignments. I have not witnessed this level of engagement until now—a moment in which we have been asked to think outside of the box and do our work differently for the sake (or soul) of the university. What I think I am witnessing in this kind of community experience is actually an awakening of the individual and collective soul. This is very heart warming, and perhaps healing after several years of uncertainty, confusion, and intentional resistance. Over the summer we focused on laying the groundwork as we build what we believe to be the core of an integrated cluster educational model.
 At this point in my thinking, the thing that seems most interesting to me (right now) is letting go of control and having the ability to use components of andragogy with components of pedagogy to evolve the classroom culture, environment, and experience in ways that feel liberating as well as very different form the traditional academic experience in which I was trained. The emphasis on dissemination of student work, somehow touching the outside world, will enhance meaningfulness of experiences we create with our students. Giving students agency and voice in their education and explicitly focusing on their liberation is liberating to me and how I approach my work. All of the resources we have used/read/watched liberates those false limitations that we sometimes build in our own minds. This has truly been a summer of mindful liberation in many ways.
 One thing I plan to play with as I teach my TWP section this fall has to do with student agency and voice by inviting them to be part of the course planning, especially with developing rubrics together and becoming more of a facilitator rather than a content expert (unless we delve into the rhetoric of my wicked problem which is healthcare in the US and in that case, I will have to work harder to control myself). So, I have left some assignment rubrics open and will facilitate student development of the rubrics and of a few small activities. I have done this before in a general education course (self and society) and students jumped right in making themselves and their peers probably more accountable than I might have but it was awesome to watch them step up and be serious and effective in this way. I hope that this leads to more active engagement instead of passive or spectator-like engagement.
 Understanding and Synthesizing (kind of…)
 I also read Creating Wicked Students (Hanstedt, 2018), a book I received from the CPLC early in the summer, and I have already used it to evolve two courses that I regularly in the CMS major, in particular, transforming my course learning outcomes and other traditional practices in grading and classroom activities. I think the book enabled me to evolve my sense of empathy toward students, which then led me to think differently about how I create assignments or choose particular classroom activities. The book alone is responsible for changing my mindset about how I engage students in the classroom. For example, in the past I sometimes stopped after students had developed understandings of something in the course but this is limiting. The book gave me ideas for moving to the next step of taking some kind of action which requires synthesis and creation beyond simply understanding and applying theory. In the book, reference is made to Randy Bass, who suggests that high impact practices succeed because students are given opportunities to integrate, synthesize and make meaning, which then allows them to make decisions (act) within situations of uncertainty. This requires risk-taking and enables students to create in ways that traditional experiences typically cannot do.
 This practice of creating experiences for students in which they make meaning through creating new ideas or working toward solving a problem enables students to look toward the future and sometimes make predictions; it also encourages them to integrate connections across disciplines and try adapting strategies to different contexts. This allows students to synthesize experiences and knowledges which enable them to make some kind of decision to take some kind of action. The most effective kinds of experience occur within the context of uncertainty (Hanstedt, 2018). Students experience cognitive dissonance but use their experiences to build toward something useful and attempt an action that can either go somewhere or be reconsidered and tried again. Hanstedt offers way in which we might take a traditional classroom experience and rethink traditional activities, adapting them to account for these same qualities as students have in high impact experiences. So, while not every class can or should have aggressive high impact experiences for students, we can use the framework for what makes something high impact and evolve our traditional classroom experiences/assignments to be more effective and more meaningful for students. I look forward to rethinking many of my former practices and see where they might go toward mirroring high impact experiences.
 Considerations for the Coming Semester
 I am particularly worried about my TWP section because it is the first time I am teaching this course. It is radically different from the former FYS, which I did teach multiple times. I am worried because I am not an “expert” with healthcare in the US (my wicked problem (WP)). But I did learn this summer that the focus should really be on the Habits of Mind (HoM). The topic of my WP is there to give students a context in which to practice the HoM. When I realized this, I felt better but still feel some cognitive dissonance-I wish we had more time with them (the students) but we don’t. I am even considering to allow students to evolve away from the WP of healthcare if something that is initially tangential to healthcare captures their interest. I don’t know if this approach will help or hurt me this coming semester, but I might just see where things go and see what happens.
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 “A year in practice” is a good title for this assignment.  We’ve been at this just long enough for me to realize that this really will be a year of “PRACTICE” (along with trials and tribulations).  The one thing we all need is the one thing we really can’t have.  Time!  Even the tiniest creation can be excruciatingly slow because its’ all so new.  In some ways it’s like learning a new language.  Not complaining.  Just had to adjust expectations on what can actually be accomplished in a given time period.
 My M.O. has become create, delete, start over.  Create, delete, try with a different tool. Mumble some words that in an earlier time would have ended with a bar of soap in my mouth.  Create, delete, start over.  Jump for joy because it works!  It’s not unusual to spend 2-3 hours trying to create something and literally have nothing to show for it at the end.
 Nonetheless, I’m pretty excited about the interactive learning tools that we have at our disposal. Not only do I want to create more interactive learning objects for my students to enhance their learning, but I want to engage them in the creation of these as well.  And then make them Open under a CC license so other faculty and students in our field will have access.
 One of the tools that is in beta at H5P is the Branching Scenario.  The Branching Scenario allows for the creation of a simulation game.  The branching scenario
 is a flexible content type that enables authors to present a variety of rich interactive content and choices to learners. Learners make choices that determine the content they will see.  The authoring tool… allows authors to structure the content as a tree with multiple branches and endings.

 I can see great potential for a cluster project or cluster course where we bring together Communications and Media Studies students (video production) and Theatre students (scriptwriting and acting) with students in the Health and Human Enrichment Cluster to create some interprofessional (healthcare) interactive scenarios.  An example of this type of branching scenario is available here https://h5p.org/branching-scenario.
 I’ll continue to muddle through and eventually become proficient at using these tools.  I’m hoping to connect with others that are using H5P and Pressbooks.  There is quite a learning curve and I think we could help each other.
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 Originally posted on Pedagogy, Play, & Practice on August 23, 2019
 I started this blog as a way to communicate my thinking as I worked with colleagues as part of the Cluster Pedagogy Learning Community (CPLC). We have spent the summer learning together about interdisciplinary, project-based learning, and open education or what we are calling Cluster Pedagogy. We met four times face-to-face as a group and also spent time reading, writing, creating, and thinking in between our meetings. At our last face-to-face session we were asked to write about our work. Here is the prompt:
 Please discuss your key takeaways from the CPLC experience so far, and explore how you hope they will inform your work at Plymouth State over the upcoming academic year.

 I have thought about what I wanted to write about and I am not sure really where to begin. First, I can’t really put everything down about this experience. There is so much to consider. Second, this “homework” comes as a time when my focus is getting ready for the semester that it is truly difficult to focus on this thinking. So, I will try my best to capture my participation in the CPLC to this point.
 When I think back over the last three months, many different emotions come to mind. I have had times of excitement, confusion, frustration, anxiety, and hopefulness. Learning is challenging work in any context and I find examining my teaching practice to particularly complex work. Let me see if I can unpack these thoughts.
 Excitement- Spending time reading about pedagogy and having time to think and talk about these ideas is something I truly enjoy. My whole career I have focused on thinking about teaching. First as a student learning about teaching, next as a primary grades teacher, then as a PhD student, and now as a professor. Often in the midst of the semester, I find myself in a rush and I don’t have much time to spend on this complex work. Having a summer to really break apart my teaching and ask important questions was something I enjoyed doing. My colleagues in the CPLC provided me the opportunity to share my thinking and hear their thoughts about similar ideas.
 Confusion- With learning often there comes confusion. As I mentioned in my post CAMT & Tackling a Wicked Problem, every learner has the right to be confused, as this is part of the process. There were times during the summer that I was unsure if I was heading in the right direction or I was unsure about the meaning of a new idea. I appreciate having this experience as I think about my teaching because I think it helps me to consider what students might face in my courses when encountering truly challenging work.
 Frustration– The semester begins on Monday and I have to admit that I feel some frustration. This stems from the excitement that I mentioned before. Early in the summer, I had many big ideas about changes and created plans of what I would do this semester. This type of change and work takes time to do well and I am realizing that I need to take a step back and really think what is feasible for me at this moment in time. This is frustrating because I can see the potential of much of my learning this summer and how it could benefit my students, however, I know that I need to use a critical eye as I implement. This means that I will need to go more slowly, so I can really focus on a couple of key elements and try to do these really well, instead of trying too much and failing my students.
 Anxiety- I didn’t really consider this emotion until this past week. I think that as I refocus my work to something feasible, I started to feel more anxious. I didn’t realize the pressure I felt from reading about my CPLC colleague’s work. I have had the opportunity to learn from so many amazing people this summer. I have to admit it is a little intimidating. How will I measure up? Am I doing enough for my students?
 Hopefulness- What I realized is that I also feel very hopeful as I think about the work I accomplished this summer. I am amazed at the work my colleagues and I engaged in this summer and how this will have a positive impact on student learning at Plymouth State University. This hopefulness informs my work for the year as l bring the work of the CPLC into the academic year.
 	I plan to continue to engage in the CPLC by writing my blog and participating in reflective practice. These opportunities will provide me the space and time to think about my teaching in midst of the busy semester.
 	I am going to use ungrading in two of my classes in the hopes that this will give my students the opportunity to focus on the learning of the course.
 	I am revising my syllabi to make them more student friendly.
 	I am considering ways to provide more voice and choice to my students in my classes as it connects to both open pedagogy and project-based learning.
 	I am going to be patient with myself as I try to grow as a professor and implement these new ideas.
 	I am going to be patient with my students as I implement these new ideas.
 
 I am going into the new academic year excited, a little confused, frustrated, and anxious as well as hopeful. All of these emotions will be with me as I continue this work and I am okay with that. I am looking forward to this new semester and all the possibilities.
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 My take-aways of the CPLC concept to date:
 	Considerable effort by a large community of educators has been put into alternative approaches to education with student attitudes as the prime focus. We (PSU) is not alone in “remaking education”. CoLab and CPLC are support services for faculty connecting us to this larger community of innovative educators. This may sound obvious to other CPLC teams, but I still feel a lot of uncertainty about what constitutes Cluster Pedagogy versus pedagogy I already know about. It makes more sense to me to think of CPLC as a service, rather than an outcome (from my perspective).
 	Open textbooks, ungrading, and experiential learning are practices that can move us out of the existing lecture-to-relay-knowledge teaching structure and into one that empowers students to seek knowledge in their own styles of learning. In prior educational models, students were groomed by K-12 experiences to expect learning  to be accomplished by traditional approaches. While many students might adapt readily to use of open textbooks, or experimental learning, I think  ungrading may cause stress in students who have spent a lifetime learning how to get good grades. I had an experience with this when I was in 8th grade; over the entire year we never received a grade in any of my classes. I didn’t like not knowing how well I was meeting expectations and, in fact, had to repeat some courses when I moved to another school because I wasn’t deemed competent in those subjects (Algebra and French). Because of this, I wonder if students, parents and employers are as keen on the idea of ungrading as some of my faculty peers seem to be.
 	Change is necessary, change is coming but not everyone will support radical change or large-scale change. This is not about stubbornness, laziness or fear, but different perceptions about how far student agency can carry students into unknown terrain. How much direction and guidance from the faculty is needed is a key question that gives me hesitancy.
 	My project is aimed at improving student competency in the workforce, and the approach is almost entirely experiential and highly interdisciplinary. Various partners from key environmental employment sectors will be directly involved in training students in skills where they typically see gaps in new employee’s abilities. I’m really excited about using interactive media like H5P as tools for students to self-assess their understanding of processes and methods before they are tasked with a “real life” situation in he a outdoor field setting. I envision using them to create (with employer input) a wide variety of “what if” scenarios that require students to apply knowledge in many different circumstances. Also, because many employer-trainers will not have time or ability to travel to Plymouth, I think that intensive use of Zoom with video in a dynamic setting, maybe by linking to GoPro or other recording technology, will be needed. Instructors can demonstrate a method in a live feed, responding to questions in realtime, and students can practice and receive feedback from trainers watching their efforts from anywhere in the world. Students might  also develop an online chat forum to share their learning experiences with other students (again, anywhere in the world) such as keys to interpreting instructions and translating them into actions. This chat forum will be open to the trainers, to add additional helpful hints, respond to chats giving misdirection or advocating poor practices.
 
 My biggest challenge over the year will be finding instructors willing and able to use the technology in this way, and also figuring out how to compensate these off-site instructors without heavy course fees. The benefit of such a program for our students could be enormous, including networking with potential employers, building student confidence in achieved skills (reducing imposter syndrome in new graduates), and establishing a student support base composed of peers and professionals.
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 The major benefits I have received from the CPLC experience thus far have centered around having more tools in my toolkit that I can utilize to give my students a better classroom and project experience resulting in their understanding of how to apply what they know in the workforce.
 I have thought mostly about both my Organizational Communications writing connection course which is not project based and my Event Marketing class which is totally project based. I have sought ideas, explored what might work for my students and me, and asked for feedback based on my thinking.
 Organizational Communications
 One of the internal struggles I have with this course is that fact that it is a writing connection course coupled with public speaking. Writing and public speaking are both critical skills for students to acquire and my struggle is that I want to give each area focus.
 The required course is well received, and students seem pleased with the practical skills they gain; however, I believe that they need more writing opportunities and feedback that is reviewed, digested, reflected, and applied. An important fact is that at least twenty-five students are enrolled in this course from different majors so individual attention is not the same as having a 10-person writing class.
 Based on what I heard discussing my challenges with the CPLC members and replies from my posts, I am going to try something new this fall. I am going to setup 1:1 sessions in weeks 5 and 6 with my 50+ students. The idea is for them to revise their first writing assignment, which is a cover letter for their dream job. Based on my feedback and noted track changes in their cover letter, I want them to rework the letter and bring it to our scheduled meeting. We will discuss the first and second versions. Having a face-to-face discussion, I think I can ensure that they understand the feedback, know what they do well and what they can improve upon. I think I can have more impact and maybe make more of a difference with a conversation than I can with my edits and commentary inside of Moodle.
 Also, I want them to come with their questions and be prepared to talk about their success in this class to date – what does s/he need to continue doing and what does s/he need to change in order to be successful. I know that this is a large undertaking but I’m hopeful that my students will enjoy the personal touch and better understand what they can do to improve. I’m also hopeful that I will feel better about knowing my feedback is being reviewed, acted upon and that my students will be better writers for it.
 Another piece I am going to work into my course is discussion about personal learning networks and hands-on work to begin a personal learning network. I think this would be a nice addition when I talk about careers and interviewing.
 Lastly, I’m going to find ways to add more space and time for students to practice purposeful communication as a habit of mind. This will be mostly through free writes and think, pair, share.
 Event Marketing
 This project-based course has a client in which my students design and execute an event. This course is challenging in that we are listening to our client’s needs, goals and then designing an event (really an experience) that we believe will fulfill, meet or exceed the goal. As with any project, there are many twists and turns that occur from selecting dates, weather issues, approvals, budget and unexpected circumstances.
 This 30-person class challenges me because we have one semester to plan, market and execute an event. I do not know the outcome but have my ideas on how to build a successful event. One of the issues I have is how to keep the many teams moving forward in a timely, efficient and effective manner because the event happens on the date that is planned, and it is well publicized and generally high profile in nature. Not all students have the ability to create a plan and work on each piece collaboratively. I try to give them space to figure out how to do the planning, fail, learn and figure out how to make it all work but time is not on our side. I act as their manager and guide in the process while teaching the necessary content and discussing how it might apply to our event.
 I have been watching and reading with interest what is happening in the Tackling a Wicked Problem and the different tactics being used. I’m going to further develop the 7:7 form and use it more often based on project milestones and potentially use the one pagers mentioned in the posts.
 I also think that I will try to give more time for students to get to know each other. This course is open to many majors, so it isn’t a given that most students know each other. In fact, I try and design the teams so there are different majors and skill sets together. Given our short timeline, the getting to know you piece tends to be trimmed down.
 Community
 Aside from the tactical elements I would like to implement, the other helpful piece for me is being with my colleagues and knowing that we are all working through similar issues and trying things that may or may not work for us and our students. Setting aside the time to read, think and engage in this type of work is interesting and necessary for me to further develop my teaching.
 This year, I am interested in doing the drop-in professional development and sharing sessions and perhaps, even join a reflective practice group. As one of the Innovation and Entrepreneurship leaders, I’m also planning to bring the ideas and tactics I am trying to my colleagues and create space for us to share what we are doing and how we are doing it.
 After this week’s University Days and CPLC session, I read the article The Secret to a Lasting Culture by Synchrony CEO Margaret Keane and it hit home for me. She understands the importance of organizational culture. She writes “At the center of Synchrony’s [culture] is caring, which focuses on relationships and mutual trust. People come to work expecting warmth, collaboration, and authenticity. To unleash innovation and meaningful results, you need room to make bold decisions, test and learn from mistakes, and importantly have the support of your team.”
 I believe the last part is the piece where we need to focus most. Making change is about the people and people will make or break it. I hope that through our initiatives we focus on culture as I believe caring and trust are foundational supports to meaningful results. A supportive team is necessary to make change. I hope we can find a way to gain more support from our colleagues to enable the innovation and make the changes necessary to keep students choosing and graduating from Plymouth State University.
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 Culture changes slowly. It requires people to take risks and share their truths. And, it is best done in collaboration with others.
 One of the most striking take-aways from our work together has been the chances taken by my colleagues.  I have admired the chances many have taken to share their truths.  In our last meeting, Whitney shared her revised perception of her work with students and related it to her own life experience.  I was in tears with her as she shared how her work with the CPLC has changed the way she sees her own work with students.  Cathie shared that this work gives her hope.  Matt shared his processes to de-colonize his syllabi, including work he had privately done to avoid potential retribution (this work was prior to PSU).  I am inspired by their vulnerability.
 Taking risks is ingrained in the work that we did this summer, and the hard work happening across the University.  We are paving a new way through challenges plaguing higher education, ones that we have no control over and challenges that are much larger than our University.  I am hopeful that this new way will be paved by leaders in the CPLC, individuals who are passionate about and compassionate to student experiences.
 In particular, our work around student regulated learning- and its connection to the power differential between teacher and student- has been particularly thought provoking.  Matt’s comment, “Because I said so” has rung in my head since his talk at University Days.  I have thought and talked a lot about how to “walk the walk” of student centered learning.  To be truly student centered, we need to make room for student agency.  We need to acknowledge the power we exert upon students’ learning and make conscious changes to invite students to use their agency.
 My research is centered around how people who have experienced homelessness define “home” and the effect their sense of home has on their interest in moving, even when moving would likely improve their living conditions.  What I know from my research is that people want to feel at home and they are likely to feel at home when they are comfortable and feel like they have control over their environment. With this background, I put a lot of thought into physical spaces, including my office. My office should be a place that invites students in, where students feel comfortable and that they have some control over the learning that happens there.
 This week I worked in my office to prepare for the Fall semester with thoughts from the CPLC ringing in my head.  I have always had a desk in my office, most people do.  In the past, a student would come to my office.  I would sit at my desk and the student would sit in a chair facing me.  This week I decided to get rid of my desk and plan to work from a round table instead. I plan to add a coffee maker and the rest of my books from home, but this is the result so far:
 [image: the author's office]My office The changes in my office are a gesture; they are one small example of how my work with the CPLC has changed me.  I see my work with students differently now and I feel empowered to make changes to improve it.  With that said, I have found that there are different levels of understanding and acceptance across the University about the relationship among power, student agency, and self-regulated learning.  Each member of the CPLC (and PSU) community is uniquely situated with varying levels of security, effecting each person’s ability and willingness to take the risk of doing something some may view as “radical pedagogy.”  All members of the PSU community are not equally situated to safely take the risks of being change leaders.  I am hopeful that if enough people take the risk and share their truths, more people may feel empowered to be the radical pedagogues our students deserve.
 [image: zine collage page of the chapter]
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 It is difficult to pinpoint the one thing that sticks out for me about open-pedagogy.  I think of it more as the gestalt of teaching — create a space where the number one priority is thinking and learning; hierarchy is not conducive to creating an environment where learning happens; encourage everyone in the learning environment to take chances and stretch themselves beyond what is comfortable and easy; take a risk and keep going; don’t limit knowledge acquisition or demonstrations of mastery to one singular medium; engage teachers, students, and learning on a variety of levels.  Trust learners to engage as they can; model behaviors that you want students to emulate – ask questions, be overwhelmed by the experience of learning; stammer; misspeak; miss the mark — do all of these things and keep going — rephrase your thoughts, process out loud, reconsider your earlier statements, have purely beautiful moments of insight and clarity about things that you had not previously considered in full view of your peers and your students.  Enjoy learning things you know nothing about, or better yet things that you find distasteful (except Brussel Sprouts which are distasteful always, even with hollandaise sauce).  Listen.  Admire.  Consider what you again what learning and mastery looks like.
 For me the challenge is more about creating and sustaining an environment in and out of the classroom where this work is rewarded and respected.  My biggest concern about this process is not that I haven’t learned things about how to be a better, more effective educator because I have.  Teachers who talk about how to do things differently and how to reconsider our traditional mental and physical model of education always inspire me.  My bigger concern is that there are rarely administrators in the room supporting and encouraging the institutional and environmental changes that need to take place in order to make this kind of work our foundation and not a project.
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 “To fill a gap in my teaching I hadn’t realized was there.”

 Personal Connections
 A fringe benefit of my CPLC involvement has been the happenstance connections I’ve made with other faculty and staff. I’ve met several interesting and talented people from diverse disciplines and far flung places.
 During that first session on June 4, when we brainstormed PSU values, I was talking with Chen Wu about how those values related to traditional Chinese culture. It was a lesson in contrasts and a spontaneous reminder of the significance of one of our HoMs: integrated perspective.
 Education Scholarship
 [image: cover of How Humans Learn by Joshua Eyler]How Humans Learn. Joshua Eyler (2018). But the deepest and most influential results of my participation in the Learning Community came from reading Joshua Eyler’s How Humans Learn: not just reading the book, but taking many scholarly detours through the research he cited, drawing connections between them, and trying to articulate the ideas in my blog (all links in this post are to my other posts).
 That exploration led me to numerous evidence-based and expert-endorsed concepts and methods that I will incorporate into my teaching.
 The Power of Stories
 The chapter on sociality led me to Louis Cozolino of Pepperdine University and Dan Willingham of the University of Virginia. Through their work, I came to appreciate the power of story-telling, the psychologically privileged place of narrative, and the ingredients for incorporating stories in effective pedagogy. I will use these ideas in my TWP section.
 The Scientist as Child
 [image: brown toad sitting in mud]The Toad of Wisdom. Campton, NH From the chapter on curiosity, I learned about Alison Gopnik‘s ideas on child and adult learning. Kids are eager learners. Gopnik suggests that youthful alacrity predisposes children to scientific investigation.
 She challenges the conventional notion that education is a process of replacing childish thinking with grown-up ideas. Instead, we can harness our pupils’ natural learning tendencies and, in the process, salvage some of the curiosity that is often lost in school.
 Asking the Right Questions
 Perhaps most notably, How Humans Learn led me to the Question Formulation Technique (QFT), a classroom method created by Luz Santana and Dan Rothstein for a dropout prevention program in Lawrence, MA.
 I was drawn to the QFT because it promised to fill a gap in my teaching I hadn’t realized was there. The technique provokes inquiry and reflection; instead of passively responding to the questions I hoped would spark their interest, students in the QFT will drive their own investigation. Participants become agents of their own discovery while, at the same time, they are compelled to practice meta-cognition. The QFT also connects nicely to our four Habits of Mind.
 So enthusiastic over the QFT’s potential, I conducted a session with my faculty colleagues in the library. That experience was positive, so I decided to propose a University Days presentation on it. Even though there were several compelling breakout sessions happening at the same time, 17 people attended my QFT session. The participants were deeply engaged and the vocal feedback was very encouraging.
 The official reviews were few, but entirely positive:
 “helpful and informative”

 “Great workshop! Learned a new technique to start discussions and get students asking more questions.”

 I’m excited to employ the QFT in class. It could be a powerful catalyst in the production of their group projects.
 Takeaways
 The concepts mentioned above are noteworthy, but not the only ones I gleaned from my CPLC reading. Others include the experiential learning theory of David Kolb and peer instruction from Eric Mazur.
 For a relatively inexperienced teacher like me to attempt to absorb so many scholarly methods in three months was challenging. But, I had two powerful motivators working on me. The aspiration to succeed in TWP led me from the front, while the risk of disappointing my CPLC colleagues pushed me from behind. With the carrot of successful pedagogy and the stick of CPLC deadlines, I achieved nearly everything I set out to accomplish. While this sounds like the end, I know it is only the beginning.
 
	

			
			


		
	
		
			
	
		

		Institutional Transformation

	

	
		 “The CPLC is proposing a future, a wonderful one, where students will be less burdened financially and so engaged that they will want to maximize their education at Plymouth State.”
 John Krueckeberg, Pasts, Presents, Futures
  
 [image: a green dragonfly lying on an orange and pink background]Photo by Jude Infantini on Unsplash 
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 This is a surprisingly challenging assignment.  I have taken much away from the CPLC experience so far – some good readings, some great conversations, and some thoughtful exercises that have gotten me to explore new instruments for my pedagogical toolkit.  These have helped me think about my pedagogy.  And while I think this is the heart of the question, I think too that a key takeway has been bigger than a tool or a tweak in the work I will engage in the next year.
 A very key takeway, for me, has been the sense of community that I’ve experienced in our various assemblies.  Meeting instructors who are very different from me in so many ways, yet share with me a common commitment to both improving teaching and sustaining the University, has been very heartening.  In fact, at the end of a breakout session in our last convening, a colleague welled-up with tears and essentially cried as they expressed the sentiment (as I understood it) that they were so very grateful that we were working on the front edge of the institution’s movement into a new future.  For me, this person captured the hopefulness that the CPLC experience has opened-up for me:  that we, from all corners of the University, can come together to express how each of us, in our own different way, is working towards a bright future.
 As an historian I’ve been influenced deeply by the work of Reinhart Koselleck.  He centered his work on the notion that every “present,” at some time in the past, was that past’s “future.”  And every past, besides being an earlier future either realized or failed, used the idea of a future to shape its efforts at either bringing it into fruition or preventing what it feared might come to be.
 The CPLC is proposing a future, a wonderful one, where students will be less burdened financially and so engaged that they will want to maximize their education at Plymouth State.  We have been in sessions to try and create this future, which I endorse.  And yet this future is, in many ways, oppositional to the future that was embraced by so many not very long ago.  Ungrading assignments?  Not using printed texts that, by being assigned, continually promote the cutting edge of research:  literally creating the market for new research to be published, and thus a demand (need) for it to be generated?  Embracing the idea that our disciplinary expertise is conduit through which to teach – which essentially makes our fields less important than the skills of general education?  These questions, I “takeaway,” are musings concerning something more than just a disruptive pedagogy in my personal classroom – they are the grounds, perhaps, for a civil war in the broader curriculum.  I hope not!  Yet civil wars happen when two vastly different futures can no longer be held in the present, presumably because compromise or acquiescence risk making one of the futures impossible.
 Of course the future always is changing.  In higher education I see that the future is not what was expected in the past.  Some campuses are closing.  Some campuses are merging.  Some on campuses are searching for something new.  And some, even on our campus, may be waiting to let the “latest fad” pass because in the past, sticking to traditional pedagogy ensured its continuation into the future.  It worked.  But the present and demographic future (let alone the economic futures faced by incoming students who might choose to forgo a state university education if there were less debt-amassing alternatives) seems starkly different compared to the future of only a few years ago.
 A few years ago, at the end of the last century, I was an assistant professor at a university in the southwest.  There, my dean often pigeonholed me in conversations about the purpose of our campus, regularly putting on the table “And as Krueckeberg asks: ‘What about the life of the mind?’”  He over generalized, but spoke to a truth about the purpose of higher education that constituted my past:  learning for the love of learning, and learning for the sake of improving.  But not: learning to get a job.  And in those years, a college education’s cost was more reasonable than today when compared to the costs of living, minimum wage, and an expectant starting salary.  And the student loans were structured in ways less exploitive of the borrower than today.  Today’s present and the near-future are not the future of education of my past.
 So my takeaways are that we are wisely working towards a new future for our campus.  That new future is linked to a present in ways that do not reflect the future of my past.  Most students today can’t afford the future of my past.  And I’m willing to change my present to meet their needs.  Open pedagogy, from OER to project based learning, can help students become PSU alumni. And if we can help students become alumni, they we will have fulfilled the future of our pasts, even though our pedagogical approaches and tools are different than those for which we prepared a long time ago.  To better meet our students, I have transferred my TWP paper syllabus into a visual and digital syllabus via piktochart.  I have started to figure out Twitter.  I am using OER.  I am focusing my TWP class on the process of learning, as well as on building community.  And I am seeing this affect my upper-division courses too, though less dramatically at the moment.
 All of this would be impossible if there was not a community to support the boldness of change that has to happen, and to embrace the experimentation that comes with learning how to practice new pedagogy.  So my biggest takeaway, of many, is that which I stated at the opening:  I have been surrounded by a diverse community committed to a new future for the campus.  It is one that seems ever more aligned with the present, compared to the future of my past.
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 To begin my reflection of the CPLC thus far I share an experience I had with a superintendent I worked for. He was hired to revamp a failing school district (the one I was employed at).  This required a complete shift in pedagogical thinking not just for curriculum but also for attitudes of its faculty and staff.  At our first administrative cabinet meeting, he announced to his team, “The train, ladies and gentlemen, is leaving the station and I recommend you not be in the caboose.”
 How does that relate to PSU and the Cluster Pedagogy Learning Community? PSU, over the last several years under the leadership of our President, is putting into place a new way of thinking and learning for our students as well as its faculty and staff.  The CPLC is a big part of that plan.
 I have had the privilege of being involved over the past two summers in the development of the new FYS (First Year Seminar) class, now TWP (Tackling a Wicked Problem).  Having this opportunity to work with a talented group of practitioners, sharing ideas, philosophies, developing activities as well as “outside” professionals has helped shape my thinking in order to provide my students the best learning experience my course can offer.
 The Habits of Mind are not only the Foundation of the TWP course, but also serve as the new mission and vision for PSU.  After spending the past two summers involved in the Fellowship Program and the CPLC, this has become my “frame of mind” when developing activities as well as lectures for my students.  These Habits of Mind can/will shape a new way of thinking and processing information and situations in our students lives.  One of the underlying goals of the CPLC is to promote these Habits of Mind.
 My plan over the coming year is to not only attend and participate in as many meetings and focus groups as I can, but to spread the word about the CPLC and encourage my colleagues to join next year’s Summer Institute and to take advantage of the CoLab.
 As an adjunct/teacher lecturer with minimal time on campus, some aspect of my commitment maybe limited due to contact with my colleagues.
 “The train is leaving the station,” here at PSU with a new and refreshing direction for its students, families, and staff and I, for one, will not be in the caboose.
  
 [image: zine collage page of chapter]
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 I am a teaching lecturer of Mandarin Chinese, and also an adjunct staff at PSU. I proposed to teach a Tackling Wicked Problems session on the Intercultural Conflict. When I was designing the TWP topic, I received many help from Cathie LeBlanc who patiently addressed my questions and provided insightful advice. I really appreciate it!
 The meetings, presentations, discussions and workshops of CPLC and TWP that I participate in were eye-opening. I learned some good models, tools and methods in the cluster pedagogy. In late July, I was noticed that my TWP session was cancelled due to under-enrollment. I understand the rationals and look forward to teaching TWP sessions in the future.
 My primary takeaway from the CPLC experience is the Habits of Mind. The four components of HOM, although independent from each other, make a holistic system that leads to the effective learning. The HOM greatly benefits my teaching at PSU in the upcoming year. In my Chinese classes, I will try to use messages that involve the purposeful expression of ideas and are designed to increase knowledge and foster understanding of Chinese culture and tradition. I will encourage students to recognize that individual beliefs, ideas, and values are influenced by personal experience as well as multiple contextual factors—cultural, historical political, etc. I will stimulate among my students the continued desire to learn, assist them to set personal goals for learning, and guide them into a self-monitored learning process.
 I will also seek help and support from Co-Lab. Thank you very much for the valuable efforts of Co-Lab staff.
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 I plan to develop a tutorial workbook for students in Geographic Information Systems (GIS) courses that are required courses of the PSU GIS Certificate Program. With students’ inputs, I plan to incorporate local or regional geographic data into the workbook and make more interactive course sessions.
 All aspects of Open Pedagogy I learned from the Cluster Learning Pedagogy Community (CPLC) were incorporated into the course design.
 Students will participate in workbook tutorial development. I plan to incorporate student project works into hand-on exercises. I also plan to create course modules where students’ inputs will improve and organize tutorial materials more systemically. This proposed process will timely revise tutorial workbook every semester.
 [image: Diagram of workbook revision process]
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 My work with the CPLC started out amorphously in that I had difficulty seeing the aim of what we were doing in our first meeting. I think as I continued to understand PSU dynamics, and the CPLC sessions came together for me a bit more, I was able to see the concepts take more shape in my own practice, and what it may actually mean to work in Cluster Pedagogy. I first believed Cluster Pedagogy to be large, multi-discipline/program projects that involved the greater community. I now know that this is certainly a Cluster initiative, but that is not the only way in which I might work as a Cluster Pedagogist. In my work prior to coming to PSU, and somewhat in my first year here, I did many activities in my courses that could be considered Cluster Pedagogy: Problem/Project-Based Learning, Inter-professional (Interdisciplinary) Education Projects cross-listed in healthcare courses from different fields, guest speakers/project collaborators/mentors for student work, and inter-institution projects in pedagogy. Through the CPLC, I have felt bolstered to reimagine these practices here in my new PSU community, and start with reasonable, purposeful implementation of changes that will continue to grow my students’ experiences here.
 This coming academic year, initiatives I am taking on that have been influenced by my time with the CPLC this summer include the following:
 	Some piece of “ungraded” work in each of my courses. These vary in weight and focus, but most of them are tailored to offer students the opportunity to interact with content in low-stakes, feedback-oriented, open response assignments
 	Use of projects in my courses I previously questioned in their efficacy/value for the time involved for both my students and myself. I have several grading/presentation strategies that I gained from the project-based sessions with the CPLC here, and discovering the Team Writing: a guide to working in groups text by Joanna Wolfe.
 	This year I intend to do some more searching for opportunities to collaborate with my new colleagues here across discipline. I feel like my connections here are still in their infancy, so making more effort here is also in my plan moving forward.
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 The Cluster Pedagogy Learning Community filled my summer with readings, discussions, meetings, and the Academic Technology Institute, and now the CPLC folks want to know what my takeaways are.  That’s not a simple question.  This summer I was reminded that I have as much to learn as the students, and was engaged in the work of learning in a way I haven’t been in a while.  I found myself reading not only some of the books shared at the CPLC book fair, but finally getting to others that I’d long meant to read.  The confluence of all these books and conversations has set my brain on fire in a good way that hasn’t happened in a while.  Here is a first attempt to describe what I’m getting out of the CPLC.
 I expanded my values horizon.
 Both the values discussion we had in our first CPLC meeting and the books I read from the CPLC reading list invited me to think about my own role in identifying and embodying the values I want to see, not just in libraryland, but in higher education as a whole.  I read the New Education by Cathy Davidson and Generous Thinking by Kathleen Fitzpatrick and got to discuss them with my colleagues.  (Which, when we’re all “doing more with less,” did feel like a novel experience.)  These books provided some big picture context for the work that I do.  Before this experience I was primarily focused on my work as a librarian, focused on the specific values of that discipline, (info access for all, information literacy, intellectual freedom, privacy, lifelong learning.)  Sure I worked in higher education, but the larger issues around higher education weren’t front and center in my mind.  Now I understand the relationship between my work and the bigger picture and I’ve expanded my values and goals to include:
 Cooperation and openness over competition and exclusivity
 Individual student growth over the pursuit of institutional status
 Strengthening the relationship between the university and the community
 Working in the open to make our scholarly work useful to the public (ok, that one’s not new for me)
 I finally found out what “student centered” means
 While I’m not officially in the CPLC open track, I got to attend ATI again this year as a presenter.  Listening to thekeynote presentations might have been the first time that I understood what it would look like to actually be “student centered,” a phrase that has been overused nearly to the point of meaninglessness.  The radically student-centered ideas like trusting students, making room for student contributions in the syllabus, and acknowledging all the parts of students’ complex lives that were present in these keynotes also came up again and again in the reading I did this summer.   Even though the work I do is not as teaching heavy as that of most faculty, the ideas below (paraphrased from my notes taken during those presentations) have stuck with me and are things that I want to incorporate into my work.
 Start by trusting students
 Purposefully leave gaps in the lesson plans, spaces for student contribution
 Think about how to provoke confidence in students
 Aim for imaginative outcomes: “for us to have an epiphany” or “for us to change our minds about something significant”
 Explain why the work matters, expose our own thinking about the work we do with students
 Encourage metacognition through process letters, self-evaluation, and discussing articles about metacognition, learning, grading, and outcomes.
 Acknowledge students’ whole experiences, including non-academic issues (working full time while in school or basic needs not being met) that will hinder their growth.
 The Year Ahead
 I’m sure I can’t right now name all the ways that this values-oriented, student-centered, way of thinking will alter how I work, but I can guess at a few:
 	I already feel braver about trying more student centered approaches (student lead discussions, for example) in my one-shot information literacy sessions.  Achieving compatibility between what I want to do and what the instructor expects can be tricky.  But because the CPLC has given a large number of us a common vocabulary and is challenging us to try new things, I feel more able to go out on that limb.
 	Ungrading my copyright toolkit course.  It’s pass/no pass anyway – this is definitely happening.
 	Conversations with people in different roles helped me see unfilled needs I could do something about.  In particular I became more acutely aware of how TLs are often neglected.  New faculty get a 2-day orientation, TLs not so much.  I have already offered, and plan to repeat, a series of webinars for TLs on library services to help fill this gap.  Attendance wasn’t astronomical, but I did connect with a handful of TLs that otherwise wouldn’t have felt that they had an in with the library. 
 	Having been reminded that public higher ed should be a public good, I plan to continue experimenting with ways to make the work that I do accessible to a wider, public audience.  Even though I am chronically worried that I have nothing new to say, I will keep playing with this blog and keep attempting to find my place on Twitter [LINK].  I’m starting to feel that even when what I share isn’t groundbreaking, it can help build connections within and outside of the university. 
 	I’m also interested in exploring P2PU and seeing what I can learn from that about building connections with the local community.  (Shameless plug: join our OER learning community here.)
 	Even though I said I would not volunteer for the promotion and tenure guidelines rewrite group, after spending so much time thinking about what values should be reflected in our institution, I found I couldn’t not.  If I want to see more scholarly work published in open access venues and more creation and adoption of open educational resources, then I have to set aside my self-doubt, accept that I might have a useful level of expertise in scholarly publishing, OA and OER, and participate.  I think there is a small opening here to shift the kinds of work that are rewarded in the P&T process and therefore shift the incentives towards work that reflects the values we want.
 	This one is a reach, but I have started thinking about how to migrate our institutional repository to an open source platform.  Our current (Elsevier-owned) platform works well but cedes control of the priorities, goals and direction of our scholarly communication infrastructure to a commercial entity that does not have the same values as the academy.  The hurdles to this change are not small and would require internal resources, but still, I’m interested. 
 
 Through the CPLC I have also found that I am part of a community. It has been so refreshing to find out how much interest other people had in the same things that interest me.  I feel much more synced with my community.  And yeah, I really needed that right now.  Every year seems somehow harder than the last, and the librarian role is different enough from that of teaching faculty and from staff roles that I do often feel separate.  But that feeling has lessened, and I now see myself as more connected to people and work going on outside of the library.  I want to keep this feeling of community and stay focused on the ways that all of the small decisions we each make about how to do our work contribute to an environment that reflects the values we all feel are important.
 [image: zine collage page of chapter]
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				Summer 2019
 My motivation for applying to the CPLC was to stay involved in The Conversation as we reshape PSU— because I want to play a role in keeping our university vital and viable. One perk of involvement is that I now better understand some important abbreviations we all use on this campus: HoM, OER, DoOO, and etc. I also appreciated the takeaways from Cathy Davidson’s (2017) book: Our students need soft skills learned through collaboration and active learning. They need experiences that culminate in meaningful work that connects with/contributes to the world outside their classrooms.  They will be navigating “a world in flux,” and they don’t just need to master what an expert outlines for them. Instead, they need to become experts themselves (and understand how to do that). Through my time in the CPLC, I better understand how these principles are embedded in cluster learning.
 My other motivation connects to writing center praxis. I’ve always thought our model of staff development was student-centered, but after reading Thomson-Bunn’s (2014) thoughts on defining critical pedagogy, I’m not so sure. Thomson-Bunn cautions that “we may be content to think of critical pedagogy as student-centered, liberating education, and leave it at that, but the power we have won’t disappear just because we choose to ignore it.” At the PSU Writing Center, our shared responsibility for staff development is implicit but not explicit. Maybe we need to start each year by defining our terms and our goals. How do we want to learn? What do we want to learn? Staff should feel the Writing Center is a democracy, and in turn, so should the writers who use our services.
 I’m also looking forward to working with Matty as we establish a staff development group. I’m not sure what this will look like. Will it be a reflective practice group specifically for staff? Or will we meet on an as-needed basis to help staff with PBL to enhance their professional development? In any case, I look forward to the adventure, and I’m glad I’ve had the chance to be part of important campus conversations in the past several months.
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 Originally posted on Finite Eyes April 22, 2022
 [image: purple flowers growing in dry grass with snowy mountains in the backdrop]Biegun Wschodni via Unsplash “We’re in a bad time for everybody. There are very few models as to our way to be drawn upon in any community. There certainly are no states that one could look to and say, ‘A revolution has occurred here; they’re acting better toward people.’ And the religious are going the way of the state; obsession with survival at any price. There is a terrible casuistry that trades off human bodies and looks on an abstract, future good as an excuse for present evil.” —Daniel Berrigan in The Raft Is Not the Shore by Thich Nhat Hanh and Daniel Berrigan (1975), p.22

 Recently, the Open Learning & Teaching Collaborative at Plymouth State University (where I work) hosted two events that fit well together: Jesse Stommel led a conversation on care & equity in teaching and Kathleen Fitzpatrick gave a keynote presentation on generous thinking. Here, I want to think about these two events together, and also relate them back to my 2019 post about Fitzgerald’s book Generous Thinking as well as my post “5 Values”, written a month after that Generous Thinking post.
 Note the date of those posts about generous thinking and values: summer 2019. Do you remember the summer of 2019? I don’t remember much about it specifically, but I know one obvious thing: we did not know how thoroughly our whole world was about to get upended. I remember the summer of 2020 far more vividly. That was the first summer of COVID, and it was also the summer of protests. George Floyd was murdered by police in Minneapolis on May 25, 2020. What followed got called “unrest“. And then? Lots of statements about equity and justice, far less action to create equity and justice. If I know anything about the future, I know there will be more unrest. We live in unrestful days.
 Between the summer of 2019 and the fall of 2020, my university system offered a generous (truly!) retirement package and a similar voluntary separation package. Hundreds of faculty and staff across our schools took advantage of what was likely to be a once-in-a-lifetime deal. Many — most? — positions were not replaced, even though there was no apparent strategy to which positions went away. Additionally, impressively stubborn, even Machiavellian, moves by administrators rammed through the cancellation of entire majors. Chaos thrived, morale plummetted. Full-time faculty quit their jobs to go, for instance, teach middle school. Or they left academia altogether. My school in the fall of 2020 felt depopulated, a ghost town. A giant chunk of institutional memory evaporated in a matter of months. (My own program did okay, and we worked hard to keep things afloat at the CoLab. I felt a certain survivor’s guilt for this, an embarrassment at having a budget and a basically secure position, at least as secure as anything felt in those days. All around me, colleagues and friends were riddled with anxiety and anguish. I volunteered for too many committees, wanting my relative security to be useful somehow.)
 In the conversation on equity and care, Jesse Stommel says he’s usually an optimist, but admits he has trouble being optimistic about higher education these days. I’ve never been an optimist about much of anything, so I have had less to adjust to. Still, pessimism doesn’t mean wishing for the world to conform to your expectation that everything will turn out badly. A few pleasant surprises would be nice.
 The pandemic added new force to this statement from Generous Thinking: “What if the expertise the university cultivated were at its root connected to building forms of collectivity, solidarity, and community both on campus and off?” A public health emergency thins the wall between the campus and the community beyond it. It was hard, even impossible, for us to keep our COVID numbers down when they were rising through the community around the campus, and the community around the campus was understandably wary of thousands of college kids coming back from all over the country. Within schools themselves, teachers, students, staff, and administrators either found ways to work together with a sense of collective purpose or they fell apart in despair and mutual recrimination and bitterness. We saw impressive examples of solidarity as well as disheartening moments of greed, selfishness, and sociopathy.
 Austerity measures made it all worse. Austerity had long been an administrative practice before the pandemic, but COVID ramped it up. Life got squeezed into a spreadsheet.
 Now, there aren’t enough people to do the work, and chaos has caused us not to know who does what work that is still getting done. The effect is to turn people against each other, because every request anybody makes is more work for people who have too much work — which means all requests, regardless of what they are, are little bits of pain. Needles keep getting tossed onto the camel’s broken back.
 In such an environment, we must be careful about the repercussions of our caring, the unintended consequences of our good intentions. Compassion is easy when its only effect is everybody’s happiness. But that is rarely possible when compassion means doing something and ideals meet the muck of everyday reality. Faculty may, for instance, feel righteous indignation for how a policy or procedure affects students, but the purpose of that policy or procedure may be to make staff people’s work better and sometimes even be the difference between work that is manageable and work that is not. It may be compassionate and caring to advocate for a change of policy to support students, but if you are told that the policy is in place to make it possible for the work of staff to get done, the generous response is not, “Screw the staff. They work for us. It’s their job.”
 It is easy for us as faculty to feel righteous on behalf of students, to feel unassailable when we decry the cruelties of the institution, but we must be careful that our commitment to a particular idea of education does not lead us toward the immiseration of people carrying out the work we do not see.
 [image: ruins of structure with columns]micheile dot com via Unsplash The most difficult year of teaching I ever experienced was one spent at a private high school that served a community to which I was an outsider. The school had just spent millions of dollars to build a new building, but this expenditure was at the far end of what they could really afford, and the result was that they needed every single student’s tuition money if they were going to keep the lights on and the doors open. The school simply could not afford to lose students. The administration’s approach to this was to remove all discipline from the school. No students got grades below an A- (the principal flat-out told me this after I was perplexed by multiple students bursting into tears at a B), no students got any real interventions when they behaved badly, never mind suspensions or expulsions. Students could get a stern talking-to for disruptive or belligerent behavior, but that was it, and they recognized such admonishments were empty. The sacred rule was: keep the students happy. This was ruinous, and it was especially ruinous for me, a new faculty member who was not a part of the community, who then had to face classes of 20-30 adolescents every day who knew they could get away with anything short of physical assault. It was impossible to keep classes from devolving into chaos, and the effect was that nobody learned much of anything. That entire year was a waste of my and my students’ time. Part of that was my fault for not having better classroom management skills, but the odds were also terribly stacked against me. Nonetheless, the students were happy, and that was all that mattered to the school. Indeed, a lot of the students clearly enjoyed tormenting me.
 When I bristle against some of the looser ideologies of progressive education, against some of the tendencies that want to make students the center of everything, it is that experience that I flash back to, that misery I fear.
 This fear, though, is also a product of a lack of resources. Caring costs. We could let students do whatever they want, however they want, if we had vastly more staff to absorb the effect of their doing whatever they want, however they want. Or we could give up on being an institution and instead become more of a place where people encounter each other, something like Summerhill. Instead, we have at best a skeleton crew of staff plus federal, state, institutional, and accrediting-agency regulations to navigate, parents to appease, legislators to coddle, etc. Recognizing that sometimes people aren’t being malicious, sometimes they’re just trying to figure out how to make their jobs manageable within the limitations of an institution, is also generous thinking.
 In an email I recently wrote to a few colleagues about a difficult situation for which there was simply no good solution, I talked about “the anger I feel at the university, at the university system, at the legislature, at the whole awful cultural moment we are in that has put such pain and despair into good people whose greatest crime is that they care about knowledge and learning and teaching (meanwhile, terrible people become billionaires). Again and again, I see great people leave public education, leave education altogether, be driven out of the work they sacrificed for and believed so deeply in. And I wonder how many times a heart can break.”
 [image: three of swords card from sola busca tarot deck]Sola Busca tarot In a previous post here I wrote about Thich Nhat Hanh and kindness even in war. After writing that post, I read a book-length dialogue between Thich Nhat Hanh and the Jesuit priest and activist Daniel Berrigan, The Raft Is Not the Shore, first published in 1975. (It includes a foreword by bell hooks, who died only a month before Nhat Hanh.) I like it more than most books about mindfulness or interfaith dialogue because the conversations in this book happened at something of a nadir for activism and hope, a time of great bitterness and frustration, so there is an edge to the conversation that you don’t get in the many mindful/interfaith books that boil down to little more than recommendations to “pay attention to your breath” and “try to be nice”. Such recommendations feel especially shallow when the whole world is falling apart around you. (Which is no reason not to pay attention to your breath or not to try to be nice. We should! Even, and especially, amid chaos! In the end, all we have is our breath and our relations with other people.)
 Consider this, for instance, from Nhat Hanh in a discussion of power, leadership, and why so many good people become harmful leaders:
 When medical students and nurses are about to graduate, they think very much of helping the poor — those who have not enough money to go to fully equipped hospitals, facilities like that. But after graduation, after a few years in their careers, many of them begin to act like machines and pay no more attention to the poor and oppressed. The nurses become irritated at poor patients. The doctors become insensitive to the sufferings of the poor. It’s very sad. To love is a difficult thing when people try to cheat and trick you, to get the most out of you if you show compassion, goodwill; when they try to get the better of you because you show concern. So, at one point you cannot love them anymore, and you begin to treat them as you treat objects.
 I think such things happen frequently. Our goodwill, our intentions, play one role, social conditions play another. And there are the political and economic systems. If we try to do things faithfully, in accord with our best instincts, we have to go against all of these forces.
 If you are in power, they will try to bring you down. So, you make a compromise in order to be able to continue. You compromise to the point that you become like those whom you opposed before you came to power.
 The Raft Is Not the Shore p. 38

 How can we keep compassion going? How do we keep our hearts from petrifying with scar tissue?
 If I had a clear answer to those questions, I would not struggle as much as I do.
 When I feel that I have slipped beyond generosity, toward apathy or even cruelty, when I feel the jagged edges of hard-heartedness cutting through my flesh, my own past experiences raising my defenses instead of extending my compassion, I try to steer myself back toward three verities: primary values, community, and the present moment.
 Primary values are what I talked about in the “5 Values” post. “Am I falling into useless or even harmful ways of thinking?” I might wonder. To judge, I return to those values. (A recent answer: Yes, I am falling into harmful ways of thinking. The next question became: Why? The answer: Impatience, primarily. Frustration. Annoyance. At what? Interestingly, when I reflected on the source of my feelings, I realized it was frustration at not being able to get other people to see some of those values that matter to me, people who see more value in judgment and punishment than I do, and this frustration made me worry that I am too soft, wishy-washy, weak. Why, I wondered, did I worry about that? I realized then that I worried I might be vulnerable again to the kind of exploitation and abuse I felt that year at the school where there was no discipline. In almost every way an irrational fear, but those are the most powerful. Our defensive responses are so often an attempt to protect ourselves from past suffering. The past is not accessible, the future may feel like a threat, and so the present becomes unbearable. By knowing what my primary values are, though, I have something to turn to, some alternate path away from the irrational fear.)
 Community is one of my five values, but instead of thinking about it in that context, where it is in relationship to the other four values, here I think about it within the context of a time of chaos. Within this context, what I mean is that community allows us to be both strong and weak, energized and exhausted, expansive and defensive. Why? Because community means we don’t have to do it all on our own. A community that pays attention to itself as a community encourages some people to rest while others expend energy, and thus that community can absorb external chaos and strife for much longer than any individual. The community seeks placidity within itself, and that is its strength. Community homeostasis. Peace within to survive the chaos without. The environment around the community may be nuts, but the community itself lives by the rule of from each according to their ability to each according to their need. Today, I may have lots of ability and you may have lots of need; tomorrow, vice versa. A healthy community is not about any one individual doing everything, it is not about heroes, or at least not about The Hero as an identity. There may be lots of heroes in a community, but in a healthy community, who those heroes are changes day by day and week by week.
 Finally, perhaps the simplest, most challenging, and yet most important way of thinking that I try to return to when generosity feels difficult and chaos overwhelming: valuing the present moment over any other.
 The past is irretrievable, the future inaccessible. All we ever actually have is the present. This concept is simple to say, but so challenging and so fruitful that it has vexed, beguiled, and inspired philosophies for millennia.
 Herakleitos (trans. Guy Davenport): “Everything flows; nothing remains. Everything moves; nothing is still. Everything passes away; nothing lasts.”
 I have known people who live in their past, and though that has seldom been my own temptation, I once spent good chunks of life living for an imagined future. Everything I did was not for its own sake, but for the sake of preparing for a future I desired. “What’s wrong with that?” you ask. In small doses, perhaps nothing. Indeed, it’s probably better to prepare a bit than not at all. But if you do what I did through a lot of my early life, and see value only in what you imagine is to come, you will miss the value in the present. Nothing will ever be satisfying, nothing will ever be fulfilling, because everything will always be for tomorrow, not today. I have few regrets (regret sticks you in the past), but I do regret having lived this way. We live in an endless present; tomorrow is endlessly deferred.
 Still, we must have concern for the future, even if we never live in it. A sense of deep time is just as vital as attention to the present moment. It’s that old idea of being good ancestors. Perhaps we can find meaningful ways of living if use extremities of time to balance our concern: let yourself think of the deep past far, far before your life was ever conceived, then think of the immediate now, then think of the far, far future for which you are an ancestor. The most meaningful values will come from that vision.
 (Today, as I write this, is Earth Day, and the website LitHub offered short thoughts from a bunch of writers about how to get beyond the overwhelming terrors and sense of helplessness that climate crisis creates. Jeff VanderMeer, who has cultivated a whole ecosystem in his Tallahassee yard, said, “I focus past the frozenness by being attuned to the lifespans of the organisms in the yard and know that I can be of use to creatures, like opossums, for whom three years is a generation and who know nothing of the time beyond that.”)
 In a post I wrote in May 2020 titled “The Value of Uselessness” (another value I cherish!), I quoted a favorite performance by Utah Phillips, a performance of the classic song “Hallelujah, I’m a Bum” with some fun stories spread through it. The story that I quoted there, and which is relevant here, is that of the neighbor, the “little retired banker fella”. (It’s best experienced in the recording, but I put the text in the post.) Of course, that story is facetious, and the little banker’s advice to work and save so that one day you might be free is a good one if you are concerned for future comfort. Still, I think the bum has more of a right idea than the banker. The pandemic has shown a lot of people that if you’re always living for tomorrow and never for today, eventually — perhaps sooner than you expect — you will run out of tomorrows.
 [image: Mirror dir. Andrei Tarkovsky]Mirror dir. Andrei Tarkovsky Still, I say:
 Look backwards on your future
 and look forward to your past.
 If you haven’t gone and made a mess of yourself
 you just might end up with the last laugh.
 Every little dot of presence and thought for another
 will give your life class.
 So look backwards on your future
 and look forward to your past.
 This particular assemblage of molecules and memories
 some day soon may just
 run out of gas…
 So look backwards on your future
 and look forward to your past.
 “Look Backwards on Your Future, Look Forward to Your Past” by Bonnie “Prince” Billy.

 We must return to now, because now is all we really ever have. We are locked out of the past and future, trapped in a constant flow of present moments. That is the basic fact of existence.
 This basic fact can help us because it allows a clearer perspective on what matters and what is noise. I have been thinking about it recently in relationship to teaching. One of the ills of contemporary education in the United States is that it is too much about preparation and not enough about living in the now. If the whole purpose of school is to prepare people for life after school, then consider how much human energy is wasted in schooling. The common expression of life after school as “the real world” is a symptom of this way of thinking.
 It is no coincidence that there have been a lot of conversations about the value and purpose of schooling in the wake of the pandemic. A giant emergency that upended all our systems showed us that setting school up as nothing but preparation for an unpredictable future is foolish. What about the many people who have, tragically, died before graduating? It’s a morbid thought, but a useful one. If school’s fundamental purpose is to prepare people for life after school, what then of the lives of people who did not get to have a life after school?
 Here’s another question I don’t have a real answer to, but which perhaps is worth pondering: How might our pedagogy change if instead of prioritizing students’ preparedness for the future we prioritized their having a meaningful experience now, here, today? Is there a way to design a pedagogy that is fulfilling now, rather than tomorrow — since tomorrow, who knows, humanity could be smothered by an infestation of giant capybaras from outer space who kill us all with cuteness.
 That suggests a new sort of generous thinking. A generosity in the here and now that is also, simultaneously, a generosity to the now. Before we can offer preparation, before we can even do the good and noble work of trying to be good ancestors, we need to honor this moment.
 This moment.
 This moment.
 This moment.
 Now.
 Perhaps a generosity toward the present moment could help us stay compassionate even as the world around us does everything it can to make compassion difficult.
 At Thich Nhat Hanh’s Plum Village, there is a beautiful chant, “Namo Avalokiteshvaraya”. It is just those two words repeated. Avalokiteshvaraya is the bodhisattva embodying compassion. As Nhat Hanh explained in a dharma talk:
 When the monastics chant the name Avalokitesvara for the first time, they go back to themselves and try to touch the suffering inside of them.
 When they sing and chant the name for the second time, they become aware of the suffering of the people around them.
 And when they sing and chant it for the third time, they get in touch with the suffering in the world.

 The chant doesn’t last for just three times, though. It lasts (beautifully!) for over twenty minutes (in the versions I’m familiar with). This is a good reminder that compassion is difficult. It requires real attention and real intention. Real practice. It doesn’t just happen, even for monks who have devoted their lives to it. The world of suffering resists compassion in every possible way. We will fail at compassion again and again and again. That is to be expected. Paradoxically, compassion for ourselves requires that we recognize and accept the many times our compassion will fall short. It does not, though, mean that we cannot be compassionate now, in this new moment.
 The past is gone.
 The future is not yet here.
 There is only now.
 And now we can have compassion. Now we can be generous.
 And now.
 And now.
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 I am reflecting partly on our Generous Thinking webinar and our January Jamboree reflecting on cluster learning. The idea that struck me during the webinar and stuck with me was the idea of doing better rather than doing more. This isn’t a totally new concept to me as I teach my students to work smarter and not harder. So, it’s similar, right?
 But, this is the very essence of what we need to do when we think about our cluster learning. We need to integrate what we are doing with more people and groups on campus. This may mean that we lessen all that we do as a campus community BUT we could increase the impact of what we are doing, the breadth of what we do and can do, and our reach. To teach in the way that we want to which is involving hands-on, real experiences, we need to do better because to teach in this way can be exhausting. We need to make choices as we cannot do everything and do it well. There are many efforts and projects that I’d like to give my time to, but I can’t do this successfully. The sooner we accept that we should do less to really provide more, the better off we will be both as a campus and as individuals.
 Could we commit to a few big initiatives or projects that many of us agree we will work on with our classes and student organizations? We could research big ideas, initiatives, or “clients” that connect with PSU and we could vote as a campus to decide which of these projects we want to take on. Could we commit to the idea that we truly need project managers to move the needle and work year-round to ensure there is continuity and constant progress? The timing of our semesters and summers does present a challenge for those who we are trying to help outside of the University. These project managers could maintain project teams of students too – summer work, winter work, skills acquisition, win-wins, oh my!
 We really do have to get off of the production line – – we need to take back our time for deep thinking and innovation. Reeling in what we do, committing to less but potentially more impactfully, should enable us to do better and not more.
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 I sit here reflecting on the keynote presented by Kathleen Fitzpatrick, and I am thankful that I had the wherewithal on Friday afternoon to jot down a few notes while participating in the webinar. Several of Dr. Fitzpatrick’s statements had meaning to me; having taken time to consider them in the context of PSU, my perspectives and understandings have been both challenged and solidified. I am completing my eleventh year at PSU and during this time, I have witnessed a great deal of change at the institution. While change is healthy and part of growth and evolution, to me, this change has felt fraught with pain, fear, and the undertone of desperation to keep the institution alive. I love PSU and hope to continue growing as a professional here for many years, but at times it feels personally destructive to dedicate my life to an institution that, as Kathleen says, “can’t love me, like I love it.” Her statement makes me consider the emotions I have had in response to the actions taken by the university over the years. I am certain that the decisions to let go of faculty and staff, and shut programs down, where not made lightly, but rather out of financial necessity. That said, it has created, what I see as an us vs. them mentality; everyone is on the defensive as we shuffle to gain traction and the momentum necessary to keep PSU alive. Internalizing Fitzpatrick’s, “unbalanced love” statement has brought me peace, and feelings of forgiveness for our beautiful little university tucked in NH’s White Mountains. I am hopeful that releasing the anger and sadness created by the past difficulties will free up mental space for me, so I’m more available to help create the changes needed at PSU.
 
 
 To make the type of systematic change we need at PSU will take time, but I believe that changes have already begun to happen. We have hired our first CDO, and we are looking for a new Academic Provost; both huge opportunities to start fresh, make change, and come together to create new norms and policies. Additionally, our community has developed a wide range of new skills in response to the Covid outbreak. Through connection and reflection about our shared experiences, we are beginning to see that the “old way” of doing things is not necessarily the best way. A greater number of individuals are voicing their concerns about unhealthy and inequitable practices at our institution; matters that had previously been unchallenged or “under- challenged.” Faculty, staff, and students are coming together through shared learning opportunities provided by the Co-Lab. This leadership has united our community, and is providing us the with the skills, knowledge, and confidence necessary to move forward as a united front to make the changes we desire for our learning community.
 
 Unity and “generous thinking,” a term coined by Fitzpatrick, are the keys to making PSU the place that people want to come and stay. With a singular focus and shared values, the cultural norms will begin to shift. If every task, project, initiative, and assignment created or completed was considered through that lens, change would occur.
 
 Taking time to discuss a few of the points made by Fitzpatrick as a community would go a long way towards change. Some of her points were directed specifically at the team of professionals who receive credit for their educational contributions to the institution, the faculty. The following questions are some that Fitzpatrick mentioned that I think should be discussed and addressed early in the work towards a paradigm shift at PSU.
 	Does research pull us away from our work as a collective?
 	Is merit associated with individualism?
 	Do your accomplishments come at my expense?
 	Why don’t all faculty and staff have the same rights and privileges that tenure track faculty have?
 	Should the evaluative process of the tenure and promotion process be changed from, “you have done enough……” to, you are valued and “we want you forever?”
 	What would happen if we changed from “more” to “better” (better =slowing down, engaging, sharing, time, connecting)
 	How can we create change that builds equity and not continue to support privilege?
 
 Modifying or changing the policy regarding these statements would likely result in a loss of members of the community who were not able to fully embrace the changes that were occurring. And while that is unfortunate, ultimately everyone would be happier in the end. New community members, willing to adopt a philosophy framed by unity and generous thinking, would be embraced and supported by students, staff and faculty that had institutional history. The necessary change would happen…
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 At PSU one of the courses I teach is Tackling a Wicked Problem and in that course the common assignment shared by all sections is focused on reflecting on growth in the Habits of Mind. I believe you should never ask a student to do something/complete an assignment, that you yourself would not be comfortable completing. So, I am going to walk the walk now and reflect on my own Habits of Mind journey this year while weaving in the CPLC values, the keynote with Generous Thinking author Kathleen Fitzpatrick, and my participation in the Care and Equity module of Design Forward to provide examples on which I can cogitate on my own growth and learning in my Habits of Mind journey this year.
 Purposeful Communication: this year was a little easier than the previous two years, as I transitioned back to fully in-person classes. I realized I can teach a lot for effectively fully in person rather than remote or hybrid. This was my first year teaching for the Ascent program so I also got a lot of practice communicating with a new population of students and the team of instructors and staff who support that program. The regular meetings for that program and collaboratively designing the curriculum with the Ascent team helped to hone my communication skills, particularly for the gen ed/first year/Ascent population. This year I also realized the differences in effective communication for my Theatre students vs. the General Education students I teach and can better allocate my time to provide for the different populations of students that I teach.
 Problem Solving: to reflect on this habit of mind, I want to bring up several quotes and ideas from the CPLC keynote with “Generous Thinking” author Kathleen Fitzpatrick. The crux of the keynote was about the need for collective action to fix the university since institutions are ‘structurally incapable of living out their values’. One point that resonated with me in particular was, “you cannot fix the university alone, especially not by killing yourself.” I particularly needed to hear this, since I often go on crusades to try to fix institutional level problems by myself—and I think my evolution this semester has been working more with others/as part of a team to solve problems. I believe staff, adjuncts, students, and the community at large need to join with the full-time faculty to fix the greatest challenges facing our institution today.
 Integrated Perspective: my professional development work with the CoLab is the biggest contributor to my growth in this Habit of Mind. In the keynote chat discussion, Liz Ahl commented that ‘through connections we grow stronger’ is the ethos of the CoLab—and I completely agree. The readings/podcasts/videos offered for the Care and Equity module of design forward helped me to see perspectives to our institutions current struggles that are outside of my own experience—hearing from a panel of our students was particularly useful. This semester I also served as an informal mentor for a friend who is starting their teaching journey at a similarly sized, but culturally very different university in Louisiana. I was able to send him a lot of the CoLab’s open resources like the ACE Framework and the Introduction to Pedagogy module of Design Forward. When I asked Martha Burtis for advice on resources that would be good for a professor just starting, one thing she said really stuck with me; “If he’s asking questions, he’s on the right path.” I think growth in integrated perspective isn’t about always having the answers, but continued inquiry.
 Self-regulated Learning: has been my biggest struggle this semester because managing my increased work load at Plymouth, my second job, and being a mom with unreliable childcare made it very difficult to consistently stay on top of all the tasks I needed to complete. I am also painfully aware that writing is not the tool through which I communicate best. I feel frustrated by these assignments because I started this assignment in late March and had pages written for this assignment last week—but editing it and pairing it down into a cohesive reflection was much harder. I also still have trouble accepting that reading and writing takes me a lot more time than most, which helps me to empathize for students who have similar challenges—but still leads to shame in my own professional development work.
 As I often tell me students, the habits of mind are lifelong skills to be practiced and honed, but you’ll never be done learning them. Next semester will bring new challenges and opportunities for growth and practice in these skills. The core values that I share with the CPLC: community, empathy, and equity will continue to guide me, and I am looking forwarding to working in generosity next year. Kathleen Fitzpatrick defined generosity as, “ a mode of engagement grounded in listening.” Continued practice in generosity with our colleagues, students, and ourselves will lead to growth and positive change.
 

 
	

			
			


		
	
		
			
	
		

		

					Rebecca Grant

			

	
				 Spring 2022
 Today I rewatched Kathleen Fitzpatrick’s keynote, and I am again left wondering about my positionality and how I can contribute to building/supporting the structures at PSU that I believe in. Her question about what kind of institution I want to be a part of hits home, and is something that I return to again and again. I’m finding it difficult to put into words today (and am feeling weirdly emotional—maybe it’s the end of the semester? the drab(ish) day?), but what I come back to thinking about is that there are times when small gestures of kindness, of generous thinking, would not be onerous—they wouldn’t cost much (if anything), would not take much time, or really too much effort, but this is the path not taken. We can blame it on policy, external pressures, the climate of higher ed, past practice, but what I think it comes down to is a reluctance- to put aside the ego and individualism, abandon the hierarchy, and to allow for vulnerability that returns us to rigidity. I include myself in this as a work-in-progress, and am thankful to be often reminded of my own limitations and opportunities for change, especially in my teaching.
 Fitzpatrick also mentioned that we must, “let go of the idea that love of institution is reciprocated.” This is a tough one—if I let go of this fantasy, my perceived idea of being necessary, do I risk losing or gaining something? Does this realization free me to take more risks and to invite more vulnerability? To see more possibility, and to lose some sense of disappointment? Does it sap the passion I have for my work and this place? If I’m being honest, I understand that this is true, but I sometimes (often) forget. To be a part of a community is to be necessary to that community, to be valued within it, to be invested, and to understand how we support and impact each other. Can we ever truly be a compassionate, generous community without this mutual understanding and practice?
 Maybe these conversations are a part of how we get there- how we change and build community for each other. I see this happening all around me, and am so grateful to be able to contribute a small part to our collective actions. I agree with Fitzpatrick that the practice of solidarity is one of the essential elements to allowing us to become more generous.
 

 
	

			
			


		
	
		
			
	
		

		

					Elliot Gruner

			

	
				 Spring 2022
 As I survey the good prompts above and think about the work done and the trove of materials we have looked at together, I celebrate how much we’ve shared and the compelling ideas explored. At the same time, I lament that all this energy, all the good efforts have had such little impact beyond our classrooms, progress toward mitigating the collective chaos we’ve experienced as an institution. In short, the way we’ve faced challenges at PSU has not evolved well. We don’t see progress consistent with our efforts. This is disheartening and somewhat deflating.
 Our progress, where we have been successful, has been more serendipitous, opportunistic, work-arounds, and happy accident than scholarly, informed, systemic, or logical. In short, we have found things becoming increasingly political. Yes, politics have been in all things for as long as there has been an organization, but the way almost every move has occurred, been centralized, or otherwise been accomplished with that look over the shoulder . . . that has been what has been so wearing. Another way of putting this is that everything seems contingent.
 In looking at the churn of the AU stuff, day-to-day work, I’m not sure our plight has improved much there, either. One feature of that failure to thrive is constant change, the rate and character of reorganizations, the unreliability of processes, the number of colleagues walking, and perhaps most corrosive of all, a persistent lack of trust. I’m going to borrow a point that Robin made at an unrelated meeting to underscore the key aspect of that lack of trust: a demonstrated lack of confidence in our ability to do our work.
 Collectively, among colleagues, I find that confidence and that trust. In this group, much often. And I’ve done work with colleagues who have, as here in the CoLab, found a warm fire of an idea or purpose and greedily huddled around that, found solace and solidarity to sustain our hearts and souls.
 What I most want to say in this message, perhaps buried in the  helpful pile of ideas in the many smart reflections collected from other colleagues, is that we have much to be thankful for in our shared work, particularly this work that hasn’t been so much triangulated into our troubles and challenges, our exhaustion and our fears. And I am looking for a kind of rebirth from this, a renaissance of sorts, where we get our voices back, we recognize the agency we have and can achieve, and we share again in rebuilding and making new some things we have lost in the fire that has burned over all of us in the last few years.
 

 
	

			
			


		
	
		
			
	
		

		

					Thomas Good

			

	
				 Spring 2022
 Why are we where we are today? Let’s consider some vital elements of Western thinking.
 “Divide and conquer” is a strategy going back at least to Julius Caesar. Its tactics are psychological and economic as well as military. In the “divide and conquer” paradigm, a dominant institution or subculture is predisposed to divide its subjects into competing or conflicting groups to avoid being threatened with disempowerment.
 For example, if poor whites are encouraged by their masters to feel superior to poor blacks, the poor whites will act out this perceived superiority on poor blacks, and at the same time be rendered impotent as a potential threat to the empowered. Poor blacks become objectified and dehumanized by poor whites, just as yacht-laden overlords objectify and dehumanize their various political and economic subjects. Having someone “lesser” to feel superior to can powerfully abate one’s pain.
 We are all familiar with the “divide and conquer” strategy because of its use in our history classes going back to childhood. Of course, how this paradigm is applied can vary by person or situation.
 Caesar was updated by Machiavelli in the early 1500s. For some reason, Machiavelli’s “The Prince” is still taught in high schools and colleges, and is understood as a model tactic for success. In it, Machiavelli advises his “prince” (expanded definition: any authority) to maintain power at any cost using tactics including but certainly not limited to treachery, lies, coercion, theft and murder, both overt and subtle. The prince’s goals justify any means of accomplishment, ethical implications notwithstanding.
 To Machiavelli, fear is more important than love; and instilling fear into one’s subordinates and competitors is how to maintain power.
 Our problem is, Machiavelli has been and is treated as a role model, both overtly and behaviorally, in and by any number of different power entities. Machiavelli’s tactics may be effective, but why is he still presented as ideal in any way? What real values does this reflect?
 All of this works in favor of the wealthy and powerful. The rest of us need to stay as aware as possible and consider our possibilities.
 If history is taught flatly and uncritically, society will proceed, in Howard Zinn’s words, to continue “as we have been going on, and then we’ll have the kind of world that we have had so far, which is not good enough, a world of war and hunger and disease and inequality and racism and sexism. We want to get away from that.”  [Speech to NCSS conference, Houston, November 16, 2008.]
 This argues that if history is taught critically, allowing for ethical considerations, alternative analyses that challenge conventional thinking, and indeed idealism, a space for potential constructive change is opened up.
 But, to maintain power, one must justify oneself. The saying “History is written by the victor” goes back much further than Churchill, Napoleon, or Henry VII (Tudor). The medieval Roman church wiped out centuries of Celtic knowledge. If the western press has it right, Chinese students are taught a perniciously distorted view of history; but so were German students under Nazi rule. The German example, though, provides hope that some recovery is possible.
 So, what are our real values? By saying “All’s fair in love and war” we say that in some situations the end justifies any means. War is not always military; it’s often economic, as we can amply see; and can also take other forms. The consequences are always tragic. And yet we proceed.
 

 
	

			
			


		
	
		
			
	
		

		

					Pete Miller

			

	
				 Spring 2022
 I’ve been told that I’d make a good teacher at various points in my life. My participation in the CPLC has given me a little more confidence that this may be or become true, although it’s taken a long time for me to get to this point.
 My mother was a classroom teacher, but I didn’t see the appeal beyond good benefits and vacation time. A friend in college was an ed major initially, and I clearly remember her storming out of an ed class with a few choice words when she decided it wasn’t for her. She’s had a long career in statistical research, where theory takes on different dimensions.
 I had an epiphany while serving as director of media relations at Vermont Law School, when a professor arranged a workshop for colleagues on teaching methods. He explained that while they had great backgrounds in the law most had little to no training in how to teach, as it was neither an expectation nor requirement. This hadn’t been expressed so plainly to me before.
 My wife, a former professor of education who has taught every level from preschool to graduate school, has been a constant source of feedback. She’s often more interested in discussing my teaching strategies than I am because she can categorize what I’m doing—which is sometimes done by the seat of my pants—and provide useful suggestions.
 My college teaching career had a rough start. It began in my first year at PSU with a fall Gen Ed course, Creating Arguments. I spent the summer beforehand learning the subject and reading a book on teaching writing suggested by my English department sensei, Elliott Gruner. Three weeks into the fall, I was confronted by a family crisis of the first magnitude and had to continue the in-person course remotely for several sessions. The teaching commitment provided very welcome and necessary structure while I was out of state and untethered in many respects. Then my mother passed at the end of the semester when I was trying to figure out grading and finals for the first time. I remain very grateful for Elliott’s compassion and flexibility and that of my day-job supervisor, Marlin Collingwood. Both taught me a lot by modeling PSU’s supportive culture.
 I’m a lifelong learner who welcomes challenges, and as a teaching lecturer I’ve benefited from both ACES and CPLC and continually seek opportunities to improve my skills. I have benefited from others in the CM department, including Scott Coykendall, who taught my current course, Journalism in the Digital Age, for a dozen years before I took it over, and Metty Woldemariam, who has provided good feedback on my syllabus and encouragement when I have been unsure. I recently scheduled a 1:1 with Cathie LeBlanc, who as a CM faculty member, Gen Ed coordinator, and CL thought leader will undoubtedly provide useful suggestions as I refine things for the fall.
 Perhaps instinctively I’ve incorporated several foundational aspects of Cluster Learning into my course, which features project-based work and interdisciplinarity. These are organic and essential aspects of journalism. I often refer to self-directed learning in class and at times leave students to their own devices to figure things out. For example, in group reporting projects, the members need to determine which roles they will take (reporter, editor, or executive editor), what stories to cover, what the production schedule should be, etc. Regarding OE, I checked a listing that I saw somewhere for appropriate texts but didn’t find one that fit this course. However, I only assign one textbook, which I feel is a good and important reference, and otherwise make use of free web materials and guest presentations.
 As a CPLC storyteller/ambassador I advanced knowledge of CL campuswide in concrete ways that were within my power. As Plymouth Magazine’s editor I devoted a substantial portion of the previous issue to a multipart CL feature, and as staff speaker I centered a monthly staff meeting on CL as well. While I was joined by one CPLC alumna in my presentation, I was surprised by not receiving more assistance in introducing the concepts to PSU’s staff. Did that mean that others were confident that I had mastered all the nuances of CL? I certainly didn’t feel that way. Or that making the best possible presentation to PSU staff wasn’t seen as a top priority by others? I hoped that wasn’t the case. More likely, it was probably because others were just busy and stressed, a topic for consideration in another essay perhaps.
 In my day job in PSU’s communications and marketing shop, my goal is to learn as much as possible about all aspects of the University so I can better present and synthesize this information. This is a never-ending process, and even after four years here I’m constantly finding new rocks to turn over.
 Joining the CPLC and participating in discussions has opened a worthwhile window a little wider regarding faculty concerns and pedagogical topics. On a basic level, PSU is a school, and our product is educated students. The CPLC has brought me closer to the factory floor and given me a chance to eyeball what determines how well the conveyor belt is moving, and what might smooth its progress. Abby Goode’s “Slow Interdisciplinarity” piece sends a cautionary note about hastily speeding things up, which is good to keep in mind when confronted with the demands presented by predicted demographic declines of prospective students, the financial tightrope that PSU is walking, and expectations of so many parties that are invested in our survival and success.
 Thank you CPLC, CoLab, and faculty and staff colleagues for welcoming me into your world this year. I greatly appreciate the intellectual stimulation and camaraderie that PSU affords and will do my best to continue anteing up my share.
 

 
	

			
			


		
	
		
			
	
		

		

					Laura Tilghman

			

	
				Spring 2022
 Originally posted on lauramtilghman.plymouthcreate.net on May 7, 2022
 Students absent from class. Retired faculty absent from our campus community. And an Ed Yong fangirl moment.
 This semester I taught a course called “Illness, Wellness, and Healing.” It is a core course in the Global Health minor as well as a combined WECO/INCO course in the General Education program, so it tends to draw students from across campus. I hope that students will leave with an understanding of how people’s behavior, beliefs, and experiences of illness and wellness are profoundly shaped by the society and culture that they are a part of, which in turn influences the healing processes that they identify and use.
 I was also teaching this course when the pandemic first started in spring 2020. I actually used news footage of a “new mysterious virus” as fodder for a first day exercise, having students pose questions that they had about this topic and then trying to guess what anthropologists and sociologists might ask about it. (Most students in the course are from other majors – nursing, social work, public health, and so on – so I was hoping to get them thinking about what sorts of questions their disciplines ask about the world, and how these might differ from anthropology and sociology.) Only a couple students had even heard about covid-19 at that point.
 Later, just before spring break when news of the virus was becoming more widespread but still far off from rural New Hampshire, students voted as a class to shift some of our readings in the second half of the course to cover this topic. We brainstormed questions (see below) and I started vacation browsing new readings and videos.
 [image: student brainstorming session about covid19 on a whiteboard]Student brainstorm, early March 2020.  You all know what comes next: pandemic declaration, lockdowns, emergency remote instruction. What had seemed like an interesting intellectual pursuit completely upended my life and the lives of all my students. We still learned about the pandemic through an anthropological and sociological lens, but doing so was much heavier and personal than any of us had anticipated.
 When I went to teach the course again this semester, I wondered how much time to devote to the pandemic in course materials. When I surveyed students, their responses really ran the gamut. Some were eager to learn more about the pandemic in a scholarly and in-depth way, in contrast to soundbites on social media. Others were understandably over it, either because other classes had also covered it, or because it had personally impacted them so negatively. Who wants to relieve the trauma of illness, loss, unemployment, loneliness, missed proms and graduations
 So in the end, we just spent a week discussing new and re-emerging diseases, of which COVID-19 is just one of many that are becoming more common as humans encroach into animal habitats and change the climate.
 
 One article that unfortunately did not make the cut when I was designing this part of the course was Ed Yong’s haunting piece “How Did This Many Deaths Become Normal?” The article was written as the US approached the grim milestone of 1 million deaths due to COVID-19, and tries to investigate the lack of individual and collective mourning and reckoning of loss at such a huge scale.
 In trying to reflect upon my experience with the CPLC and what it felt like to teach this academic year, I kept thinking about Ed Yong’s article. I have heard from many professors a concern about high absences and low engagement this semester – expressed in conversations in the hallways at PSU, in tweets, and in articles in the Chronicle and IHE. I believe that embedded in this concern is a hidden wish that our students learned and lived as they did pre-March 2020. I think we all know that students are not as engaged as they once were because the pandemic is ongoing no matter how much we wish we could will it away. But equally important for explaining student disengagement this academic year is the toll it takes on people to live and learn without a reckoning of what has been (and continues to be) lost.
 Yong discusses the experience that many feel of not having the opportunity to recognize the huge impact of the pandemic, writing that some people “are grieving raw and recent losses, their grief trampled amid the stampede toward normal.” He then quotes Steven Thrasher as saying, “We’re not giving people the space individually or societally to mourn this huge thing that’s happened.”
 Whether it is faculty or administration, or students themselves, we have tried to leapfrog this important step of wallowing in what the pandemic wrought before being able to return to normal, or make a new normal. But our brains and hearts won’t let us move past it, and this results in learning and teaching challenges like “disengagement” or absences.
 
 Yong also writes that, “Many aspects of the pandemic work against a social reckoning.” He writes about the difficulty of coming to grips with the impact of a virus that is itself invisible to the naked eye and whose victims are often hidden away in hospitals, nursing homes, or prisons. This contrasts with the unignorable burned out husk of a building (9/11) or flooded streets (Hurricane Katrina), tragedies that we have done a much better job of memorializing.
 Likewise, there are aspects of a higher education that make it difficult to have a social reckoning regarding the impact of the pandemic on the campus community. Students are transitory, spending just 4+ years with us. Faculty are for the most part left to their own devises to design and teach their courses (though CPLC has done an excellent job of creating community and reasons for gathering!) We don’t really come together as a whole campus community ever, perhaps save for commencement. As a result, opportunities to even fully see the pandemic’s impact on our campus, much less to grieve and commemorate it, are limited.
 
 Concurrent with the pandemic, our PSU campus went through several academic and administrative changes. Program curtailment meant getting rid of several small majors, including my own. Budget issues prompted the university system to offer early retirement packages, which over 30 faculty took. A dozen more left for other reasons. Small changes perhaps for some people from other vantage points, but for me it has completely altered my work identity and job responsibilities.
 Now, I spend my commute listening to podcasts instead of talking shop about classes since my carpool buddy retired. I arrive late morning but am guaranteed to find an open parking spot in front of my building. All that is left of two colleagues that I used to share a hallway with are some discarded textbooks and old VHS tapes on a bookshelf. I think my job title is still “associate professor of anthropology” but there is no longer an anthropology major. Like I said, disorienting. But just as our campus has not really reckoned with or memorialized the impact of the pandemic, we have also failed to do so for program curtailment and a large swath of faculty retiring.
 This is not to say that the future is grim! I have many things I am looking forward to starting in 2022-2023. I was part of a group who collaborated in designing the new Sustainability Studies major, which was recently voted into being by the entire faculty. I am so excited to teach one of the new core courses we designed for it next year! I am part of the inaugural HoME (Habits of Mind Experience) group, made of up of faculty who have chosen to redesignate partially or wholly with the General Education program and reorient some or all of their teaching, service, and scholarship. I left our first HoME meeting so appreciative of these thoughtful people that I get to work with.
 But: I am still grieving all that was lost and changed these past two years– at both a planetary and campus scale – and am searching for ways to commemorate these absences. I don’t know how we rebuild without this necessary step.
 
	

			
			


		
	
		
			
	
		

		

					Christin Wixson

			

	
				 Spring 2022
 What freedom do we gain when we learn that education has become a loss leader?  Does that not open up space for us to reject job preparation as the sole function of the university?  If education is just the thing that gets people in the door, then why not fill it with experiences that are meaningful to students beyond a credential or job training?
 Kathleen Fitzpatrick reminded us of the potential of the university to set an example of community and generosity, to remind people that good things exist outside of economic markets.  And when market logic is so explicitly embraced by the institution it inadvertently opens up space for the opposite.  If I’m allowed to think about education as only a secondary function of my institution, then it seems like I have a lot more latitude in how I go about interpreting and fulfilling that function, and I find Kathleen’s interpretation quite appealing.
 In his reflection on Kathleen’s work, Matt Cheney proposed that we focus on students having good experiences now, here, in this present moment rather than on their preparation for a future so uncertain it defies preparation.  When I think about what meaningful experiences I might try to facilitate, I think about things that I most looked for in my own education: opportunities to get to know my peers and share myself with them, opportunities to learn about myself, and exposure to unusual experiences or ideas I couldn’t have arrived at on my own.  When these things happened, education didn’t feel like work.  They were nourishing rather than extractive or demanding.
 Matt’s suggestion is not only the only sane reaction to the burnout and malaise of our students, but oddly enough also completely compatible with both the goal of higher ed as stated by its board of trustees (preparing students for future jobs, contributing to the economic success of our state) and its real goal (perpetuating itself. Note: I just about fell over when Kathleen pointed out, and I’m paraphrasing here, The institution is convinced it is more important that the people in the institution.)  While the board might see a contradiction between meaningful experiences in the now and job preparation, I don’t, (nor do I think Matt was presenting it as an either/or choice.)  Experiences that are meaningful now are the only ones that have any chance of sticking.  Memorize all the content you want, but if it wasn’t meaningful to you, it won’t still be in your brain by the time you get to your first post-graduation job.  Even experiences that are self-reflective can contribute to career success.  Self-knowledge can help you identify the kinds of work where you would have the most to give and feel the most fulfilled.  Likewise, the building of community among ourselves and our students is compatible with the continuing existence of the university.  How often has Marlon told us community and connection are why students stay, are the most important factors in retention?
 I participated in the Academic Rebalance program this semester.  (If you’re not familiar, this is a pilot program where freshman who would otherwise have been severed due to a low first semester GPA go through an 8-week program designed to address some of the challenges they faced and the resources available on campus to help, and upon completion have their GPA reset.)  Spending time with my cohort of students both reminded me of what I already knew and taught me new things about the hardships students are up against.  And I desperately want those students to get from their degree whatever is necessary for them to get jobs, to get their basic needs met and claim whatever security is available to them.  But in the Rebalance guide debrief meeting, we all agreed that it was the community and interpersonal connection aspects that students expressed the most appreciation for.  These are the students most in need of the kind of healing, restorative experiences that a community-building, self-reflective, experiential education can provide.
 Of course, it’s easy for me to say from my position in the library that we should emphasize meaningful experiences in the present.  The library was never about job prep anyway.  We have no content we must teach, no accreditation guidelines.  Still, I started my journey as a librarian wanting students to know how to do what I knew how to do and was confused when only a small handful of students seemed to want this.  I have moved slowly but steadily towards a sensitivity about what students find to be relevant to their lives, to the parts of what I can share that will be meaningful for them, (read: less library catalog, more data privacy and understanding algorithms.)  This year in CPLC inspired me to look for even more ways that I can engage students in the parts of what I know that really matter to them and to do it in ways that will be meaningful and nourishing right now.
 It’s up to every individual instructor to determine what kind of classroom experience will best serve their students.  But for me, both my profession/position in the library and the framing of education as only secondary to renting real estate and selling meal plans gives me permission to follow my own values in constructing experiences for students.
 

 
	

			
			


		
	
		
			
	
		

		Empathetic Instruction

	

	
		  “We’re going to come to TRUST each other in new ways — because we are going to hold space for each other to be vulnerable, and confused, and anxious — even while we’re learning about what it means to be heard, to be seen, and to be truly empowered by our knowing.”
 Whitney Howarth, Teaching The Whole Student: A Work in Progress
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					Kelsey Donnelly

			

	
				Summer 2019
 I am inspired by your words, it gives me a desire to learn
 The emotion and empathy and honesty burns
 It’s relieving to know I share the same fears
 Your palpable appreciation moves me to tears
 Open to you, to share and explore
 I leave each workshop starving for more
 Un-grading? I’ll try it, I am new to this game
 But my tool box is growing, and I am so glad I came
 It is not us teaching them, our learning’s in-sync
 Human connection will be the most critical link
 Ensure that the students feel valued and heard
 Be one they can lean on when life gets absurd
 The students need scaffolding, but I need it too
 I have so much to learn from experts like you
 A reflective practice will help keep me in check
 To bounce off ideas when I’m in over my neck
 I feel overwhelmed with information fatigue
 It honestly makes me feel like I am out of my league
 So much has been shared that would help develop my skill
 But my inbox and children are also fueling my guilt
 Time is a barrier we all must attempt to traverse
 When it comes to enemies, I may be my own worst
 I want to engage, share my thoughts and grow
 But balancing expectations stifles my creative flow
 Luckily, it is not my job to be an expert on tech
 Inspiring curiosity has a better effect
 So if a student wants to talk about jellybeans, I am all ears
 Because sometimes that topic could be fueling their fears
 One pagers and micro-writing I can’t wait to try
 As well as some group bonding over the Habits of Mind
 Classes start soon, about this I am conflicted
 I guess that’s just another one of those problem’s that’s wicked
 [image: zine collage page of the chapter]
 
	

			
			


		
	
		
			
	
		

		

					Patricia Cantor

			

	
				Summer 2019
 Throughout this summer of CPLC, I’ve spent hours talking with colleagues about teaching and learning and done lots of reflecting on my own—most of it during the commute to and from Concord. Unfortunately, I haven’t been organized enough to record my car-ride reflections or immediately jot down my thoughts upon arriving home or on campus. What I have done is make a lot of lists of what I want to remember, investigate, act on, and come back to. So, in recognition of my highly developed capacity for creating detailed and ambitious To-Do lists, this synthesis and reflection is in the form of such a list, organized around some takeaway messages that that I want to keep in mind as I tackle Tackling a Wicked Problem this fall.
 Be inclusive
 	Interpret “inclusion” in the broadest possible sense of the word.
 	Continue to think about and strive for accessibility.
 	Start with accessibility, but don’t stop there. Think about how to promote participation and engagement.
 	Try to apply the Universal Design for Learning principles—offer students multiple means of engagement,
 representation, and action and expression.
 	Exercise empathy! Consider any possible barriers to students’ access and participation and work to eliminate or get around those barriers.
 
 Learn from and with others.
 	Be open to others’ perspectives.
 	Remember the value (and the joy) of collaborating, exchanging ideas, sharing questions, being challenged, and being confused together.
 	Rely on the support of others to make it easier and more exciting to take risks, try out ideas, and even fail—and support others in the same way.
 	Give the students space and time to pursue their interests and determine the direction of their own learning.
 	Reflect, alone and with others.
 	Acknowledge and appreciate what I’m learning from others.
 
 Cultivate the students’ sense of belonging.
 	Focus on building and sustaining a welcoming, encouraging, respectful community of learners.
 	Be explicit, in my words and actions, about the value of community and how it supports our learning.
 	Be positive in my interactions with students.
 	Remember that trust is essential. Always err on the side of trust—believe the students. Be worthy of their trust.
 	Exercise empathy! Consider what it’s like to be a first-year student—how scary it can be to make a mistake, try
 new things, do something you’re not good at. Create a safe environment so learners feel supported and able to take risks.
 	Remember that co-regulation supports the development of self-regulation*— which is why trust is essential.
 	Notice and name when students are practicing the Habits of Mind—draw their attention to their own efforts and
 achievements.
 	Get to know and appreciate each student.
 
 * See Rosanbalm, K.D., & Murray, D.W. (2017). Caregiver Co-regulation Across Development: A Practice Brief. OPRE Brief #2017-80. Washington, DC: Office of Planning, Research, and Evaluation, Administration for Children and Families, US. Department of Health and Human Services.
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					Rachelle Lyons

			

	
				Summer 2019
 The CPLC has provide a much needed space for consideration, exploration and collaboration around cluster pedagogy and the new landscape of higher education. Having a space to connect and build a shared understanding of our mission, vision, values and goals has provided a much needed a sense of collegiality, purpose and direction. Being with passionate, motivated colleagues has exposed me to new ideas and validated the work I have been pouring myself into.
 The most important take away so far is the idea of really understanding who our students are and how we can better know and respond to their needs. Through the CPLC I have dug into reading and researching the nexus of student demographics, tuition costs, pedagogy, student success and what this means for civic, social and economic health of our community, State, and Nation. This is not novel or groundbreaking thought in the broad sense. There has been wonderful explorations of this in a handful of recent books and articles on the growing ‘opportunity gap’ (Paying the Price, The New Education, Our Kids). But do we have a good handle on PSU specific data about the realities of higher education, the promises we make to students, the risks we ask our students to take, and PSU student outcomes?
 	Half of the students who start at PSU do not finish
 	Approximately ¼ of our students drop out and never complete a degree
 	81% of PSU students take on loans
 	$9000-the average student loan debt after one year at PSU
 	Pell eligible, first generation and undeclared students have the highest rates of attrition
 
 When we take a deeper look at the stark realities of our PSU college hopefuls, it underscores the gravity of what we do. Our day-to-day with students may not be a life or death situation, but we are having profound impact on the lives of students who attend PSU. Are we doing everything possible to ensure the impact is beneficial for students?
 Are we (faculty, staff and administration) sensitive to the weight and responsibility we, as individuals and as an institution, are charged with? As we focus on retention are we really considering student needs? Are we designing retention efforts informed by evidence, driven by data and fitted to the needs of PSU students? What do we know about these students and how do we know it? What should we get more informed about? How will we know if these retention efforts are successful?
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					Megan Heidenreich

			

	
				Summer 2019
 I was pondering the prompts from “What Is Open Pedagogy” (Intro to the Open Pedagogy Notebook) by Robin DeRosa and Rajiv Jhangiani  of what challenges do your students face in the learning environments, along with the assignment of how to create a learning environment that allows students to practice the Habits of Mind. 
 	The First-Year Seminar Students experience their first time at college for most of them. For all First-Year Students, they just moved into a new community, and that is stressful even when it is good. Many have a new home, a new sleeping environment, new cafeteria to get used to. So many new things that can make one feel untethered and off-balance.
 	Neurodiversity, accessibility.
 	Technology needs, uses, and new systems such as Moodle to learn.
 	new terms- especially the Habits of Mind
 
 The second Prompt: How does my Pedagogy Address these challenges?
 	The teamwork and collaboration in class will help foster community between students. I also have community-building activities planned to help this.
 
 I require students to attend one club or connect in some way to a student organization. I am doing this to help them think about how their project could connect to the broader campus community. I hope this will encourage more outside of class connections for them. Mostly I want them to return to class and say they connected with an organization outside of class. This can be a step outside the comfort zone for some students. I am still developing this assignment, so I appreciate any thoughts you have about it.
 	I am providing a paper copy of the Open Education Material for the Tackling a Wicked Problem Class so if students do not have access to a computer or struggle to read on a computer; a paper copy is available. An electronic copy will also be in the Moodle account.  Videos are all closed caption, and I am looking for transcripts for all of them as well.
 
 Working with Lindsay Page and Hannah Davidson to ensure my course is as accessible as possible to all learners.
 3.We will go over Moodle and how to access everything in class.  I give students options when turning in assignments from a paper copy to Moodle, e-mail- however, they can get it to me is fine. Clear rubrics for assignments so expectations are laid out clearly for each assignment. A calendar of recommended steps for the projects, so they have a time frame to use to keep on task to help with those who need time management.
 	I am connecting each activity in some way to a Habit of Mind (HOM). I am using the first-day activity of designing a very simple Rube Goldberg project to introduce the HOM instead of just read your Open Education Material (OEM). Once finished with the activity, we will identify behaviors and strategies used to solve the challenge. Then students will read the OEM for homework and the following class, we will assign the strategies to a HOM category.
 
 I am repeating this idea after other class activities by giving the students time to figure out what skills they use during the activity or see in the videos and how they connect to the HOM. I am thinking of creating a google doc for a running list for the class.
 Any other challenges I should be aware of? Any other ideas to address them that I am missing? Thanks so much!
 
	

			
			


		
	
		
			
	
		

		

					Whitney Howarth

			

	
				Summer 2019
 BEING SEEN, BEING HEARD, in the WORLD: How Open Changed my FIRST DAY of class
 The night before my first open class I could not sleep.  One reason was that I was up pretty late trying to figure out WordPress and upload my AMAZING OPEN PEDAGOGY INSPIRED, CRUELTY FREE SYLLABUS to my brand, shiny new DOMAIN OF (MY OWN)?!
 Lucky for me, my hubby is in marketing and knows Word Press stuff.  Still, we were stumped.  Of course, the next day it took the fantabulous Martha Burtis all of two minutes and three clicks to fix it, upload and teach me how it could be done, pain-free, easy peasy.
 I really can’t express to you how THRILLED I am to be incorporating OER and Open Pedagogy and a PEDAGOGY OF KINDNESS into my Roots of Current Global Conflict course this semester (2 sections!).
 I confess I am tempted to embark on a mad-scientist experiment and use one section as a control group (with CRUEL syllabus, disposable assignments, and zero collaboration or attention to student agency) and take the other section on a cosmic ride through the wonderful world of ACCESS, AGENCY and CONNECTION.  Wouldn’t it be FASCINATING to see the difference.  But I know, I’ve taught this class for 15 years.  Moreover, such an experiment  would probably be unethical. I get it. Anyway, who the heck has the time/energy to figure out the IRB process for THAT since I’d be performing experiments on human subjects!  I’ll skip it.
 Seriously though, I’m so proud of my new syllabus (with heavy borrowing from Matt Cheney’s own IDS model), my courage (I’m not BANNING LAP TOPS OR CELL PHONES!) and my new found appreciation for teaching the full student — not just a toe, a lobe and some parts of the brain center.
 Today I experienced the best first day classes ever.  I used all 100 minutes (but gave them a 10 minute potty break in honor of their humanness) and it was filled with activities and writing and discussion and a bit of WHY THIS CLASS IS DIFFERENT — WHY I HAVE CHANGED — and why a 3 day ATI conference way back in May (full of inspiring talks by Robin, Jessie, Martha, etc.) CONVERTED ME TO OPEN.
 I’ve mentioned before my AHA MOMENT — when I figured out that OPEN was oriented towards justice, to democratizing the classroom, to giving students voice, to honoring students WHOLENESS — and recognizing those obstacles to learning like food insecurity & housing at the holidays for folks unable to “go home” (LGBQT, etc.) — but today in class I found a new and important reason why OPEN matters to me:
 I want to hear my students voices and I want them to really hear each other.
 In this course, we talk a lot about conflict.  About people who were, for various reasons, silenced or made invisible — in their home countries, in the world, in history. We talk about colonialism in Iraq, we talk about ethnic strife in Rwanda, we talk about state terrorism in Iran, we talk about how many people resisted, stood up, spoke out, died to be heard, seen, recognized.
 This is the perfect course to GET OPEN!  I’m asking student to try new things, to trust me, to be vulnerable, to feel empowered, to challenge their assumptions, and to do the research they need to give voice to those who have been silenced by oppressive power systems.
 Today I showed the students a five minute video about what’s going on in Kashmir.  It focused on the Communication Black out imposed on this region by the Indian Government — no cell phones, no social media, no internet at all.  It focused on the danger of the single narrative.  It told about the people’s suffering, oppression, civil rights abuses, protest and lack of due process (since Aug 5th) — and it suggests that the Govt run media, which insists everything has returned to normal in Kashmir, is lying to cover up the truth.  India is a democracy, what happens when people can’t protest, assemble, write freely, make a phone call to challenge the state’s narrative??
 I asked to the students why most of us would not be comfortable with a govt that tried to silence us, forbade us from organizing, shot peaceful protesters and denied us access to tell our stories, call our families, reach out to the world to tell everyone what is going on?
 The discussion in class, on the FIRST day was phenomenal.  Students were offering ideas about MIRANDA rights and the 1st Amendment, Homeland Security, Terrorist Hackers and the threat of State’s abuse of power (even in the name of “law and order”).  They wowed me.
 And then I handed them this assignment, to start in class, and to take home:
 [image: assignment description projected on a screen]An assignment for my students This is wouldn’t have happened without the CPLC — without my ATI project — without this new found emphasis on connecting to my students as WHOLE PEOPLE…and asking them to connect with the knowledge, differently.
 We are gonna co-create the crap outta this class.  And it is going to take us new places as people.  And we’re going to come to TRUST each other in new ways — because we are going to hold space for each other to be vulnerable, and confused, and anxious — even while we’re learning about what it means to be heard, to be seen, and to be truly empowered by our knowing.
 I’m pretty psyched about this.
 And I can’t wait for the rest of the adventure (the new digital tools, the blogs, the podcasts, the H5P videos, the Hypothesis comments, and the wiki wackiness) to unfold.
 One thing I’ve come to accept is that all this is a work in progress.  Just like me.
 [image: zine collage page of chapter]
 
	

			
			


		
	
		
			
	
		

		

					Kristin Stelmok

			

	
				Summer 2019
 Being part of the CPLC is the most meaningful work I’ve done here at PSU (outside of working directly with students). The opportunity to collaborate with faculty and staff from all over campus has helped me to understand the lives and learning of my own students more fully. I’ve appreciated the opportunity to speak directly with the President about goals and visions for the university, and I am grateful that the voices of our students (especially Jess C) have been included (and I hope that we can hear more from them in future CPLC work).
 Over the course of the summer, I’ve been deeply moved by the hard work, dedication, and brilliance of my colleagues. Our conversations and reflections have wrestled with tough questions about pedagogy, humanity, and the academy, and they’ve been invaluable in the development of my own thinking. These conversations will change the way I approach teaching this fall in several ways. First, I plan to encourage students to cultivate and explore their own curiosity by creating flexibility and space in assignments wherever I can. I hope this space will also allow students to make their own connections within and between their classes and their lives. Second, I want my students to be excited about knowledge, not fearful of grades, so I will encourage them to demonstrate their learning in ways that make sense to them, by creating artifacts of learning that can live beyond the classroom. I also plan to take responsibility for sharing some of the ideas highlighted in the CPLC with other instructors, especially our many dedicated TLs. I plan to encourage as many TLs as possible to join next year’s CPLC, as they have a great deal of experience and knowledge to share with the rest of us. Finally, from this fall forward I will focus more on making my courses more accessible, as I have now internalized the voice of Hannah Davidson, our own Jiminy Cricket of accessibility (and I mean this in the BEST and most grateful way possible, as Hannah is a TREASURE and we’re so lucky to have her).
 Perhaps most importantly, I am deeply appreciative of the way that Robin and Cathie (and Hannah and Matt and so many others in the CPLC) have centered empathy and compassion as foundational to the experience of learning and growing. We have the enormous responsibility of teaching these young (and often not-so-young) humans the skills they’ll need to live and thrive in a swiftly changing and increasingly challenging world, and I believe strongly that radical kindness is a critical part of this work, especially for students who are marginalized (in one way or in many) or who haven’t found this kind of support elsewhere in their lives. It’s incredibly validating to see this philosophy reflected in the work we’re doing in the CPLC.
 Finally, I’m filled with gratitude for Robin and Cathie’s leadership. I don’t know if we’re still doing nautical metaphors, but it feels as though, after being a bit adrift, we’ve been given a guiding light, that the CPLC is a safe harbor where we’ve been able to take stock, resupply, and recalibrate our navigational tools so that we can continue on our journey to transform the way students learn at PSU. I feel very hopeful about the direction we’re headed.[image: zine collage page of chapter]
  
 
	

			
			


		
	
		
			
	
		

		

					John Lappie

			

	
				
 Spring 2022
 Originally posted on Local Democracy on May 1, 2022
 When I reviewed the values set by CPLC Season 2, the first thought that struck me was “I hope all of us are incorporating these values into our own work.” What I wanted to talk about most here though were the values of accessibility and empathy.
 Accessibility to me means that no student should be denied access to education based on factors beyond their control, be it physical disability, learning disability, or limited financial resources, among other factors. We obviously need to be very attentive to the first two items on that list, but we also need to be cognizant of the third (limited financial resources). When I was a second-semester freshman at Eastern Connecticut State (go Warriors!), I paid $300 for textbooks for my first upper-level course…and only later figured out that despite being listed as required, none of the textbooks were really necessary, in fact the professor barely ever referred to them. I was fortunate: for my parents and I that was just annoying, but for many of my fellow students paying for textbooks, and other school supplies, is a serious hindrance And it is certainly true here, where so many of our students struggle to pay for college, and where all of our students attend college in a state with high tuition rates.
 In my own work now, I try to be respectful of our students’ wallets; for example, by assigning OERs or other open-access readings, rather than paying for textbooks. That’s only an example however: we also need to make sure we are accessible in other ways. For instance, in our tech savvy age it’s easy to assume that all our students are familiar with the educational software we can use, even something as basic as Microsoft Office. However, even though our university offers students laptops and these programs for free, we cannot assume that all our students know how to use them (not that I’ve ever made that mistake and had to learn from it…*eyes shift rapidly left to right*).
 Sidenote: Political Science textbooks are particularly problematic- there’s a bad habit of updating the names of elected officials and calling it a new edition, even though none of the underlying concepts have changed.
 Empathy is the other key value I wanted to discuss in this piece (and forgive me if I ramble a bit, I’m fighting off a cold, and just in-time for finals week!). One thing struck me about the CPLC Season 2 description: both faculty and students are sometimes unwell, and need to be empathetic with each other. One of the most touched I’ve been was a conversation with a student in Fall of 2020, reflecting on the interesting Spring 2020 semester. This student was talking about the ways his various instructors handled the in-semester transition to remote learning, and discussed what worked and what didn’t work. In this student’s opinion, some of his instructors mishandled the transition, hindering his and his fellow students learning. However, the student followed up with saying that he understood that his instructors were stressed too, and were trying to do something very difficult (switch modalities) on very short notice- so in the end, the student did not think less of them as educators.
 College can be an intimidating place (and returning to accessibility, especially for first-generation students!). One of the things that can make it less intimidating is empathy; all of us, instructors, staff, and students, struggle sometimes, and all of us make mistakes sometimes. This is especially true now: all of us are exhausted from the pandemic, and our students more than anyone else. Those who entered before COVID got to experienced very little “normal college,” while those entering now haven’t experienced normal High School in years- and now that things have opened up and are returning to some approximation of normal, are having a difficult time adjusting. I do think its important to be empathetic to our students, to be aware of the issues they are facing and accommodate them as far as possible without compromising education. I do think that last part is important; we don’t want our empathy to lead us to make decisions that actual undercut the student’s learning.
 Before doing this assignment, I read Elizabeth Johnston’s final assignment, and from there to Waytz’ article in Harvard Business Review. Waytz talks about how empathy can be exhausting; the example he uses are hospice nurses, whose job is harder than mine, but I do think it’s a risk we face in this profession too, especially lately. It is important that we take care of ourselves too; this isn’t a purely selfish desire, since how well will our students learn if we aren’t well ourselves?
 
 
	

			
			


		
	
		
			
	
		

		

					Leslie Blakney

			

	
				 Spring 2022
 It is hard to believe that I have closed in on my first year teaching at Plymouth State University and without doubt would not have done it with grace, appreciation, enhanced confidence and newly defined compassion without the CPLC community.
 I have spent the last 14 years as a career educator, preparing traditional aged students for the world of work. While I proudly have always been an educator, venturing into the academia side of “educating” I have grown to understand, appreciate and rethink our roles in “teaching” students.
 I had the privilege to teach in our General Education program, a section of our Tackling a Wicked Problem (TWP) course. I had an obvious motivation to teach, as it is in big part a skill-development course that I saw quick alignment with career success skills. What I have grown to love more about this course in the intense focus on creating community and belongingness for our students – these were core values for me at the start of my CPLC journey.
 While there are several areas that I could reflect on, there are a few key areas that I deeply valued and appreciated about this experience. Prior to sharing these reflection I would be remised to note the motivations of these reflections came at a time of rippling effects of the COVID-19 pandemic and implications on student behaviors, learnings and simply attending (or not) classes. With no particular order of importance, some of the most compelling takeaways from this year include:
 	Serving as a co-learner. I recall in the Summer of 2021 speaking to a variety of more established TWP instructors and how some shared that they titled themselves in the role of a co-learner. While there were easy and evident areas to establish components of being a co-learner, some were not so easy. Becoming a co-learner with students meant I had to design an environment and experiences that brought me to the peripheral of the classroom and brought them to the center. It also meant that I needed to be okay with not knowing everything and or being the expert at all moments. This instilled moments of vulnerability, caution and willingness to release structure. However, ultimately what this created was trust and a mostly eliminated version of hierarchy between students and me.
 	Bridging compassion and accountability. Whew, was I (and quickly learned from others) not prepared for the intense rise of students not attending classes and the implications that had on their learning, class dynamics, influence on grades and more. There were moments where I needed to let go of preconceived notions I had but also helped reinforce that flexibility and compassion are not in lieu of accountability and the importance of that in helping them and develop their self-regulated learning and management. Certainly, this area weighs heavy on my mind closing out the academic year and how to bring refined balance and integration of the two of these areas moving forward.
 	Community is by far one of the most critical factors to student success in classroom environments. While I felt I knew this going into teaching, I learned to appreciate it in a very different context. In particular how detrimental it can be to student learning, belongingness and frankly retaining our students. As I closed each semester with this course, I built in time for feedback sessions during our finals period to help students practice collaborative constructive feedback and practically to give me space to understand what students appreciated and how I could enhance the course moving forward. Overwhelmingly, students shared how much they appreciated getting to know other students, that they made new friends and that they actually felt excited to come to class. While this may not seem like some new innovated practice to teaching, what it helped me understand was how lecture based courses do not help create community and belongingness in the class. Students are thirsty for a deep sense of connectedness.
 
 These moments truly built a new sense of grace, appreciation, confidence and compassion in me and very grateful to have contributed to student learning and my own growth this past year.
 
 
	

			
			


		
	
		
			
	
		

		

					Nicholas Sevigney

			

	
				 Spring 2022
 My experience with Integrated Clusters started at their foundation as a Cluster Guide. The idea of rethinking our educational model was exciting and offered new paths in pedagogy I wanted to explore. The most productive work I have done in moving towards a cluster experience has been with the CPLC. The community reinforced my pedagogy, was pivotal in teaching successes during Covid, and supplied a resourceful and open group. My empathy for the student experience increased, I understand more than ever that the path and process to student projects are often more important than the project itself, and reinforced that the significance of a trusting community contributes to a productive learning environment.
 I want to help students understand the process they experience creating a project is as important as the project results. This is why students reflecting on these outcomes on Eports/Plymouth Create websites has been so helpful. If a student creates the most fantastic project or makes a mistake and the result fails in some way they still reflect on the experience in some way. What went wrong? What would have changed that outcome? Did I need more research or experience to get the result I planned?
 There were many discussions about fostering an empathetic community of trust to create positive learning experience in classes and facilities. The CPLC practice of open learning has been a substantial influence on my teaching and facilitating. Students with specific learning needs are always addressed and should include considerations of stressors such as finances, illness, family struggles, and schedule conflicts that students deal with. This is why I have created video tutorials that students can view at home, in class, and repeat them when needed. Videos I create also acknowledge there are other expert video tutorials that students can review and try on their own online. If students want to experiment with a process they discover I can always assist if the facilities exist! Flexibility needs to be built into student experiences as is practiced in all of the CPLC activities.
 Here are some samplings of videos from AY 2021-22:
 Due to Covid BFA Senior students chose to have their mid-year reviews on Zoom.
 https://www.youtube.com/watch?v=12cWhAqDOsc
 This is a greenware tutorial for all students enrolled in ceramics courses. This video is followed up on in class as well as with a brief quiz:
 https://youtu.be/3xSK3X23lAA
 This video is about using a grinding wheel located in the ceramics studio. The information is also accessible through a QR code next to the equipment that links directly to this tutorial:
 https://youtu.be/e7MoAq3hrzA
 

 
	

			
			


		
	
		
			
	
		

		

					Jennifer Kamarowski

			

	
				
 Spring 2022
 During the Spring 2022 semester, I have reflected a lot upon values and how I can bring those values to teaching, both inside and out of the classroom. Specifically, I have had the opportunity to shift empathy and respect to the forefront of how I approach my students. I have come to realize that empathy and respect must be balanced because if one is given without the other, neither is truly given.
 Empathy without respect is not empathy, it is pity, and by its very nature places the pitier in a position of superiority to the target of that pity. Inherent in a feeling of superiority is a lack of respect for the other, feeling above the other in some way, usually because the person feeling superior is not struggling with the same challenges at that moment. To provide an illustration, one of my students had been missing classes and failed to turn in an important assignment. I reached out to them and we talked about what was happening in their life. What I learned was that they were going through a difficult time because of something that had occurred in their personal life, a situation with which I could identify, having recently experienced something similar. In that moment, I truly felt empathy and respect for the student because I could imagine what they were feeling and I saw my own humanity and suffering in theirs. Having empathy and respecting another person, I think, lies in the willingness to identify one’s own humanity in the struggle of the other.
 Respect can be given without empathy, often in the form of obedience or deference without true regard for the person to whom it is given. Respect without empathy is a barrier that creates distance between the giver and recipient of respect. The term “mutual respect” does no better as it implies a willingness to give each other a wide berth rather than creating a true connection. One can respect another person without ever seeing or acknowledging the struggles or humanity of the other. One can respect another person without ever seeing themselves in the other. To fully respect my students, I must be able to see myself in them; for them to fully respect me, they must be able to see themselves in me.
 In sum, I think what I have learned this semester and in reflecting upon the values of empathy and respect, is that to live those values requires that both be present for either to be achieved. I think if these two values were centered by everyone within the PSU community, there would be an opportunity to experience a greater collective sense of health and wellness. If empathy and respect and seeing one’s humanity in another were the basis of all decisions and actions, there would be no need to treat equity and inclusion as separate entities or something to be achieved. Equity and inclusion naturally follow from empathy and respect, and the former cannot be achieved without the latter.
 
	

			
			


		
	
		
			
	
		

		

					Elisabeth Johnston

			

	
				Spring 2022
 Originally posted on Pedagogy, Play, & Practice on April 29, 2022
 This spring I decided to focus on revising my section of Tackling a Wicked Problem (TWP), one of first year courses offered in our General Education program at Plymouth State University. Each section of TWP focuses on a wicked problem. The last several times I taught this course, our focus was the climate crisis.
 When I taught this course last in the fall, it was a challenging. I felt like the course was going well and then we moved into our small group work and things started to shift. I didn’t know how to help the students to engage in the work more deeply. It was interesting for me to think about since it seemed earlier in the course, when we working more as a whole group, we had developed a strong learning community and the group had articulated interest in the wicked problem. I don’t want to go into more details of what happened or didn’t happened, but I know that it was not successful.
 Now, I feel like I have an opportunity to reimagine how I teach this course and I decided that I needed help thinking about these possibilities. I reached out to Martha Burtis (again), from our Open Teaching & Learning Collaborative (CoLab). Since spring break, I have been meeting with Martha about once a week to talk about the course. When we first started these conversations, my goal was to get help with the second part of the course, when students work primarily in small groups. Students use the design thinking process to develop a potential way to take action on climate change. Even before the fall, this aspect of the course was challenging. I always ask myself what are the best ways to support the students’ work without taking it over by scaffolding too much or asking questions that are too directive rather than open ended. So this seemed like the place to start.
 Martha and I began our conversations here, but as we talked more about these ideas I came to the realization that maybe I needed to redesign the beginning of the course. I honestly can’t remember exactly how we started talking about empathy but this idea emerged in our conversations. I do know that it relates to many ideas that I consider in my practice. I have been working to analyze the structures in my courses and why I have certain policies in place. Also, I have transitioned to ungrading in my courses. All of this work plus the pandemic has put empathy in the forefront of my mind and has pushed my thinking about my teaching. As we talked about the course, it seemed that empathy might be the place to start. I am at the beginning of thinking what this might look like and I would like to share my initial thoughts of what I think I will do.
 First, I want to share a couple of other connections to empathy. As I mention, I use Design Thinking in the course to help the students approach their work of taking action. The first part of this process is to gain empathy and this seems to be a piece that the students find challenging. Often they are ready to define the problem since this is the element they are most familiar with in the Design Thinking process. They have many experiences focusing on finding information to help them learn more about a particular topic. The second connection relates to the Habits of Mind. I started wondering how empathy connects to the skills the students develop as part of the Habits of Mind. With these two connections in place and my thoughts about empathy in my teaching practice, I developed the following outline for the first part of the semester. I have organized my thinking with 5 main questions and I put them in the order I think we will explore them in the course.
 What is empathy?
 I am thinking that we will want to spend time defining empathy. We will start by considering our experiences with empathy and what it means to us. Then we will do some reading. How did this shape our thinking? How could we create a class definition for what we mean? This could change over time as we learn more but it could be a starting point to the work.
 Below is a list of potential resources to help us gain an understanding of empathy.
 	The Limits of Empathy
 	TED Talks about Empathy
 	Understanding Others Feelings: What is Empathy and Why do We Need It
 	The Empathy Museum
 	Teaching Empathy Through Design Thinking
 	Empathy- Minneapolis Institute of Art
 	Brené Brown on Empathy
 	We’re experiencing an empathy shortage, but we can fix it together
 	Does Empathy Have A Dark Side?
 	The U.S. Has an Empathy Deficit
 	Making Compassionate Decisions: The Role of Empathy in Decision Making
 
 How can we get to know each other’s perspectives? (Individual)
 These activities would happen during the first week/second week of class. I think that these could pair with the discussion of empathy. I am not sure if I would highlight the thread of empathy as we do this work or wait until after and use it as a way to reflect. Where did you use empathy? One way that the students might share some of this information is by creating a One Pager about themselves.
 Below is a beginning list of the individual perspectives we might explore.
 	College- worries/concerns/what are you excited about
 	Prior Educational Experiences-successes/challenges
 	Learning Inventory- This is a list of questions I use to learn more about my students’ perspectives of their learning.
 	Individual Interests
 	Likes/Dislikes
 
 The next step would be to explore our personal perspectives related to the topic for the section of the course.
 	Why did you decide to take this section of TWP (climate change)?
 	What knowledge/experiences shape your thoughts about climate change?
 
 How will our individual perspectives inform our work together? (2nd/3rd week of class)
 	Right now, I think the next step would be to discuss how what we learned about our individual perspectives will inform our work as a group. What do we need to consider so that we can learn?
 	We will want to talk about ideas that relate to our course structure and expectations for learning.
 	We will have discussions related to how we will approach learning about climate change.
 
 Where do you see empathy in the Habits of Mind? (2nd/3rd week of class)
 This might go with the conversations of how we will do our work together. This is at the heart of the course so it seems important to do this work early on. Below are some of my initials thoughts about how empathy connects to the Habits of Mind.
 	Purposeful Communication (awareness of context & effective application of strategies for communication)
 	Problem Solving (problem framing & challenge identification)
 	Integrated Perspective
 
 How can we use empathy to understand other people’s experiences/perspectives about climate change? 
 This question will allow us to learn about the wicked problem and design thinking. My hope is that if we focus on learning about different perspectives on climate change that this might inform our work and help us to consider ways to take action. As a group we will develop these ideas by exploring the resources below. I am considering including an assignment where the students will interview someone about their perspective about climate change but I haven’t fully developed this idea.
 	Potential resources to gain different perspectives about climate change 	TED Talks- Climate Change
 
 	Talking climate handbook – how to have a climate change conversation
 
 	NASA: Global Climate Change
 
 	This Is How We Live Now A year’s diary of reckoning with climate anxiety, conversation by conversation.
 
 	25 terms you should know to understand the climate change conversation
 
 
 
 I am excited about the potential of this idea. Starting with empathy could help us bring a focus to the beginning of the course that will allow us to thread several aspects of our work together. My hope is that bringing empathy to forefront of our work will provide students with a better way to connect to the course learning community, to the course structure, to the Habits of Mind, and to the topic of climate change. Connect. Can focusing on empathy do all these things? I am willing to try to put empathy first to see where it will lead.
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				This document was created by CoLab Student Affiliates Natalie Smith & Rhiannon Black. They sorted and compiled information generated from several values- focused activities undertaken in the summer and fall of 2021 by the Cluster Pedagogy Learning Community.
 Accessibility
 Description: Accessibility is all about making things usable by all. In the classroom this can include the layout of the physical space, using resources that are easy and less expensive to acquire, and understanding that everybody’s needs in the classroom will be different and being willing and able to help them. Accessibility is important because eliminating barriers to students’ education and knowledge will allow them to excel and thrive.
 Additional reading:
 	 What Do We Mean by Educational Innovation?
 	Academic Ableism: Fighting for Accommodations and Access in Higher Education
 
 Faculty/Staff Perspective:
 	“My ultimate goal in the work I do with the CPLC, my doctoral work, and my primary role of Accessibility Specialist, is to simply make the world softer, more yielding and gentle and on a micro level, help PSU become a more equitable place to learn, work, and live.” (Hannah Davidson)
 
 Community
 Description: Community is crucial to making our students feel comfortable and successful at our university. In classrooms, inauthentic ice-breaking activities can make students feel uncomfortable and bored. However, with a consistent centering of community-building throughout a course, this could be entirely different. Students at PSU chose this school because of its amazing sense of community, but when they get her, they need help accessing it. Healthy communities in classrooms could make it more likely for students to participate, ask questions, and put real effort into their learning.
 Additional readings:
 	Leveraging Mindsets to Promote Academic Achievement: Policy Recommendations,
 	Investigating Sense of Community in First-Year College Students
 	 Community Is the Secret to Successfully Enrolling Students in the Fall ,
 	Why building community – even through discomfort – could help stressed college students
 
 Faculty/Staff Perspective:
 	“This fall one of my core goals I identified for my TWP course is to help build intentional community through the lens of “checking in” and being a part of helping students belong at PSU. During each of my class times, I’ve allocated time at the beginning to do intentional check in’s through a discussion, activity or reflection. My hope is this will shift how we can reduce encouraging students to find “their place” and rather help guide, support and proactively check in.” (Leslie Blakney)
 	“I want to do more to help the students in our newly merged program feel cohesive as a community, help each other, form bonds within and across classes. This means prioritizing spaces, team-building, cross-class relationships, maybe hiring one or two as student workers to do some of this work, and making sure we have merch and memorable activities.” (Rebecca Noel)
 
 Empathy
 Description: Empathy is crucial to every person’s life. The ability to understand and share the feelings of another is what allows us to understand each other and communicate productively. Teachers need to exercise empathy, for example allowing students extra time or a break when it seems they need it. Both faculty and students are human and there will always be days where somebody isn’t doing well. Having empathy for each other and knowing the stress we are all under can be so helpful in caring for students. This empathy will help students realize they are valued and can help encourage healthy connections with their teachers, and can also model for them how to approach their peers with an open mind and heart.
 Additional readings:
 	Empathetic Responses 
 	Teacher Empathy: A Model of Empathy for Teaching for Student Success
 	THE IMPORTANCE OF EMPATHY IN HEALTHCARE: ADVANCING HUMANISM
 
 Faculty/Staff Perspective:
 	“I do an appreciative inquiry activity in my class each semester. I have them partner up, then have one student talk for 3 minutes about a time they felt uncomfortable or out of place. Their partner is not allowed to talk or ask questions. They are only allowed to listen intently and respond with facial expressions. After the 3 minutes is up, the other partner does the same. After both have gone they then can talk about their experiences together. At first students do not like the sound of this activity, but when they reflect on it after, it ends up being one of their favorite exercises. It really helps practice the HoM and integrates empathy nicely.” (Kelsey Donnelly)
 	“Empathy, vulnerability, and care are values that can and should guide teaching, advising, and collaborating.” (Hannah Hounsell)
 
 Equity
 Description: Being equitable revolves around creating conditions for fairness. In the classroom and around the university this can be shown through embracing the diversity in backgrounds, identities, and experiences students havemand aiming for equitable rather than equivalent experiences. It is important to support academic fairness and inclusion not by maintaining a rigid and impossible standard of impartiality, but by breaking down implicit bias and responding to each learner’s needs.
 Additional readings:
 	The Inclusion in Governance of Faculty Members Holding Contingent Appointments
 	Adventures in Ungrading
 	Accessibility Gains Must Become Lasting Learning Practices
 	Leveling the Digital Playing Field
 
 Faculty/Staff Perspective:
 	“At this moment, that role demands the courage of our convictions for equity. Part of that involves advocating for our students, our colleagues, ourselves, and our shared work. We must pay attention to what is going wrong and speak truthfully about that, however uncomfortable that may be. Avoiding public spaces to do this work is ineffectual, undemocratic, and, particularly in a community so well informed, patently irresponsible.” (Elliott Gruner)
 	“I am planning to build a syllabus that highlights the diversity of design practitioners and helps students recognize the ways in which the form and content of design can foster equity and inclusion.” (Sarah Parrish)
 
 Inclusion
 Description: Inclusion in education means allowing for and providing all students the opportunity to participate fully in all activities and experiences at PSU. This can be shown through OERs, making classrooms and course formats accessible to those with disabilities, and building safe and welcoming environments. Inclusion can boost student morale, self-image, and skill. Inclusion is about setting up conditions for a welcoming and just climate so that all students feel that PSU is their home.
 Additional readings:
 	 How university diversity rationales inform student preferences and outcomes | PNAS
 	Academic Ableism: Fighting for Accommodations and Access in Higher Education
 	Creating Accessible Learning Environments
 	 I am the token black girl
 
 Faculty/Staff Perspective:
 	“I have students fill out a notecard on the first day of class with their preferred name, pronouns, and anything else they would like me to know. I’m the only one who sees them. I lay out the course via a calendar so students can plan. While it is helpful if students complete the class homework, called entry tickets, before class time, they can miss three without penalty and choose to skip some. They have flexibility in how they turn in these small assignments. They can create a video, short paragraph, submit questions they have, etc. I’m looking for them to engage, and they can choose how they would like to do that. I give multiple drafts before I grade our more formal assignments, like the project proposal. Most students need a lot of help learning to cite sources and create a bibliography. I work with each project group in class, helping them find sources, cite them in the paper and get the bibliography set up.” (Megan Heidenreich)
 	“The article is not necessarily the best I could find to support my thoughts, but it does touch upon the important values of inclusion and equity and how the pandemic flexibility should continue “post COVID”. I keep coming back to the analogy ‘the horse is out of the barn.’ The shift during the pandemic has demonstrated that the level of access required by some students is in fact reasonable (in most cases, not all) and that hybrid and/or remote learning should be offered as an accommodation.” (Lindsay Page)
 
 Respect
 Description: Respect is the thought and understanding of somebody’s feelings or rights. It is crucial in the classroom because the basis of every human connection is respect. Faculty and students are not well-oiled machines that will always perform perfectly; as humans, we need to respect each other’s humanity. Students deserve to feel respected even when they may be falling behind in courses or struggling in other ways. Respect can help students seek help and persist through challenges, and can contribute to a climate of inclusion and equity.
 Additional readings:
 	The Power of Vulnerability – Brene Brown
 	Civil Rights Movement Photographs
 	Writing Center Work: The Proof in the Pudding
 
 Faculty/Staff Perspective:
 	“My goal in each of my fall classes is to encourage students to think about the perspectives of people other than themselves and outside of their regular social group. There tends to be a lot of ‘othering’ in criminal justice, particularly with the use of labels (e.g., criminal, offender, felon, etc.) and I will consistently encourage students to avoid using these labels by providing alternative terminology. In addition, I will make conscious and consistent efforts to encourage perspective-taking as it relates to people who have been accused and/or convicted of a crime and the circumstances that may have contributed to a violation of the law.” (Jennifer Kamorowski)
 	“Living (and teaching) through the pandemic has been marked by a resurgence in attention to care, to flexibility, and to the daily needs of students, faculty, and staff. But attention to one another’s needs isn’t new, it’s eternal: that’s what Disability Justice (which is also always already Racial Justice) and Mutual Aid are all about, putting our bodyminds at the forefront of the way we design and live our classes and our campus. We have an opportunity right now to redefine the ‘normal’ as interdependent communities of care. Or we can slip back into capitalism and go back to calling care an ‘emergency resource’ rather than an everyday reality…” (Nic Helms)
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 [image: cover of the workbook]Cover page of the workbook As a three-time CPLCer, I’ve already written a few reflective pieces, so I decided to try something different for this final project. I started assigning unessays in some of my classes at the beginning of the pandemic, and I wanted to see what it would be like to create my own. Also, after more than two years of teaching, working, and living through a pandemic, I am exhausted. I just needed to try something different.
 For my unessay project, I wanted to engage with some of the ideas generated by the CPLC, so I turned to Season 3’s “Starting with Values” document and “The Values that Guide Us” document created by CoLab Student Affiliates Rhiannon Black and Natalie Smith.
 Inspired by some recent, raw conversations I’d had with students regarding issues of racism, sexism, safety and sexual assault here at PSU, I wanted to create something that could encourage more such conversations—conversations about the values we identified in the CPLC, and conversations with and between students, faculty, staff, and administrators. I also hope to facilitate movement from discussion to action: How can we work together to ensure our community lives up to these values?
 Because I’m a nerd who actually kind of likes workbooks, I decided on a workbook as my format of choice. I’m really tired of Google docs, and I wanted to work on something more tactile, so I decided to make something more in the style of a 90’s feminist ‘zine.
 This workbook was designed to help people affiliated with PSU reflect on the values identified by the CPLC (Accessibility, Community, Empathy, Equity, Inclusion, and Respect). More importantly, it’s designed to encourage conversation, especially between different groups at PSU. I could see it being used in classes, but I think it would better serve cross-constituent groups in CPLC-like retreats, where the ideas generated could move and develop between students, faculty, staff, and administrators. In fact, I could see this as a series of conversations—maybe one conversation for each of the six identified values: Accessibility, Community, Empathy, Equity, Inclusion, and Respect. But I’m getting ahead of myself! I deliberately made the workbook with minimal instruction so that it might be adapted to a variety of settings.
 [image: workbook page inviting reflection on meaning of accessibility]Accessibility exercise from the workbook In the end, I’m really glad I decided to try an “unessay” for this project, and I’m pretty happy with the result. It was nice to think about my unessay assignment from a different perspective—I think that will help me refine the assignment for future classes. Although putting the workbook together took WAAAAY longer than I expected, it was actually really fun to be engaged with the designing, printing, cutting, and pasting for a whole weekend—it was a great way to wind down from the end-of-semester stress and panic. I was short a few sheets of white paper (that’s why the definitions/perspectives are on yellow paper, and why the section headings are handwritten on scraps), which reminded me of being an undergrad and the enormous stress something like that would have caused me (I didn’t have much “extra” money for stuff like paper, etc.). And, most importantly, I had the chance to really dig into the CPLC values and think about what they mean to me, and what they mean to others. Rereading the wise words of my colleagues and our students was a joy and a privilege.
 I’m grateful for my three seasons with the CPLC, and I’m grateful for the opportunity to reflect on that work with this project. Enormous thanks to Cathie, Robin, Martha, Hannah, and everyone else involved in making this experience possible.
 [image: workbook pages defining accessibility and inviting reflection on examples at PSU]Accessibility exercise from the workbook 
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The Joy in Connecting

As always, the very first thing that comes to mind when asked to reflect on the experience of working
with large numbers of colleagues from across units or institutions is the profound sense of joy in
connecting with others. I've met and befriended colleagues I may never have otherwise spoken to. I've
wondered and questioned and commiserated and worried along with others who had similar wonders,
questions, complaints, and fears,

It takes a great deal more bravery than one might imagine for people, particularly the many Type A

personalities who become university instructors, to relinquish the control we feel we need to do our jobs
well. Attempting to rethink how we approach what gives us our identity is challenging. Doing it in the
company of others of similar mind is comforting, more effective, and yes, joyful!
——
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I've mentioned before my AHA MOMENT — when 1 figured out that OPEN was oriented towards justice,

to democratizing the classroom, to giving students voice, to honoring students WHOLENESS — and
recognizing those obstacles to learning like food insecurity & housing at the holidays for folks unable to
“go home" (LGBQT, etc.) — but today in class I found a new and important reason why OPEN matters to

me:

I'want to hear my students voices and I want them to really hear each other.
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coming together to steward positive change gives me hope for the survival of the things I value. I am

LUV

“ Al [This is something I want my students to feel. T
em Ln 'see themselves as part of a community. Even more, I want them to see themselves as
agents of change, as people capable of creating the world that embodies their values. Helping students [§

develop this sense of agency is the reason that I have been engaged in this worlk since the beginning. |
s N ) Y
i . % i

an!

Helping my students understand their ability to make a difference in the world is the way that | have
chosen to make a difference in the world.
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NEWHAMPSHIRE ~ Not In the Caboose

KEITH CHARPENTIER

Rewrite your story

To begin my reflection of the CPLC thus far I share an experience I had with a superintendent I worked
for. He was hired to revamp a failing school district (the one 1 was employed at). This required a
complete shift in pedagogical thinking not just for curriculum but also for attitudes of its faculty and
staff. At our first administrative cabinet meeting, he announced to his team, “The train, ladies and
gentlemen, is leaving the station and I recommend you not be in the caboose.”

Purposeful
Communication

CLUSTERS
APPROACH

The Habits of Mind are not only the Foundation of the TWP course, but also serve as the new mission
and vision for PSU. After spending the past two summers involved in the Fellowship Program and the
CPLC, this has become my “frame of mind” when developing activities as well as lectures for my
students. These Habits of Mind can/will shape a new way of thinking and processing information and
situations in our students lives. One of the underlying goals of the CPLC is to promote these Habits of
Mind.

“The train is leaving the station,” here at PSU with a new and refreshing direction for its students,
families, and staff and 1, for one, will not be in the caboose.

Cluster Pedagogy Learning Commui

GgL.






EPUB/assets/eric-tompkins-3jRHRPPcu-E-unsplash-scaled-1.jpeg





EPUB/assets/jude-infantini-JbeE8bwUyjQ-unsplash-scaled-1.jpeg






EPUB/assets/0007-scaled-e1653419185400-1024x768.jpg
Jaiues Hogzen

Cooperation and openness over competition and exclusivity
students’ whole experi

including demic issues

Aim for imaginative outcome:

lexpose our own thinking about the work we do with students

i Think about how to provoke confidence in students
Encourage metacognition

Expiain why the work matters) Purposefully leave gaps in the lesson plans,

W\ spaces for student contribution





EPUB/assets/livingstone-300x225.jpg





EPUB/assets/4Tools.jpg
The Four Tools for Integrated Clusters
First Year Seminar Open Lab Experience Themed Gen Ed  Integrated Captsone
 Chatlenge Question  EngagedScholshi -UnkedCourses  +[ntagates Prvious Lowring
ierdcitory roject  + tidmensiontLearning Cutminate Capsone Project
" Learming 5 Researcn Methods - meate Leaing nConticates +Demonsate ulidscpinay
Undersandingof Clsers + roeuCratenge © Calaborae S
JeSe—  Rsasment Opporunity

Education, Democracy &
Social Change

Tourism, Environment &
Sustainable Development

Innovation &
Entrepreneurship

Challenge
Project

‘Arts & Technologies

Exploration &
iscovery

Health & Human
Enrichment

Justice & Security
o

5 conceptuatized by Naryiena sevaney





EPUB/assets/cathie-scaled.jpg





EPUB/assets/0026-scaled-1.jpg
— s
How do we want to learn? What do we
want to learn?

JANE WEBER
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especially our many dedicated TLs. I plan to encourage as many TLs as possible to join next year's
CPLC, as they have a great deal of experience and knowledge to share with the rest of us.
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